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ABSTRACT

This study focused on the role of the teacher in School Management in Dzondo Circuit

of region three.

This study dealt with the important factors like; the planning role of the teacher, the

organization role of the teacher, as well as discipline in schools.

The empirical findings revealed that principals do not receive extensive insert training
about managerial skills, the role of teachers in the formulation of the school policy is not

clearly defined. The findings further revealed that teachers do not attend in-service

training regularly.

The study recommends that the role of teachers should be clearly define in the school -

policy and that teachers should be involved in the formulation of the school policy.

In the study questionnaires were used to gather information from educators, parents,
principals and from the learners in the Dzondo Circuit. Prior to the distribution of

questionnaires, a pilot study was done at one of the selected schools in Dzondo Circuit.

The questionnaires focused on teachers age, gender, qualifications, experience and the

important of the school policy in secondary schools.

Findings of the study were gathered from ten percent of schools selected randomly by

the researcher.

Limitations of the study was characterised by the prolonged time spent doing

researchers and the limited resources from the department of education.
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CHAPTER' 1

BACKGROUND OF THE STUDY

1.1 INTRODUCTION

Teaching is regarded as a noble profession, and should indeed be regarded as such
(Steyn, 1998:29). professional teachers should always bear this in mind, if they want to
prosper in their profession. Moreover, teaching is not just a mere simple occupation,
but rather a demanding task, as it does no only involve imparting knowledge to the

learner, but also managing and seeing to it that the smooth running of the school

always remains sound and effective (Sherman, 2000:99).

Teachers, in essence, should know that the educand should be treated as a totality and
this involves many aspects, inter alia, they should be exemplary in their day to day
living. As a consequent thereof, a teacher should inspire confidence, not only to
learners, but also to managers, colleagues, and the community as a whole. 1t is

important that teachers realize that they are mandated with a great responsibility.

According to Badenhorst (1997:73) the managerial activities of a teacher form an
integral part of their instructional activities. This implies that the teacher should prepare

his task’s in advance. Therefore, classroom management should be regarded as

managerial activities that not only make effective instruction and learning in the

classroom possible, but also ensure that classroom management occurs with instruction.

Since the advent of democracy in 1994, the role to be played by educators in

management in South African schools seems to be dwindling day by day, and the

Dzondo Circuit is no exception. Consequently, the essence of professionalism and

commitment by teachers to managerial issues has deteriorated to an unacceptable

degree, such that teachers, particularly in secondary school in the Dzondo Circuit,

relinquish all their responsibilities to the principal and his management team. They only

1
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concern themselves with the imparting of knowledge to the learners and nothing else.

It is also evident that this has resulted in the deterioration in the culture of teaching and

learning in schools around the Dzondo Circuit.
1.2 STATEMENT OF THE PROBLEM

Most secondary schools in Dzondo Circuit are characterised by many problems. One of
them is that teachers do not play their role in managerial matters. Teachers are so
reluctant that they care less about late coming by students, irregular school attendance
by students, students who play truant during certain lessons, poor attendance of study
sessions and lack of discipline which has restlted in a high failure rate in the circuit.
Further more, teachers are no longer prepared to control ill-disciplined students in their
schools and class teachers do not monitor cleanliness of their classrooms hence there is

always litter all over the schools.

1.3 AIM OF THE STUDY

. The main aim of the study is to provide teachers with relevant information
about their roles and to help them develop the skills required to play their
part in improving their schools.

. The main aim of the study is also to help teachers to develop a clear
understanding of their roles, their functions and responsibilities.

B To point out the crucial role teachers can play in the democratic functioning

of the school.
. To promote a good working relationship between principals, teachers,

learners and parents towards achieving common mutual goals.

. To help learners to understand that they have an important role to play in

school management.
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1.4 RESEARCH QUESTIONS

In order to achieve the objectives of this study, the researcher will be guided by the

following research questions:

. What roles should teachers play in school management?

B What role should the principal play to equip teachers with management
skills?

. Should teacher unions such as SADTU, interfere in the role to be played by

teachers in school management?
. How do teachers effect the discipline in schools?

. How does communication affect the role of teachers in school management?
1.5 RESEARCH METHODOLOGY
In this study the researcher will use qualitative and quantitative research approaches.

. Qualitative Approach
According to Mouton (1990:15) qualitative approach is a way of gathering information
where procedures are not strictly formalized and the scope is largely undefined. Such
an approach will be used when questionnaires and interviews will be developed. One of
the reasons for conducting qualitative study is that qualitative research presents factsin

a narration with words (Schumacher & McMillan, 1993:597).

. Quantitative Approach
Quantitative approach is a research methodology that seeks to quantify the data and
typically apply some of statistical analysis. According to Schumacher & McMillan
(1993:597) quantitative approach is a data collection technique that uses numbers to

describe or measure the results.

© University of Venda



. Research Methods
The researcher will use literature review study as a means of collecting the relevant

information on the role of the teacher.

Literature review is a compressed critique of status of knowledge on a carefully defined
educational topic, a section of a study or proposal that provides the rationale for the
research problem (Schumacher & McMillan, 1993:593).  Newspaper articles,
government documents, journals, dissertations and books with relevant information to

the study will be used.

. Research Instruments
INTERVIEWS
Denzin & Lincolin (1994:36) describes interview as the method of obtaining information
in a face to face situation. The method enables the researcher to get closer to the
respondents and to get reliable information. ~Schumacher (1993:250) describes

interviews as essentially vocal questionnaires.

QUESTIONNAIRES

Sherman (2000:50) defines a questionnaire as an instrument commonly used to obtain
data beyond the physical reach of the observer. Questionnaires give the respondent
the freedom to supply their information without being intimidated. Schumacher
(1993:597) describes a questionnaire as a written set of questions or statements that

assess attitudes, opinions, beliefs and biographical information.
1.6 SIGNIFICANCE OF THE STUDY

The findings of the study will benefit several parties and enable them to value the
importance of the involvement of teachers in school management.
- This study will show strategies that will bring about the improvement of the
quality of results in the Dzondo Circuit.

. This study will also benefit school principals as it investigates possible

4
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strategies on how to encourage teachers to restore discipline at schools.

. Area managers will benefit as this study will simplify their duties.

B Teachers, students, parents, school governing bodies will also benefit from
this study as it will suggest ways and means of bringing back the culture of
teaching and learning.

- The recommendations and suggestions of the study will help all stakeholders
to know that co-operation in any institutions is the only key to success.

. The study will help the Department of Education to encourage principals to

live an exemplary life.
1.7 LIMITATIONS OF THE STUDY

The research will be conducted in Dzondo inspection area. The researcher will
concentrate on Dzondo inspection area as it will be difficult for the researcher to cover
other regions within a short period of time. The study will be conducted in Dzondo
inspection area because the researcher was born, bread and matriculated in one of the

schools. The researcher also understands the language that is used in the area.
1.8 DEFINITION OF THE CONCEPTS

For the purpose of this study, the following concepts are to be interpreted as follows:

1.8.1 Communication

According to Rick (1999:38) communication is the vehicle for supervisory leadership, as
well as the focus of management procedures and the lifeblood of every organisation,

because managers deal primarily with people.

Aldag (1991:94) defines communication as the mutual exchange of ideas and
interpretation of messages. He adds that this mutual exchange of ideas and

interpretation of messages are not only the basis of all forms of communication, but are

5
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also at the root of man’s existence.

In this study, communication also means that the message have to be transmitted in a
certain direction through a specific medium. Without this the message cannot reach the

receiver.
1.8.2 Planning

Mcallan (1995:65) regards planning as the management task which is concerned with
deliberately reflecting on the objective of the organization, the resources, as well as the
activities involved, and drawing up the most suitable plan for effectively achieving these

objectives.

According to Badenhorst (1997:27) planning is the work the manager does to master

the future.

In this study, planning refers to a way to anticipate and offset change (Bless & Smith,
2000:49). It simple means that through planning, the principal is forced to look ahead

and see what can be done, from the point of view of existing information.
1.8.3 Conflict

According to Wagner and Hollenback (1998:257) conflict is a process of opposition and
confrontation, that occurs in an organization between either individuals or groups, when
parties exercise power in the pursuit of valued goals or objectives, and obstruct the

progress of others.
Conflict according to Denzin & Lincolin (1994:104) is a disagreement between two or

more individuals, arising from sharing scarce resources, or from differing status, goals,

values or perceptions, where each party insists that its own point of view to prevail.
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In this study, conflict means clash of ideas between two individuals or groups. This

includes a clash between the principal and his deputy, misunderstanding between

managers and educators, which result in the division among members of staff.

1.8.4 Managing

Kroon (1996:6) defines managing as a process whereby people in leading positions use
human resources as effectively as possible in order to provide certain products, or

services with the aim of fulfilling particular needs, and achieving the goals of the

organisation.

Managing entails the employment of financial, human physical, and information

resources (Bless & Higson-Smith, 2000:64).

In this study, managing means monitoring or controlling the execution of all activities in

the school.

1.9 CHAPTER OUTLINE

The chapters in the study will adhere to the following structure:

Chapter one outlines the background of the study, statement of the problem, aim of

the study, research questions, significance of the study, limitations of the study,

explanation of the concepts and the programme of the study.
Chapter two includes literature review of related literature on the role of teacher in
school management.

Chapter three explores research methods to be employed in the investigation.

Chapter four presents the analysis and interpretation of data.

7
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Chapter five focuses on the general summary of the research, conclusion and

recommendations based on the study.
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CHAPTER 2
LITERATURE REVIEW
2.1 INTRODUCTION

Prior to 1994, the management of the school in South Africa during the Apartheid era
was designed to be within a framework of the Apartheid policy. The principal during the
1960’s was encouraged to become an instructional leader in the school in South Africa
(De Vos (1998:102). During the era, the management of the school was one-sided,
that is, the principal of the school was responsible for implementing all the measures
necessary for ensuring the effective functioning of all activities connected with the

educative teaching.

A democratic government was elected in 27 April 1994. The management of the
school based was thus management in which the administrators share responsibility.
The principal create a climate in which teachers feel that they share responsibility for all

aspects of the school life.

In the light of the above information, the purpose of this chapter is to establish some
common understanding with regard to the role and task of the teacher in school

management.
2.2 THE ROLE OF THE TEACHER IN SCHOOL MANAGEMENT
The teacher plays a role in the smooth-running of the school. It is for this reason that

the management of the school should plan the inclusion of the educator in the

management of the management of the school (Gall, 1996:34).
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2.2.1 The planning role of the teacher

Planning is defined as the management task which is concerned with deliberately
reflecting on the objectives of the organisation (Hall & Hall, 1996:69). Planning may be
regarded as the heart of any effective management. Itis not sufficient for the teacher
to merely hope for a favourable beginning and end to all teaching, and managerial
activities, but they have to plan very carefully to be effective (Van der Westhuizen,

1991:305). It is important that managerial activities are infused into their lessons.

According to Badenhorst (1997:23) good planning can help a school to achieve its
objectives. This means that the effective teacher acknowledges the importance of
intentional and varied planning activities. Furthermore, the development of required
skills in planning the various instructional and managerial activities in the classroom

does not come naturally, it depends on careful and meaningful planning by the teacher.
2.2.2 The importance of planning

As planning is the key to the successful completion of all tasks in the classroom set-up,
it is evident that the lack of planning by the teacher may be to the detriment of the
pupil, teacher and education system (Druckman, 1997:220). If objectives were not set
according to the analysis of the task, and there was no plan of action implemented,
teaching cannot be effective. Therefore, it is necessary for the teacher to plan and

consider the most important aspects of planning.

According to Mcallen (1995:49) there are at least three reasons why the teacher should

always plan.

. By planning the teacher meets their immediate needs. Planning gives the
teacher a clear sense of direction and they may feel even more secure having
made and recorded these plans.

. A plan may give the teacher access to the desired objective. It therefore

10
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serves as a means to an end. Decisions on how best to perform the task are
indicated in the plan, and are identified as the methods to attain the goal.
R A plan may serve as a direct function during the performance of the task. It

helps the teacher to organise material or to start an activity.
It is therefore evident that teachers should plan in advance.
2.2.3 Types of planning

The teacher performs a variety of instructional and administrative tasks in the

classroom. To plan for such a variety of tasks also entails different types of plans.

* Mental planning

Many teachers plan lessons and administrative task well in advance. It is essential to
reflect on the quality of performance of these tasks for the development of the teacher’s
skills (Sherman, 2000:18). The following are a few questions that may be raised in

connection with mental planning:

. What different types of learning activities does the teacher expect to conduct
for the next lesson?
. What rules of conduct are required to maximise pupil involvement during the

different types of learning process.
¢ Incidental and comprehensive planning

The teacher often has to plan on the spur of the moment. For example, the video
machine to be used as a teaching aid may break down and new learning activities have
to be arranged. According to Knight (1995:57), the teacher should always have
emergency lessons planned in the event of the unexpected. Comprehensive planning

should be done against the background of the whole curriculum or syllabus, and long-

11
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and short-term goals should be set when planning comprehensively.

2.2.4 Planning steps

Instructional and managerial successes depend to a large extent on the teacher’s
planning skills (Mouton, 1990:36). To acquire these skills, they should have an
understanding of what planning involves and how planning could be incorporated into
their teaching style, to make it more effective. Therefore, planning does not come

naturally, but requires a positive, meaningful and sustained effort.

When planning for instructional, as well as administrative tasks in the classroom, the
following steps should be taken into consideration. The teacher should first formulate
goals or objectives. Van De Venter (2003:66) states that if the teacher does not know
where their pupils are supposed to go, how will they know whether, and when the

objectives were reached.

The second step in planning is that the teacher should analyse the present situation. In
analysing the present situation according to Sparks (1997:108) the teacher should also
consider the following questions:

. What is the background of the pupil?

- What are their present skills?
. What effect will the completion of the task have on the pupils, the principal or
. parents?

Once possible answers to the proceeding questions have been considered, the next
step, which is implementation, becomes necessary. At this stage, the teacher is ready
to perform the task (Gall, 1996:58).

2.3 THE ORGANISATIONAL ROLE OF THE TEACHER

When areas such as subject instruction, exclusion, administrative and extra-mural

12
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activities are considered, it is clear that there is a great variety of tasks involved to be
executed by the teacher (Gall, 1996:49). This variety and scope of tasks requires
careful organisation, and in order to carry out the different tasks for which the teacher
is responsible, a thorough understanding of organisation as a managerial activity is

required.
2.3.1 What is organising?

Organising is that management task which is performed to initiate planning, and to
establish connections with the various parts so that the goals may be realised and
attained (Sherman, 2000:56).

Knight (1995:39) state that organising is a process by which the manager brings order
out of chaos, removes conflicts between people over work or responsibility, and

establishes an environment suitable for team work.

Although the novice teacher may not have skills to organise, there are two important
reasons why they should acquire knowledge, albeit elementary knowledge, of
organising. In the first place, the teacher who knows what organising involves, will
have a better understanding of their own role and as a result, they could experience
less stress than someone to whom this role is completely new. In the second place,
there are times when a teacher has to become involved in organisation of some kind,
especially regarding the management of pupils, and here knowledge of the rudiments of

organisation is important (Sherman, 2000:66).
2.3.2 Organisational arrangements

According to Rick (1999:28) there are steps involved in the process of organisation that
any teacher should always remember in a school environment. These are the
determination of aims, horizontal division of work, vertical division of work, and

coordination.

13

© University of Venda



) et

232k Determination of aims and objectives

It is obvious that the objective(s) envisaged in organising a particular undertaking
should be in accordance with its general policy (Calitz, 1990:32). Organising may be
connected with the implementation of a particular aspect of a policy. The following may
be regarded as a suitable example of an aim : To raise money in order to contribute to
the expansion of the media centre. The teacher has to approach the class to determine
the means with which the class intends to collect funds. If they decide on a hot dog
sale during the second break on the first day of the month. A possible objective would

then be to sell hot dogs during a second break in order to collect money.
232k Horizontal division of work

According to Steyn (1998:37) task division occurs when one person alone cannot carry
out a particular task. In any school, there are a great number of tasks that should be
performed in order to achieve the overall objectives of education. These tasks may be
divided into two main groups, namely functional and management task. The lower the

rank of a teacher is, the more tasks they will have to perform.
2.5:4.9 Vertical division of work

De Vos (1998:92) (1968:31) states that in any school, the principal delegates certain
tasks to the heads of department, and they in turn delegate tasks to teachers under
their authority. The teacher as a professional person, should not always wait for a task
to be assigned to them. It is their duty to take the initiative whenever a task is
considered to be in the interests of educative teaching. A teacher as a professional

person is in a position of trust and they must be worthy of this trust.
2.3.24 Coordination

Although horizontal and vertical divisions of work are necessary, coordination is just as
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important to ensure that work is not duplicated (\lz)roon, 1996:88). When matters such
as subject and administration instruction are considered, it is clear that a great variety
of tasks are involved. Moreover, it is the task of the management team to coordinate
these aspects of the school’s activities in such a manner that each assumes its rightful
place and makes its particular contribution towards the achievement of the overall

objectives.

Therefore the individual teacher should not be offended if the school’s management
team reminds them of the place occupied by their task in the broader context of the
purpose of the school. For teachers to be successful in their managerial roles/tasks,
there must be a healthy relationship between teachers, principals, deputy principals,
parents and learners. This can only happen if there is good communication. Therefore,

communication plays a very important role for the success of teachers.
2.4 COMMUNICATION

Communication is a process whereby messages and other forms of information are
transmitted to one or more receivers, thatis, persons. This process includes feedback

from the receiver and back to the transmitter (Badenhorst, 1997:44).

According to Van der Westhuizen (1997:205) all planning, organisation, leadership and
control in school requires some form of communication in its formulation as well as its
implementation. This implies that education is not possible without communication,
which may be regarded as one of the most important elements in the profession.
Similarly, management cannot take place without communication. Therefore,

communication is one of the teacher’s managerial tasks in the school.

With the advent of the democratic dispensation, schools were faced with a great
problem of communication break down. As a result, there are always problems of
disagreement between teachers and students, principals and the authorities, principals

and the community. Most evidently, there are always conflicts between educators and
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learners, which may result from lack of communication between the two bodies.

2.4.1 Ideal communication inside schools

The principal is always the key communicator as they are the key to the operation of
the school (Kroon, 1996:446). They should communicate with they teachers in order to
share opinions, ideas, thoughts and feelings. Therefore, communication with an
educational purpose will be strictly educational in content.

According to Crawford and Bodina (1996:12) principals should not see themselves as
robots as they are human beings, and can also make mistakes. It is the principal’s duty
to control the teacher’s registers, record books, etc. They will in turn make comments

and they communicate to the teacher how the record should be kept.

Teachers should communicate with each other about subjects they teach if they
experience problems. Due to the fact that this is not done, most teachers are
experiencing problems. For example, the a science teacher is facing problems in certain
parts of the syllabus, it is better for this teacher to consult other teachers, not only in

the science department, so that teaching across the curriculum can be applied.
2.4.2 Communication with learners

It is important to note that learners need to be loved, and to be communicated with
(Steyn, 1998:46). There are teachers who use derogatory language in the classroom,
and it causes the class to be undisciplined and causes conflicts in class and confusion.
Vulgar words upset the child and children will then start to defy the authority. The
teacher should avoid labelling and naming the children as this always causes disorder in

class.

According to De Vos (1998:44) a teacher should be an example in his classroom, and
his body language should clearly communicate with the class. Moreover, the teacher

should sometimes counsel the individual pupils. A child who is being admonished
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should get the sentence: “I love you, butI dislike your behaviour”. This is recognizing

the potential for good and bad.

Schermerhon (1991:441) states that learners are human beings with feelings, and
teachers are there to correct them. Learners should not be treated as objects, as they

can think and reason. Therefore teachers should accept their views.

2.4.3 Communication with parents

The learners we teach are well cared for by their parents. Parents play an important

role in the education of their children.

According to Denzin & Lincolin (1994:48) teachers should communicate with parents
about the children they teach. Good or bad achievement should be communicated with
parents so that they can also assist their children. Communication could be done by

calling parents to school on parents’ day.

Parents should be encouraged to motivate and to help their children with school work.
Teachers are encouraged to keep regular contact with the parents, and visit the homes
of the children they teach, this will enable them to solve some of the problem, for
example, truancy, absence from school, late coming, and other peer pressure problems.
(Carrol, 1990:535).

2.4.4.Barriers to effective communication

Verbal communication includes aspects such as the teacher’s presentation of a lesson,
questions pupils ask, to which the teacher gives possible answers, group discussion and
giving instructions. Non-verbal messages are also transmitted from learner to teacher,

and from teacher to learner (Alday, 1991:103). These non-verbal signs include eye

contact, facial expression, and gestures.
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Many of the messages the teacher communicates are intentional, and it is unfortunate,
however, that some messages are unintentional. These unintentional messages may
communicate negative expectations to pupils (Calitz, 1990:24). Unintended, negative
messages may only be changed if the teacher is aware that there are barriers to
effective communication, such as the teacher’s verbal and non-verbal messages,

communication expectations and stereotypes, conflicting information.
244.1 The teacher’s verbal and non-verbal messages

Teachers should be aware of the fact that their verbal and non-verbal behaviour may
be seen as the most obvious way in which they inhibit communication. This results
from the fact that a limitless number of interactions occur between the teacher and the
pupils. Through these messages the pupils become aware of the teacher’s thoughts
and feeling about their work, their behaviour and their personalities (Vecchio,

(1991:422).

Unfortunately many of these messages that pupils receive do not encourage them to
perform well. Sally (1993:66) states that a teacher may only spend two percent of their
time encouraging and praising pupils compared to five per cent of class time spent

criticizing them.

According to Gall (1996:33) other factors apart from criticism, are humiliating pupils in
the presence of others, using sarcasm, threatening pupils or demanding their attention
in unacceptable ways. A good way to breakdown these barriers to effective

communication are for the teacher to reflect on their own experience.
2.44.2 Communication expectations and stereotypes
Often a teacher has high expectations of a certain group of pupils in the classroom and

therefore tends to encourage and praise them more frequently (Mcallen, 1995:48).

Unfortunately, other pupils could be ignored because they do not measure up to the
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teacher’s expectations. It is natural that the pupil who is aware that the teacher has
low expectations of him can respond with decreased effort. Pupils ultimately tend to
react to expectations according to the way in which the teacher communicates their

expectations of pupils.
2.4.4.3 Conflicting information

Comprehension is often not achieved due to inconsistencies in what is being
communicated (Blake, 1995:56). If a pupil detects a difference between what the
teacher says and what they actually do, a credibility gap emerges. If the classroom
policy states that grades are to be based on ability and demonstrated performance, but
the pupil observes that the teacher shows favouritism, they simply disregard the
classroom policy as they feel that it is insincere (Schalkwyk, 1987:50). The teacher
should therefore try to avoid those types of behaviour that hinder classroom

communication.
2.5 DISCIPLINE IN SCHOOLS

In the school situation, discipline refers to the orderly management and control of the
educational process to ensure that the transfer of knowledge, norms and values
progresses towards the desired aim as well as personal discipline of the staff members
(Wasley, 1991:15). The orderly management of the educational process includes the
field of pupil management. The maximum effectiveness of the educational process of
the school depends on a well managed organisation which guarantees sound discipline,

coordination and a positive school climate.

2.5.1 Class control

In almost every school, teachers are faced with the problem of class control. This is
evident from the fact that learners do not want to be dictated to, but teachers have to

control and manage their work. According to Badetlett (2001:99) discipline in most
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tidy up the school during lessons.

The researcher has observed that most educators in the Dzondo circuit are too
authoritarian, and always want to dictate to students. Druckman (1997:44) attest that,
“Most of us resent authoritarianism rather than authority, and in school it is the way in

which teachers use their authority that makes them to be liked or disliked”.

Carrol (1990:16) suggests that discipline should be flexible, and students should be able
to work by themselves even in the absence of the teacher, as long as they are able to
ensure that the objectives of the lesson are achieved. It is evident that where discipline

is rigid, students often rebel and defy the authority.
2.5.2 Causes of ill-discipline

The researcher has observed that some emotionally disturbed students come from
broken homes where there is lack of discipline, and this prevents teachers from doing
work properly. This was echoed by Van De Venter & Kruger (2003:85) who says that
undisciplined children like to make violence and defy the authority of the school. There

are some children who are very naughty, who disrupt lessons, and will not listen to

reason.
2.5.3 Prevention of ill-discipline

According to Sally (1993:66) lack of discipline could be prevented if the teachers ensure
that they are always prepared for lesson. He warned that the first and the most
obvious requirement is that the teacher should be thoroughly prepared for whatever
lesson they have to take. Teachers who waste time by searching for equipments or
delay while apparatus is being set up and put in working order, are giving an open
invitation to restlessness and disorder. Moreover, the teacher should always arrive in

the class in time.
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A teacher should always set a good example by s%v:/“imrﬂ\ﬁgu:éspect for pupils, considering
what others are saying to be important by not interrupting; not sounding intolerant,
taking an obvious interest in the welfare and safety of the pupils, handling sensitive
matters in caring and sensitive way, and being positive in communicating (Gay,

1996:75).

In view of the above, the researcher has noticed that students sense a teacher’s power
of class control very quickly from their manner, their tone of voice, the way they talk

with them, and how they answer their questions.
2.6 DECISION-MAKING

Wasley (1991:60) defines decision-making as a circle of activities which occur when a
teacher is faced with a number of alternatives regarding a specific problem or context.
This means that the teacher has to choose what is to be done, who is to do it, how it

should be accomplished and inevitably, why it should be done.

Furthermore, decision-making should be regarded as an extremely important and
complex aspect of the teacher’s responsibilities (Cowhood, 1991:101). It is therefore
necessary for the teacher to make decisions in order to reach various instructional and
managerial objectives. It is important to note that obstacles to the achievement of
objectives give rise to problems which the teacher has to handle. Therefore, the

outcomes of teacher’s decision-making will determine whether the set objectives have

been achieved.
2.6.1 Types of decision-making
2614 Reflective decisions

According to Bell (1996:66) these involve making long-term decision that may take a

considerable length of time to make, such as deciding on a career. When learners go to
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secondary school from primary level, the teacher\.;hould help them to explore many
careers and to choose their favourite careers. They should also monitor their progress
in their main subjects. For instance, when a learner decides to become a doctor, the
educator should ensure that the learner excels in subjects such as Mathematics, Biology

and Physical Science.
2.6.1.2 Immediate decisions

Many everyday activities in the classroom depend upon snap decisions. The teacher
makes a hasty guess at an appropriate response which is based on the teacher’s
understanding of the situation they confront (Bines, 1995:101), for example, if a pupil
accidentally uses a highly inflammable liquid near a Bunsen burner, there is no time for
the teacher to choose between alternatives. It is unlikely that an evaluation of
alternatives will occur before such an incident, though it may occur afterwards,

particularly if the teacher’s action has lead to unsatisfactory results.
2.6.1.3 Routine decisions

Many of the decisions made in everyday life are made so often that they have become
quite automatic and routine. The everyday social interactions that occur in the
classroom also involve routine decisions (Whitaker, 1993:39). The teacher’s actions
when pupils enter or leave the room, should be guided by a set of well-established

routines, for example, they may have decided to greet the pupils individually.

2.7 CONCLUSION

This chapter stipulated various tasks and roles of a teacher in school management.
Planning, organising, discipline, decision-making, communicating are identified as tasks

and roles of a teacher in school management.

This chapter also elaborated on the major causes of ill-discipline. Amongst others, there
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are communication barriers, children from broken homes, lazy teachers. Various
methods to be used in preventing ill-discipline were outlined, and they are thorough
preparation by teachers, teachers to live an exemplary life, teachers should be positive

in communicating with students.

This chapter also highlights the fact that teachers should make good decisions in
schools as decision-making is regarded as an extremely important and complex aspect
of the teaching and learning situation (Everard, 1990:26). Types of decision-making

were outlined, which are reflective decisions, immediate decisions, and routine

decisions.
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CHAPTER 3%
RESEARCH METHODOLOGY
3.1 INTRODUCTION

The aim of this study is to assess the teacher’s task and role in secondary schools
around the Dzondo Circuit. In this chapter instruments were prepared and administered
by the researcher are discussed. Sequential steps which were taken, include research
design, population, sample and sampling procedure, instrumentation, data collection
procedure, data analysis procedure, reliability and validity, some ethical consideration,

the right to privacy and the right to remain anonymous.
3.2 RESEARCH DESIGN

Schumacher and McMillan (1993:157) define research design as a plan for selecting
subjects, research sites and data collection procedures to answer the research
questions. They further state that the research design is the plan and structure of the
investigation used to obtain evidence to answer research questions. The research
design describes the procedures for conducting the study, including when, from whom,

and under what conditions the data will be obtained.

This view is concurred by Biot, Nias (1992:14) who refer to a research design as the
plan, structure and strategy of investigation, conceived so as to obtain answers to
research questions or statements as well as to control the variable. The researcher is of
the opinion that a research design is a map followed by the researcher until they finish

the research.

This chapter focuses on methods and techniques employed in the study, and in this
study the researcher conducted a practical field study in secondary schools around the

Dzondo Circuit, through which he investigated the role of a teacher in school
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results of the study to be generalisable (Gay, 96172).

The population of this study involves learners, teachers, and principals of secondary
schools in Dzondo circuit as well as parents. Principals and head of departments were
targeted because they are expected to give more information about the role of a
teacher in school management. The researcher wanted to get the principals’ opinions

on the role of a teacher in school management.
3.4 SAMPLE AND SAMPLING PROCEDURE

Huysamen (1994:39) believes that a sample is a number of individuals selected from a
population for a study, preferably in such a way that they represent the larger group
from which they were selected. Schumacher and McMillan (1993:598) further define
the concept “sample” as a number of individuals selected from a population for a study,

that is, a sample represents a large group from which it was drawn.

The sample for this study was selected from teachers, learners, principals of secondary
schools and parents. There were 40 pupils, 20 secondary school teachers, 10 principals
and 20 parents. All these participants were picked from the Gwamasenga, Lwamondo,

Luvhaivhai, Tshipetane, Maswie and Mushonga Mavhungu secondary schools.

3.5 INSTRUMENTATION

Two types of instruments were used for the purpose of data collection.

3.5.1 Interviews

Patton (1997:108) maintains that interviews involve asking open-ended questions,
listening to and recording answers, and then following up with additional relevant

questions. In this study, interviews were conducted with the following participants:

- 10 principals
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3.5.2 Questionnaires

According to Kroon (1996:30) a questionnaire is the most techniques and methods to
something written. The researcher used a self designed questionnaire to collect data
relating to the topic under the study. This questionnaire sought to acquire information

from principals, head of departments, teachers and learners.
3.6 DATA COLLECTION PROCEDURE

To collect data, the researcher first obtained permission from his supervisor, the circuit
manager, and principals of the respective schools. Distribution of questionnaires was
administered by the researcher personally.  Covering letters, with appropriate
explanation of the purpose of the study, the importance of the respondents’ contribution
and participation, as well as the significance of the study itself, were handed to the
principals. Confidentiality of information to be supplied by the respondent was also
ensured. For the purpose of this study, the researcher have divided the process of data

collection into two steps.

STEP ONE
The researcher visited schools and questionnaires were given to principals, head of

departments, teachers and learners.
STEP TWO
The researcher made appointments with the principals, head of departments, and

teachers, and on the set date, structured questions were used to interview them. Semi-

structured are formal and can be prepared in advance.
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3.7 DATA ANALYSIS PROCEDURE Ot

Creswell (1994:153) states that data analysis is the process of systematically searching
and arranging the interviews transcripts, field notes and other materials that can be
accumulated to increase the researcher’s understanding of the study, and enable them

to present what they have discovered to others.

Data to be collected will be qualitative and therefore the presentation and analysis of
data was mainly descriptive, supported by frequency distributions and percentages.
The researcher also gave results in the form of tables supplemented by appropriate

interpretation.
3.8 RELIABILITY AND VALIDITY

In every social research researchers have to grapple with the question of reliability and
validity. Babbie (1995:130) argues that the problem of reliability crops up in many
forms in social research. He defines reliability as the likelihood that a given
measurement procedure will yield the same description of given phenomenon if the
measurement is repeated. Estimating a person’s age by asking their friends would be
less reliable, than asking that particular person or checking their birth certificate.
Therefore, according to Babbie (1995:130-131), the researchers have developed the

following techniques for dealing with the problem of reliability and validity:

. Test-retest method

According to this technique, the researcher makes the same measurement more
than once expecting the same response each time. If answers vary, it may be an
indication that the measurement method in the extent of the variation is

unreachable.

. Split-half method
According to Babbie using the split-half technique, he randomly assigned all the
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CHAPTEEA™
DATA ANALYSIS AND INTERPRETATION

4.1 INTRODUCTION

According to Sparks (1997:88) questionnaires are used by researchers to convert
information into data directly given by the person (subject). This information can be
transformed into numbers or quantitative data by using attitude scaling or the rating

scale technique.

This chapter therefore presents analysis and interpretation of data collected. It consists

of the following four major sections:

- Section A :  This section comprises analysis and interpretation of data collected
from school managers.

- Section B :  This section consists of data collected from teachers.

- Section C: This is data collected from learners.

- Section D :  This section comprises analysis and interpretation of data collected

from the parents.

The presentation throughout the chapter is mostly descriptive, based on frequency

distributions and percentages. For each item, the results are presented first, followed
by the researcher’s interpretation.

4.2 METHOD OF PRESENTATION

The presentation is mainly descriptive, supplemented by tables and percentages. For all

items, the results are presented ﬁrSt and then followed by the researcher’s

interpretation, and tables will also be used.
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PRINCIPALS

s 3 The respondents were asked to indicate their gender.

RESPONSE NUMBER PERCENTAGE
Male 10 100%
Female 0 0%
TOTAL 10 100%
TABLE 1

Table 1 indicates that all the respondents (100%) of the principals are males. There
are no female principals in secondary schools in the Dzondo Circuit and this is against

the South African policy of gender equity.

- 3 The respondents were asked to indicate their age.

RESPONSE NUMBER PERCENTAGE
40 - 45 years 4 40%
45 - 50 years 5 50%
50 - 55 years 1 10%
TOTAL 10 100%
TABLE 2

Table 2 indicates that the majority of the respondents 5 (50%) belong to the age group
between 45-50 years, 4 (40%) belong to the age group between 40-45 years and 1
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(10%) belong to the age group between 50-5&? are. “In all secondary schools which
the researcher visited in the Dzondo Circuit, there is no school principal who is above 60

years and below 45 years.

k § The respondents were asked to indicate their qualifications.

RESPONSE NUMBER PERCENTAGE
Teacher Certificate 2 20%
Teachers Diploma 3 30%
Bachelor’s Degree 5 50%

Post Graduate Degrees | - -

TOTAL 10 100%

TABLE 3
Table 3 indicates that the majority of the respondents 5 (50%) have Bachelor’s degrees,
3 (30%) have Teachers Diploma, and 2 (20%) have Teachers Certificate.

4, The respondents were asked about their teaching experience.

RESPONSE NUMBER PERCENTAGE
15 - 18 years 2 20%
19 - 20 years 3 30%
21 years and above 5 50%
TOTAL 10 100%
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TABLE 4
en
ke i respondt teaching experiences ranges from 18 -
ondents’ té
years and above, 3 (30%) of the resp

dents’ teac _
20 years and 2 (20%) of the respon i have extensive teaching experience.

rincipa

ts’ teaching experiences ranges from 21

hing experience ranges from 15 - 18

years. This implies that all secondary P

d to indicate the number of years that they spent at
(]

. The respondents were aske .
the schools which they aré managing.

RESPONSE NUMBER PERCENTAGE
| e B ey
4 - 8 years ) "
8 - 10 years q -
10 - 14 years 4 40%
0
15 years and above | © 60%
E)TAL 10 100%
S

TABLE 5 spondents have spent 15 years and above at
e

r ¢ M
Table 5 indicates that 6 (60%) of the dents have 10 - 14 years working experience
o) of responde
the same schools, and 4 (40

at the same schools.
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6.  The respondents were asked to provide information with regards to the location

of their schools.

RESPONSE NUMBERAT PERCENTAGE
Urban 4 -
Peri-Urban - -
Rural 10 100%
TOTAL 10 100%
TABLE 6

The results from table 6 indicate that (100%) of secondary schools in the Dzondo

circuits are in the rural area.

7. The respondents were asked to indicate whether their schools are state,

community or private.

et
RESPONSE NUMBER PERCENTAGE
State 10 100%
Community - -
Private o ?
TOTAL 10 100%
TABLE 7

Table 7 indicates that (100%) of secondary schools within the Dzondo Circuit are state

schools that totally depend on the government for funding.
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8. The respondents were requested to

respective schools.

()

RESPONSE NUMBER PERCENTAGE
500 - 800 learners 5 50
600 - 900 learners 3 30
900 and above learners | 2 20
TOTAL 10 100%
TABLE 8

Table 8 indicates that schools with the number of learners between 50
(50%), 3 (30%) have learners between 600 - 900 and 2 (2

above. It is evident that the teacher-pupil ratio in secondary scho

Circuit is very high.

9. The respondents were asked to indicate the num

respective schools

RESPONSE NUMBER PERCENTAGE
5 - 8 teachers - -
8 - 10 teachers - -
10 - 12 teachers 5 50%
16 - 20 teachers 3 30%
20 and above teachers 2 20%
TOTAL 10 100%
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0 - 800 are 5
0%) have 900 learners and

ols around Dzondo

ber of their teachers in their
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(@) ey g

TABLE 9
The results in table 9 shows that 5 (5

: 30%) have 16 - 20
Tave 10 - 12 teacHes ey s circuit as there is a great number of

0%) of secondary schools in the Dzondo Circuit

teachers, 2 (20%) have 20 and above

teachers, More teachers are required in thi

learners.

what is going on in the school.

L]

GE

40%
L e
60%
/
0%
Don't know 0 o ey S e
%
TOTAL 10 L10/°°//___

Yes 4

No 6

TABLE 10
The results in table 10 shows that 6 (6

0%) of principals do not inform their educators
0

d only 4 (40%) do inform their teachers about
n - - -

hers aré informed about what is going on In
ling that the school is

abOu i h ( ||()O a
tWhat is gOing onin Bre S l,
teaC

- their schools. If :
any development in d positiveW with the fee

involve
school, it will make them to be involv

theirs.
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11.  The respondents were requeste

use to manage their schools.

N

&) i ;
coMou"’t ith mechanism that they usually

RESPONSE NUMBER PERCENTAGE
Compromise Method | 7 70%
Both compromise and | 3 30%
the power approach
TOTAL PR
St eie asked 0 BRREEC e
TABLE 11

The results from table 11 indicate that

compromise method to

the power approach to resolve all kinds of

manage their schools,

ondents were asked to give

0%) of school managers preferred

0%) preferred both compromise and

7 A7
3(3

problems.

major causes of problems at their schools.

12, Theresp
BN T8 ]
RESPONDENTS m PERCENTAGE
M//
Lack of discipline in
schools 6 .
//
Community involvement
in professional matters i—’/’__ﬂ/
TOTAL 10 i‘fi/i_/’—
|
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TABLE 12 .
that problems are
Table 12 indicates that the majority of the respondents 6 (60%) said p

indi that community
. lack of discipline in schools, 2 (20%) indicate 5
gt n schools, 1 (10%) pointed religious

. : : roblems i
involvement is the major source of p hools, 1 (10%) indicate political

; lems in sC
differences as one of the major causes of prob

en h [hererore it seems as if the main

differences as the cause of problems in sC ools. refore, it S | ¢

h ircuit i ck of aiscipline

Cause of blems in most secondary sC ools in the Dzondo Circuitis la k of discip
proble

amongst learners.

- ' in conflict.
13.  The respondents were asked tO indicate which parties engage
: r

Srptad DasuiBoRS
SIS
AGE
RESPONSE NUMBER PERCENT
Bl
g
60%
Principals and teachers 6 ol g e
btk BENET
20%
Teachers and learners = SR ey
el
20%
Teachers vs teachers 2 s il Bl IEES
P A
0%
TOTAL 10 .
e bt
TABLE 13 %) say that problems at
Tabl dicates that the majority of the respondents 6 (60%) hy e
able 13 indicates sl that proble
principals and teachers, 2 (20%) indicated ; ngst
SG tween occur amo
ok o rs, 2 (20%) pointed out that problems .
betwen icachers ipals and teachers are to work as a team to avoid
cip

teachers themselves. Therefore, prin

unnecessary conflicts.
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14, The respondents were asked how they 4 Conflict at their school

environment.

k. RESPONSE NUMBER PERCENTAGE
Destructive T/ 80%

An eye opener T/ 10%

WG SRR R i

Both destructive and

eye opener 1 10%

TOTAL 10 100%
S Wl e

TABLE 14

The results in table 14 show that 8 (8
) regard confli
tive and an eye 0
and ways of preventing conflict at

0%) of the respondents regard conflict at their

ct as an eye opener, and 1 (10%) confirm

schools as destructive, 1 (10%
pener. Principals in some

that conflict at their schools is both destruc

schools have not been able to come L@ with means

their schools.
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g discipline policy is formulated

X
15.  The respondents were invited to explaf@)

in their schools.

1 PR
SRR
L s Linie BBl
0%
Principal only 0 TR S S
b L e
20%
Principal with teachers 3 RPN SO
Bl IOV
/
Principals with teachers and e,
learners 5 B2 i
MR . SO
Principals with teachers, Sdint
learners and parents 2 B iiimmpesmpmpe et
e s
e 0%
TOTAL 1 e
b
TABLE 15

ity of the respondents 5 (50%) are responsible for the
ori

ls 3 (30%) say principals and teachers
olicy 2 (20%) suggest that the

teachers, learners and parents.

Table 15 indicates that the maj i
formulation of the discipline policy in their SC‘ e
are responsible for the formulation of the discip

s rincipals,
formulation of the discipliné policy IS done by P P
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UGH QUESTIONNAIRES FOR

SECONDARY SCHOOL TEACHERS

Question 1

The respondents were asked to indicate their gender.
| NUMBER. 4 LRS-
RESPONSE NUMBER PERCENTAGE
//
Male 14 70%
Female 6 30%
B e
TOTAL 20 100%
e e
TABLE 1

The results in table 1 indicate th

Whereas 6 (30%) are females.

Question 2

The respondents were

TABLE 2

Table 2 indicates that the ages of t
between 40 - 50 years, 2 (2

he m

0%) ran

at the majority 14 (7

ge between 30 - 40 years,

0%) of the teachers are males,

asked to indicate their age.

//
RESPONSE NUMBER PERCENTAGE
//
30 -40 years 7 20%
//
40 - 50 years 6 60%
//
50 - 60 years 2 20%
B DOy
e B e
TOTAL 10 100%
s RSEREEIEN e
L5 - 50 verrs 0 o

ajority of the respondents 6 (60%) range
and 2 (20%) range
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between 50 - 60 years.

Question 3

. ; i e
The respondents were asked to indicate their qualification

i e
s B A
o3 E
RESPONSE o NUMBER PERCENTAG
gty RRDRAY O RS RE C g
0/,0
EIL.C 4 40%%
\
0%
AN, 4 40%
e e T R ey
10%
B.A.ED 1
| BUHEE | PER Al
10%
B.ED 1
be | 7 i Hols . Ry
100%
TOTAL 10
L_//’—/
TABLE 3

0%) of the secondary school teachers have

that 4 (4 ,
able 3 show loma, 1 (10%) have Bachelor’s degrees,

The respondents in t i
4 (40%) have teachers’ di
degrees.

teachers’ certificate,
and 1 (10%) of them have post graduate

g:eefet;:;‘n‘:jents were asked about their teaching experience.
RESPONSE NUMBER PERCENTAGE
oy S it b O DGR
e 0%
0
16 - 25 years j’// 20%
A 0
25 - 30 years i’/ 10%
EEms 0
30 - 33 years :’// g
TOTAL —_1’(1’/ 100%
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S e Wﬁ""iﬂ
Table 4 indicates that the majority 6 (60%) ¥'the respondents’ teaching experience
ranges from 10 - 15 years, 2 (20%) of the respondents’ teaching experience ranges
from 16 - 25 years, and 1 (10%) of the respondents’ teaching experience ranges from
25 - 30 years, and another 1 (10%) of the respondents’ teaching experience ranges

from 30 - 33 years.

Question 5

The respondents were asked to indicate the number of learners per class.

RESPONSE NUMBER PERCENTAGE
20 - 30 learners per class | 2 20%
31 - 40 learners per class | 4 40%
40 - 50 learners per class | 2 20%

50 and above learners

per class 2 20%
TOTAL 10 100%
TABLE 5

The responses in table 5 indicate that 4 (40%) of teachers have about 31 - 40 learners
per class, 2 (20%) have between 20 - 30 learners per class, and 2 (20%) of teachers

have between 40 - 50 learners per class, and 2 (20%) have 50 and above learner per

class.
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Question 6

The respondents were asked to indicat

N
@) ot

e their unions.

/—/
RESPONSE NUMBER PERCENTAGE
SADTU 5 50%
T e e
PEU . 20%
RS o e B e e
SAQU 1 10%
NATU p 20%
B 0 ) s e
TOTAL 10 100%
e
TABLE 6

The responses in table 6 show that majori
0%), 2 (20%

Democratic Teachers Union which is 3 (5
Onderwyser Unie, whereas 2 (2

Union and 1 (10%) belong to Suid Afrikanse

to National Teachers Union.

Question 7

The respondents were asked about

[——

RESPONSE

45 periods per week

38 periods per week
30 periods per week

28 periods per week

TOTAL

SRR

B R e

e

NUMBER

i S S

the number of periods the

ty

PERCE NTAGE
s i B
20%
o
10%

100%
SRR
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213
TABLE 7 xEé) oyt
Table 7 indicates that the majority 5 (50%) of the respondents teach 45 periods per

week, 2 (20%) teach 38 periods per week, 2 (20%) teach 30 periods and 1 (10%)

teach 28 periods per week.

Question 8 .
The respondents were asked to mention causes of lack of discipline at their respective

schools.

RESPONSE NUMBER PERCENTAGE
Communication barriers 4 40%
Ineffective school management 2 20%
Resistance to change 1 10%

Lack of conflict management policy

1 10%
Political differences 2 20%
TOTAL 10 100%

TABLE 8
The responses in table 8 show that 4 (40%) of the respondents regard communication

barriers as the main cause of lack of discipline at schools, 2 (20%) regard ineffective
school management as the main cause of lack o discipline, 1 (10%) blame resistance to
change, 1 (10%) regard lack of conflict management policy, and 2 (20%) blame political
differences as the cause of ill-discipline. Those who blamed political differences stated
that if teachers belong to different political organisations, learners as recipients of
education, become disadvantaged because of the conflict that teachers who belong to

different political organisations engage in, thatis, they are caught in the crossfire.
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Question 9 K

The respondents were asked whether conﬂic@"’éﬁf@'ﬁﬁgchools is managed by school

principals, together with teachers.

RESPONSE NUMBER PERCENTAGE
Handled by school principals 2 20
Handled by teachers only - -
Both principals and teachers 8 80
TOTAL 10 100%
TABLE 9

most schools around Dzondo Circuit is handled

From table 9 it is clear that conflicts in

by both principals and teachers. 8 (80%) of the respondents indicated that conflict is

handled by both princip

are handled by principals only.

als and teachers, 2 (20%) indicated that conflict in most schools

Question 10
The respondents were asked whether their roles were clearly defined in the policy
document.
RESPONSE NUMBER PERCENTAGE

Yes 4 40%

No 6 60%

TOTAL 10 100%

TABLE 10

Table 10 indicates that only (40%) of secondary sc
47
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s, since the role of secondary school

. i d ocu m ei'. University of Venda
roles were clearly defined in the policy &) . teachers should regard
teachers were clearly defined in the school “policy;

m.
themselves as part of school management tea

Question 11

-Service Training.
The respondents were asked about the attendance of In-Se

B s P
RESPONS4E"1 NUMBER PERCENT
b i e
o e
y 10 100%
es R e
PR
N 0 0%
0 /
e
%
TOTAL 10 ki
g /
ks that all the respondents 10 (100%) of secondary
WS

The responses in table 11 sho

- i ining.
school teachers attended in-service tra g

; 2 fined in the In-Service
Question 1 cked whether their roles were clearly defi
The respondents were a

Training policy.

e
NTAGE
e N 0 0%
Yes
M 10 100%
No
100%

TOTAL 10
f o e
ents 10 (100%) of secon
training policy.

dary school teachers

ond
Table 12 indicates that all the resp

ed in in-service
confirm that their roles were not clearly defin
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Question 13
0 i &) e
pondents were asked to comment whe. | i
ert - ini
E he in-service training was well
//
e
r\RESPONSE NUMBER PERCENTAGE
//
Strongly agree 3 30% |
Strongly disagree 7 70%
B SN S e
Agree 0 0%
Disagree 0 0%
Not certain 0 0%
//
v
OTAL 10 100%
o //
TABLE 13
eachers strongly disagree that the

-
able 13 shows that 7 (70%) of secondary school t

organized, whereas 3 (3
d. The researcher is of the opinion

09%) of secondary school teachers

In-servi I
n-service training was well
ning was well organizé
d, there

ching and learning situation.

strongly agree that the trai

that if the In-service trainin
n the delivery in the tea

gis not well organize is always chaos, and this does

n &
ot empower teachers |
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Question 14

The respondents were asked to give their opin

obtained during the training.

N

\. University of Venda
o;

jon wit

ﬁ”?egard to the knowledge they

N s
ey v GE
RESPONSE NUMBER ﬂ———
P /
0%
Very Unsatisfied 0 ,:,___,/
SN A
00%
Unsatisfied 10 _’1___0__,__——/——
!-‘/
0%
Satisfied 0 ’,0_/
B
0%
Very Satisfied 0 o o
. o
0%
TOTAL 10 _1,0_,1,,/———
e
TABLE 14 e unsatisfied with knowledge

ondents 10 (100%) wer

Table 14 shows that all the resp s M sk
they obtained during the training. This hampers the manne

; ituation.
educational changes in the classroom S

Question 15 g o) s
@ dents were asked to indicate whether oF not their s
e respondents we
discipline.
ENTAGE
RESPONSE NUMBER PERC
s W v DRy
P 7 70%
Yes
R ARy
e . 3 30%
No
B R e g
FwegRe 100%
TOTAL 10
SR TR O i

50

© University of Venda



9
T =L

R @“;z:::':z;ﬁm?
The results in table 15 indicate that the majority of the respondents 7 (70%) who are
econdary schools had policies on discipline,

secondary school teachers say that most s
licy on discipline. The fact that

Whereas 3 (30%) indicated that their schools had no po
there is no policy on discipline in SOME schools, results in confusion and tension when

disciplinary problems arise.

Question 16
The respondents were asked to indi

with the teachers’ duty.

cate whether or not there are parents who interfere

F—’/
RESPONSE NUMBER PERCENTAGE
Yes —;/_/ 20%
No 73/// 80%
TOTAL /—;0’//— 100%
b o R R
TABLE 16
0%) secondary

majority of the respondents 8 (8

The results in table 16 indicate that the
e teachers’ duty,

school teachers say that there areé no

Whereas 2 (20%) respondents say that there

teachers’ duty.

parents who interfere with th
are parents who interfere with the
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Question 17

The respondents were re

quested to indicate whether learners are interested in learning.

N
(@) e

RESPONSE NUMBER PERCENTAGE
Yes 1 10%
No 9 90%
Don't know 0 0%
TOTAL 10 100%
TABLE 17

Table 17 indicates that the majority of the respondents 9 (90%) say that learners are
no more interested in learning. On the other hand ten percent 1 (10%) indicated that

only 1 (10%) are interested in learning.

4.5 SECTION C: DATA COLLECTED THROUGH QUESTIONNAIRE FOR
LEARNERS

Question 1

The respondents were asked to indicate their gender.

RESPONSE NUMBER PERCENTAGE
Male 7 70%
Female = 30%
TOTAL 10 100%
TABLE 1

Table 1 indicates that the majority of the respondents 7 (70%) are males whereas 3
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7 &£
rcentagd@owsthat more girls are not interested
in education and some of them do not attend school regularly because they collect the
due to the fact that when the majority of

h. This is
overnment has introduce the child support grant as a

(30%) of them are females. This pe

child support grant every mont

teenage girls realised that the g
hey can also be entitled

way of alleviating poverty, they decided to fall pregnant so that t

to the grant, in order to benefit themselves financially.

Question 2
ed to indicate their age.

The respondents were ask
'—//T—/”T/’/T
RESPONSE NUMBER PERCENTAGE
_____///_
50%

12 - 16 years 5
TonbERC et

Bl -

16 - 18 years 3 30%

L e e e

19 years and above 2 20%

Table . nOicates SNEE  Fospondents & 160 )
100%

TOTAL 10
e

TABLE 2
Table 2 indicates that the ages of the majority of the respondentsS (50%) range

between 12 - 16 years, another 3 (30%) rang

range between 19 years and above.:

e between 16 - 18 years and 2 (20%)
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Question 3 &) st

The respondents were asked to indicate their grades.

GRADES NUMBER PERCENTAGE
Grade 8 1 10%
Grade 9 3 30%
Grade 10 4 40%
Grade 11 1 10%
Grade 12 1 10%
TOTAL 10 100%
TABLE 3

Table 3 indicates that the majority of the respondents 4 (40%) are in grade 10, 3
(30%) are in grade 9, 1 (10%) are in grade 8, 1 (10%) are in grade 11 and 1 (10%)
are in grade 12. The reason why grades 9 and 10 are overcrowded is because
according to (OBE) Outcome Based Education policy, all learners are to be promoted to

the next grade therefore, all learners/students, even those who did not deserve to pass,

were promoted to grades 9 and 10.
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Question 5 e
The learners were asked to indicate their religions.
TAGE
RESPONSE NUMBER PERCEN
ity S A LA
| oy gkl S
%
Moslem 2 20%
s SR R Gl it
20%
Christian 2
| i i s
0%
Bhudda 3 20%
il S P iy
20%
African Tradition 2
et b e
20%
Hindu ;.
§ve [ it
00%
TOTAL 10 L_l.//
e
e

TABLE 5

tha
Th from table 5 show
e responses it e

t 2 (20%) of the respondents belong to Moslem

Bhuddaism, 2

0%) belong to the

religion, 2 (20%) belong to i d i(;)m
’ to Hinau '

(20%) African Tradition and 2 (20%) bEGRR

//
. zo:f

STD5-6 1 1(())0/0
bkl 10%

- : 60%
e 0
Not Educated 6

100%

TOTAL 10 L
S
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TABLE 6

In Table 6 the majority of the r

educated, 2 (20%) indicate that their parents
to pass standard six, an

espondents 5 (50%) indicate that their parents are not

dropped
d 1 (10%) passed form two which

out of school at standard four, 1

(10%) of parents managed

used to be standard 7.

t educated as they were born during the

t. Moreover, they lived during the
They further

The learners indicated that their parents aré no
portan

k people was inferior.
ad by their employers.

ti - i
ime when education was not regarded as im

apartheid years, where the education for blac
ht how to write and re

indicated that their parents Were only taug

Question 7
The respondents were required to indicate whether they know their school rules.

e | peRCETAGE
w NUMBER PERCENTAGE
Yi—/——g"/ 90% '
Ni__//‘;/ 10%

Don't know T—// 0%
L/T/ 100%
L///

TABLE 7
< confirmed that they

In table 7, the researche
s. They even ment

g classes not responding to the school be
s for nO supplyind them with learners’ code of

0%) of the respondent

r found that 9 (9
oned some of the school rules, such as the

know the school rule
II, and not doing home-

ones related to bunkin
work, 1 (10%) blamed their manager

conduct.
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Question 8

The learners were asked to suggest the way in which they should be disciplined for the

sake of the smooth running of their school.

e
RESPONSE NUMBER PERCENTAGE
it csacan
Through guidance 8 80%
e
Corporal punishment | O 0%
PSRl T
Verbal reprimand 2 20%
il ity A
T 10 100%
OTAL
TABLE 8

The results in table 8 indicate that the majority of respondents 8 (80%) said that

learners should be disciplined through guidance, and 2 (20%) of learners opted for

verbal reprimand.

Question 9
The respondents were asked to indicate how often they have conflict at their schools.

RESPONSE NUMBER PERCENTAGE
Most often 8 80%
Seldom 2 20%
Not certain 0 0%
TOTAL 10 100%
TABLE 9

The responses for table 9 show that 8 (80%) of the respondents indicated that they
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3
2 (20%) indicated S)\=usgeldom. This shows that some

prevent conflict at theirs

have conflict most often,
chools.

managers try their level best

Question 10
her it is wise to involve different

asked to indicate whet

The respondents were
d stability at schools.

stakeholders to try to maintain peace an

ﬂfﬁ_,, NUMBER PERCENTAGE

Yes —g’// 80%

No ’2"’/’ 20%

Don't know T_’/ 0%

ﬂ__//’];/’/ 100%
S

TABLE 10
Table 10 shows that the data collected indicated that the
fferent stakeholders

hat the principa|s should resolve issues on their

majority of learners, 8 (80%)
Stated that it is wise to involve d to try to maintain peace and

stability at schools, 2 (20%) indicated t

own.
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Question 11
The learners were asked to indicate whether their teachers conduct their classes
regularly.
h RESPONSE NUMBER PERCENTAGE
//
Yes y 20%
No 8 80%
B S SR
TOTAL 10 100%
o //
TABLE 11
pondents 8 (80%) say that

that the majority of the res
and that is why most secondary

The results in table 11 indicate
their teachers do not conduct their classes regularly,
schools within the Dzondo Circuit aré ungovernable, and 2 (20%) say that their

teachers conducted their classeés regularly.

Question 12
on the causes of lack of discipline in their

The respondents were requested to menti

schools.

//"7/
PERCENTAGE

RESPONSE NUMBER

J/
Laziness on the side of
teachers e
J/
The abuse of freedom and

0%
power by learners 3 __3___0_,____—————
o

0

Don’t know 0 f,/_o_._,—/“
S

100%

TOTAL 10 Spuities ol
;__,/L//
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TABLE 12 (@) e
Intable 12, 7 (70%) of the responden

by laziness on the side of the teachers. They blame
ame the abuse O

ts indicate that lack of discipli

classes regularly, and 3 (30%) o]

one of the major causes of lack of discipline in schools.

Question 13

The respondents were asked to indicate how they

SRR By
RESPONSE W PERCENTAGE
Bad T/ 70%
Good T// 30%
Don't know —o’/ 0%
T/TO// 100%
L//,._/

s e R

TABLE 13
The results in table 13 show that 7 (7

think punishment is good, @S long as

0%) of learners view punishm

it is not corporal punishm
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d teachers for not conducting their

f freedom and power by learners as

view punishment at their schools.

ent as bad, 3 (30%)

ent.



Question 14

The |
€a indi i
rners were asked to indica Vi respol sible for causing

te the parties which are most!

conflict in schools.

///7/1
A RESPONSE NUMBER PERCENTAGE
//
Conflict between learners and teachers | © 60%
Conflict amongst learners 1 10%
Conflict between teachers and
Managers 2 20%
Conflict between teachers and
themselves 1 10%
. inanaastatiRgere
TO\TAL————// 10 100%
/
TABLE 14
Table 14 indicates that the majority of the reSpondentS 6 (60%) have witnessed conflict
sed conflict between teachers and

v, & (20%) have witnes

ongst learners and 1 (10%) witnessed

b
etween learners and teache

Principals, 2 (20%) have wit
mselves.

nessed conflict am

conflict among teachers the
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Question 15

The respondents were asked to give their opinion of whether teachers should receive

training in school management.

RESPONSE NUMBER PERCENTAGE
L+ oot t DAl R e
Yes 8 80%
e e
No 2 20%
TOTAL 10 100%

TABLE 15
Table 15 shows that eighty percent 8 (80%) of the learners indicate that teachers
should be trained as they are not efficient in managerial task, 2 (20%) indicate that it

is not necessary for the teachers to be trained, as the principals are there to involve

themselves in managerial task.

4.6 SECTION D:DATA COLLECTED THROUGH QUESTIONNAIRES FOR
PARENTS

Question 1
The respondents were asked to indicate their gender.

RESPONSE NUMBER PERCENTAGE
Male 8 80%
Female 2 20%
TOTAL 10 100%
63
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TABLE 1

Table 1 indicates that the majority of the respondents 8 (80%) are males, whereas 2

(20%) of them are females.

Question 2

=4
Ozt

The respondents were asked to indicate their age.

RESPONSE NUMBER PERCENTAGE
33 - 40 years 6 60%
41 - 48 years 3 30%
50 years and above 1 10%
TOTAL 10 100%
TABLE 2

Table 2 indicates that the ages of the majority of the respondents 6 (
between 33 - 40 years, 3 (30%) range between 41 - 48 years, and 1

between 50 years and above.
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Question 3

i ional level.
The respondents were requested to state their educatl

e //
i GE
GRADES NUMBER PERCENTA
SISy
SRR
60%
1-7 6 o
SRR
20%
8-10 2
A Ry
| ST OFenie 1 10%
11-12
RS L P e
10%
University degrees 1
A B s
00%
TOTAL 10 1
A
e

TABLE 3
e
Table 3 shows that 6 (60%) of the Par

ional level whic
2 (20%) have the educatl between gradesil -

8 7,
' educational level range from grades 1
w0 des 8 - 10, (10%) of

nges between gra . -
e 12, 1 (10%) have University

Parents have the educational level

degrees.
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Question 4

¥
&) e

The respondents were asked to give information with regard to their membership to

organisations.

ORGANISATIONS NUMBER PERCENTAGE
Civic Organisation 1 10%
Church Organisations | 1 10%
Political Organisations | 6 60%
Sports Organisations 2 20%
TOTAL 10 100%
TABLE 4

Table 4 indicates that the majority 6 (60%) of the parents belong to various political

organisations, 2 (20%) are members of different sports org

members of church organisations, 1 (10%) are members

Question 5

The respondents were asked to indicate their marital status.

anisations, 1 (10%) are

of civic organisations.

MARITAL STATUS NUMBER PERCENTAGE
Married 5 50%
Divorced 3 30%
Widowed 2 20%
TOTAL 10 100%
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TABLE 5
Table 5 shows that the majority of respond

' idowed.
d 0%) of these parents are Wi . |
e as most of them are being raised by single

ents 5 (50%) are married, 3(30%) are
This indicated that most children are

misbehave due to lack of parental care,

parents.

Question 6
The respondents were asked to give t
those who drink alcohol with the students.

heir opinions on teachers lack discipling, such as

|

L

st S
iscipli 100%
Strongly condemn teachers who lack discipline 10 -
iscipli 0%
Condemned teachers who lack discipline 0
0 0%
Don't know
10 100%
| TOTALisis o S § HIEE
S who lack
Il the respondents 10 (100%) strongly condemn teachers
Table 6 shows that a ould be suspended,

' i nts sh
discipline. They claim that teachers who drink with the stude

or even dismissed from the teaching profession.

67

© University of Venda



Question 7

ment about their involvement in the education of their

The parents were asked to com

children.
RESPONSE NUMBER PERCENTAGE
b il
b
20%
Strongly agree 2
WS R
0%
Strongly disagree 0
st SRR
Agree 0 0%
BIRESEE=T0" e
80%
Disagree 8
0%
Not certain 0
e Al //J
o)
TOTAL 10 100%
/L’__’/

L ke R

: iven being that they go
involved the education of their children. The reason given g | .
v .
bl the morning and come back late and tired. 2 (20%) strongly ag
to work early in the

the good work they aré doing.
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Question 8

her they worked in partnership with

The respondents were asked to indicate whet

teachers for the smooth running of the schools.

B s s BT SR
RESPONSE NUMBER PERCENTAGE
___//_//
Yes 5 50%
____/_,_—//
No 5 50%
___/_//
TOTAL 10 100%
M%/

TABLE 8
The responses in tabl 0%) of the respondents indicated that they

p with teachers to maintain peace and stability at the respective
o not involve themselves in the activities
50 see

e 8 show that 5 (5

worked in partnershi
schools. But the other 5 (50%) say that they d
of the schools. They argué that it is the duty of the managers and the teacher

to it that everything in the school is normal, parents have no role to play whatsoever.

Question 9
fluence on the

olitical differences have any in

The respondents were asked whether p

school activities.

/ﬂ/’/‘}/”?
PERCENTAGE

RESPONSE
| Gl BT
90%

Yes
No 10%
R Ll
Don't know 0%

100%

TOTAL
L S e

b i)
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The responses in table 9 show that 9 (90%) of parents say that political differences
have an influence on the school activities, and 1 (10%) say that not only political

differences but also religious differences, have influence on the school activities.

Question 10

The respondents were asked to indicate whether they support corporal punishment.

RESPONDENTS NUMBER PERCENTAGE
Yes 2 20%
No 8 80%
Don't know 0 0%
TOTAL 10 100%
TABLE 10

The results in table 10 indicate that the majority of respondents 8 (80%) did not
support the idea that their children should be punished corporally, and 2 (20%) of the

respondents agreed that corporal punishment should be applied in schools.

Those who are in favour of corporal punishment say that it is the only remedy that can
bring back the culture of teaching and learning. They believe that corporal punishment

will help to improve the pass rate in the Dzondo Circuit.
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Question 11 &) st
The respondents were required to indicate whether they attend school parents-teachersv’
meetings.

RESPONSE NUMBER PERCENTAGE

Agree 8 80%

Disagree 2 20%

Not certain 0 0%

TOTAL 10 100%
TABLE 11

The results in table 11 indicate that the majority of the respondents 8 (80%) do attend
school meetings as it is vital for them to know about the progress of the school.
Whereas 2 (20%) of those who do not attend parents-teachers’ meetings stated that it
is not necessary for parents to attend meetings as there are parents who have been

elected to represent parents in general.
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The respondents were asked to give their opinions on community’s values and school’s

values.

RESPONSE NUMBER PERCENTAGE

Strongly condemned
teachers indiscipline 10 100%

Condemned teachers

indiscipline 0 0%

Don't know 0 0%

TOTAL 10 100%
TABLE 12
Table 12 shows that all the respondents 10 (100%) strongly condemned teachers’ lack
of discipline.
Question 13
The parents were asked to say whether corporal punishment goes against the values of
human dignity.

RESPONSE NUMBER PERCENTAGE

Against constitutional

values 10 100%

Don’t know 0 0%

TOTAL 10 100%
2
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TABLE 13 @ University of Venda

Table 13 shows that all the respondents 10 (100%) support the fact that corporal

punishment does not only go against the values of human dignity, but also against the

constitutional values.

Question 14

The respondents were requested to state the needs in the respective schools.

RESPONSE NUMBER m
Security 5 50%
it o
Science Laboratory 2 50%
Don't know 0 0%
TOTAL 10 100%

TABLE 14
The responses from table 14 show that 5 (50%) of the resp

secondary schools in the Dzondo Circuit required more security,

ondents indicated that
5 (50%) indicated that

they required a science laboratory.

Question 15

The parents were asked whether all the stakeholders gave input during the

development of school’s vision and mission statement.
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RESPONSE NUMBER PERCENTAGE
Yes 10 100%
¥y 0 0%
TOTAL 10 100%
TABLE 15

Table 15 shows that all the respondents 10 (10
involved in the development of school’s vision and mission statement.
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SUMMARY OF THE RESEARCH, FINDINGS, RECOMMENDATIONS AND
CONCLUSION

5.1 INTRODUCTION

The study investigated the management tasks/roles of teachers in secondary schools in
Dzondo circuit. The sample included 20 teachers, 10 principals, learners and parents.
The study was qualitative in nature and data was collected by means of questions. The
purpose of the investigation was to obtain suggestions for the improvement of the
teacher management tasks from the teachers’ view themselves, principals, learners and

parents.

In chapter one the problem, and the background of the problem, statement of the
problem, objectives of the study, research questions, significance of the study,
limitations of the study, definition of the concepts, and programme of the study were

presented.

In chapter two the role of a teacher in school management, the planning role of the

teacher, the organizational role of the teacher, communication, discipline in schools,

decision-making were reviewed.

In chapter three a detailed explanation of the instruments which were used was given.
The instruments for the study were prepared and administrated by the researchers, 6

secondary school principals, 20 secondary school teachers, 40 secondary school learners

and 20 parents.

In chapter four an analysis of data was presented. The analysis of data was descriptive,

supported by tables and percentage. This chapter gives a summary of the findings,

recommendations, conclusion on the discussions and the results of the study, which is,
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to examine the role of a teacher in schoo@&hﬁ'@&nent.

5.2 GENERAL SUMMARY OF THE FINDINGS
5.2.1 Findings pertaining to principals

« The researcher found out that principals agree that they do not involve teachers,
learners, and parents in some school activities such as policy formulation and
buying of school equipments.

« The researcher further realized that principals look down upon the rights of the
teachers.

« The researcher further found out that teachers and learners are deprived of their
right to freedom of speech on matters concerning the school management and
governance. The teachers and learners are called to the meeting only to be
informed about the resolution of the meeting with parents.

« Principals do not receive extensive INSET training about managerial skills.

Principals are not living exemplary lives.
5.2.2 Findings pertaining to teachers

« The researcher found out that thereis a lack of managerial insight on the part of
the teacher. There is an insufficient understanding of how to have leadership
attitudes that are outdated and inhuman.

e The researcher also found that teachers give instructions as a method of
communication which violates the rights of learners.

« The researcher found out that teachers continue applying corporal punishmentin
their school they claim that corporal punishment reduces undesirable behaviour
and save a lesson for learners not to engage in a similar behaviour.

« The researcher found out that the relationship between teachers and learners is
not that much good. Some fall in love with learners and engage themselves in

sexual affairs. Others engage learners in dealing with drugs and sometimes to
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go to an extent of drinking alcohol \@;yi@‘a"rﬁ’ers.

e The researcher found that some teachers are not committed to their work.
5.2.3 Findings pertaining to learners

« The researcher found out that learners are deprived of their rights to air their
views on matters concerning the school management. This clearly indicates a
serious undermination of the learners rightful share in the school management.

« There is also a lack of training on the side of the learners serving in the school
management and governance.

e Learners do no respect their teachers.

« The researcher further found out that the relationship between learners and
teachers is sour.

o Learners are not committed to their school work.
5.2.4 Findings pertaining to parents

+ The researcher found out that a tripartite alliance between parents, teachers and

learners is lacking.

« Parents do not attend meetings when invited by the school management.

« The researcher also found out that those parents who are members of the
School Governing Body are not trained. The Department of Education provincial

lack resources to arrange programmes of training.
« There is no mutual co-operation between the parents and the school

management team.
« The researcher found out that most parents do not involve themselves with the
education of their children.
5.3 RECOMMENDATIONS
In order for teachers to understand what their managerial roles in schools are, the
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following suggestions are made. @) e

5.3.1 Recommendations pertaining to the principals

Principals should undergo extensive INSET so that they can be able to offer
additional support to teachers.

There should be co-operation between principals and teachers, and they should
always work as a team.

Principal should lead by example.

Principals should encourage teachers to revisit the code of conduct.

Principals should involve teachers in managerial work.

5.3.2 Recommendations pertaining to teachers

In as far as the improvement of the management tasks of teachers is concerned in

Dzondo inspection area, the following recommendations were made as a result of the

investigations.

Teachers should involve all stakeholders in the school management and
governance. Having realized that some teachers do not involve all stakeholders
in the management of the school, the researcher recommends that teachers
should involve learners and parents in all school activities such as problem
solving.

Teachers should attend a course in educational management and governance.
Having realized that there is a lack of management skills on the side of the
teachers, the researcher recommends that teachers should receive a thorough
knowledge in educational management during their training at their institutions.
The researcher recommends that teachers should change with time. Having
realized that there is lack of change on the side of the teachers, the researcher
recommends that teachers should change with the changing values. They

should be equipped with new skills in order to handle new situation well.
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e Teachers should establish a go%%ship with the learners. Since the
relationship between teachers and learners is sour, the researcher recommends

that teachers should behave as parents and they should respect learners. A
good relationship between teachers and other stakeholders will improve the
environment of teaching and learning.

. The researcher recommends that teachers should always communicate with
parents about the learners they teach through inviting parents to the schools and

meetings.
5.3.3 Recommendations pertaining to learners

. Learners should have the right of freedom of speech. Having realized that
teachers deprive learners of their rights to air their views on matters concerning
school management, the researcher recommends that learners should be give

chance to view out their opinions. This should help reduce the ill-discipline and

riots between the learners and the school.
. Learners should be part and parcel of the school management team.
. Learners should always show respect for their teachers and principals
. Learners should know that their duty is motivational rather than managerial.
« Learners should be involved in the formulation of the school-policy.

. Learners should always be aware of what is expected of them by the school.

5.3.4 Recommendation for the parents

. Itis recommended that parents should form their own associations in order to
. create a healthy relationship between teachers, learners and the school

. management team. Parents and teachers should work together as a team.

. Parents should commit themselves as individuals to the educational functions

« of the school.

. Parents, teachers and students should form a tripartite alliance, through which

. all are responsible, and show dedication to the smooth-running of the school.
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o There should be a mutual co-operatic@yemﬁﬂn parents, principals and the

¢ school management team.
5.4 RECOMMENDATION FOR FURTHER STUDIES
The following are recommendations for further study:

« The role of learners in school management.
« How parents can restore the culture of teaching and learning in the schools.

« Empowerment of secondary school teachers through in-service training.
5.5 CONCLUSION

Principal in the Dzondo circuit confirmed that their teachers have no idea of what is
expected of them in as far as managerial work in the school is concerned. They further
mentioned that this is due to lack of training, as teachers have not received any training
in management issues. Therefore, principals suggested that in order to help teachers to
understand their managerial roles, extensive training should be offered to teachers, and

that principals should give them managerial work to do.

The majority of teachers stated that their roles in management are not clearly defined.
Most of them were under the impression that their responsibility was merely to teach,
and not to manage schools. The teachers confirmed that they did not receive any
training in as far as managerial issues are concern, and all (100%) of the teachers

suggested that they should be trained regularly.
All (100%) of learners supported the idea that they should be part and parcel of the
school management team. The teachers supported the idea that the learners’ duty is

motivational, rather than managerial. The teachers further suggested that there should

be mutual co-operation between the learners and teachers.
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The parents suggested that there should be@yapmgion between them and the school
at parents should be workshopped together

management. They also recommended th
for the betterment and the

with teachers on school-management issues,

smooth-running of the school.
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APPENDIX A

7. APPENDIXES

DULEA: QUESTIONNAIRE TO BE COMPLETED

7.1 QUESTIONNAIRE SCHE
BY PRINCIPALS

SECTION A : PERSONAL DETAILS

L. Please indicate by means of a cross X the age group to which you belong.

21 and under
22+25

26-30

31-35

Over 35

IEER

2. Please indicate your sex by means of a cross X

Male

[

Female

qualiﬁcations. (e.g BAED + BED)

3. Please indicate your highest professional

Lo
B e
BRI

e

4. please indicaté your teaching experience.
6-10 years ]
16-20 years 4
11-15 years #

[

20 years and above
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SECTION B : THE ROLE OF A TEACHEI@ESEH@OL MANAGEMENT

. % Do you have a school policy at your school?
Yes "
No ]
6. Who designed the school policy?
Principals only ]
Principals with teachers ]
Principals with teachers and learners ki
Principals with teachers, learners, parents =
7 Do you encounter some conflict in your school?
Yes always
Yes mostly L]
No, not really 0l
Not at all S
8. Mention the most common type of conflict you experience in your school.
9. Are students in your school the main cause of conflict.
Yes ]
No Ol
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10.

&

12.

13.

14.

9
Do teachers respect one another?ﬁz‘@ummm.

Yes always el
Yes mostly o
Not at all ' [

Do you support the idea that teachers should practice the same leadership style

as managers?
Don't know
Strongly agree
Agree

Q0B

Disagree
Strongly disagree

Do you agree that some teachers are in love with learners?

Don't know ]
Strongly agree ]
Agree ]
Disagree ]

[

Strongly disagree

How is the relationship between teachers and the school management team?

Satisfactory i
Unsatisfactory £
Poor O]

Which measures do you apply to minimize conflict?
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X7
What kind of punishment does yo@mantmccept?

15.

16. Teachers are against the idea of keeping the scheme of work, preparation and
records of work. What is your view on their stance?

17.  What is your view on teachers reporting to work late, or being absent from
school?

18.  Which punishment do you consider to be most effective? Give reasons.
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19. Do you regard corporal punishment@gl'«ﬁaﬂse of conflict in your school?

Don't know
Strongly agree
Agree

Disagree
Strongly disagree

ERETD (L1

20.  What is the role in the parents-teachers’ association?

TR R
e R
— i
o e

: ; A
21, School principals control the written work given by teachers:

Yes e
No £

hould interfere with teachers’ duties?

2. Is it fair that principals S

Yes ]
No D

23.  If no. What should be done?

e
—= R

24.  Are teachers interested in teaching?
Yes ]
No t
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25.  If no. What do you think is the m@g@%@g
26. Do you agree that some parents in your community set a bad example to pupils?
Strongly agree H
Agree ]
Disagree ]
Strongly disagree O]
Don't know L]
27. Are teachers lazy in your school?
Agree [
Disagree [
Don't know L]
28.  Give comments on your response above
29.  Are teachers supplied with job description?

Yes O
No L
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30. If no, give reasons why? Ol iy

SECTION C : RECOMMENDATIONS

31. As a principal, what do you think should be done to encourage teachers to be

involved in managerial tasks?

32. Isthere any need for change in the school policy in your school?

Yes Ld
No o

33. If so, what are the alternatives?

91

© University of Venda



34.

35.

{
Do you agree that the involvement;%@ﬁ%%"chers in managerial task can bring
back the culture of teaching and learning?
Don't know
Strongly agree
Agree

Disagree

WERGmEiR

Strongly disagree

Give comments on your response above.

36.

As a principal, please give suggestions of what can help fight against the laziness

of teachers in schools in your school community?

37

In your opinion, do you think principals are to be training on how to bring back

the culture of teaching and learning in their school.

Yes ]
No £
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@u& rity of Vend
38. Give comments on your response aboVe.

THANK YOU
MAY GOD BLESS YOU
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APPENISK B~

7.2 QUESTIONER SCHEDULE B : QUESTIONNAIRE TO BE COMPLETED BY
TEACHERS OF SECONDARY SCHOOLS

SECTION A : PERSONAL DETAILS

Please indicate the age group to which you belong.
23-25
26-30
31-35
36-40
Over 40

HEECE E

& Please indicate your S€X

Male [
Female ]

A Please indicate your highest professional qualifications. ( e.g BAED +BED )

4. Please indicate your teaching experience.
1-5 Years
6-10 Years
11-15 Yeas
16-20 Years
21-25 Years
26 Over

BEECEOEE R
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~
B : THE ROLE AND TASK OF ASYACHER IN SCHOOL MANAGEMENT

SECTION
5 Do you agree that corporal punishment can reduce undesirable behaviour
learners?
Don't know L
Strongly agree i
Agree ]
Disagree ]
Strongly disagree O]
6. Please mention the most common disciplinary problems you are experiencing in
your school?
A What methods of control do you as a teacher apply?
8. Does your school have a school policy?
Yes O
No L
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9. Do you agree that discipline is declinir‘@g"%"ﬁ? school?
Don't know 0
Strongly agree ]
Agree ]
Disagree ¥
Strongly disagree i

10. What kind of measures are used to minimize lack of discipline at your school?
Negotiation ]
Compromise oo
Other/Specify Ll

11.  Does your school have a discipline policy?
Yes £
No i

12.  Who formulated the discipline policy?
Principals only %
Principals with teachers &
Principals with teachers, learners and parents ]

13.  Doe your school have discipline problems?

Yes ]
No 0
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O

14. IF yes, what are they? (@) o

15. Mention the most common type of conflict you are experiencing in your
school?

16. Do you agree that student who perform badly at school are always troublesome?
Yes -
No ]

17. Do you agree that teachers are "parents in loco"?
Yes ]
No -

18. Give comments on your response to the question above.
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19.

¢
XeZ
What is the role in the parents-teach¢@ss¥ertion?

20.

21,

22.

23.

Do you support the idea that teachers should practice the same leadership style
as the principals?
Don't know
Strongly agree
Agree

Disagree

(1 B0 6o

Strongly disagree

Do you agree that some teachers set a bad example to pupil?
Don't know
Strongly agree
Agree

Disagree

0 O8] G103

Strongly disagree

Which student behaviour elicit conflict?

Is it true that learners do not respect their teachers?

True 0
False ﬂ
Unaware ﬁ
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If true, what do you think are the ma‘@%ﬂs‘"esﬁ

24.
25, Is it true that some teachers have love affairs with school girls?
True ]
False 1
Not aware [
26. Are parents involved in the education of their children?
Yes ]
No ]
27.  Does your school have a School Governing Body?
Yes L
No W
28.  What issues should be discussed with the School Governing Body in order to
maintain peace and stability in your school?
29.  What role does the School Governing Body play?
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30.

3%

32

b
Do learners conduct their classes re@mmmt

Yes £
No 5

Do you agree that the curriculum offered at schools also contribute to lack of
discipline?
Don't know
Strongly agree
Agree

Disagree

Wamam uER

Strongly disagree

Give comments on your response to the question above.

SECTIONC : RECOMMENDATIONS

K 5. 3

3A.

Does conflict in schools affect the pass rate of the learners at the end of the

year?
Yes E]
No D

What is your general comment on lack of discipline in your school?
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35.

3
ez
In your opinion, what can be done t@‘m@uﬁétk the culture of teaching and

learning in schools?

THANK YOU
MAY GOD BLESS YOU
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APPENZ¥IX C
@”:m‘:m':;?:“

7.3 QUESTIONNAIRE SCHEDULE C : QUESTIONNAIRE TO BE COMPLETED

BY LEARNERS
SECTION A : PERSONAL DETAILS

1. Please indicate the age group to which you belong.

15 and under
16 - 18
18 - 20
Over 21

BTN

b Please indicate your SeX.

Male

Female

i

3 Please indicate your highest professional qualifications. (e.g Grade 11)

L e e e
IR e e L
e ——————
e

4. How far do you reside from your school?

0 - 5km

6 - 10km
11 - 15km
16 - 20km

LUREREIDY

21 - 25km
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5 How do you get to school? @ww
e . ) oo o
By Bus §)
By Foot []
By Bicycle [

6. Do you have both parents?
Both
Single

CIEY £

None

SECTION B : THE ROLE AND TASK OF A TEACHER IN SCHOOL MANAGEMENT

L Does your school have a code of conduct?
Yes ]
No il

8. If Yes, give a comment

9 Do you think corporal punishment is one of the major causes of conflict at your

school?
Yes D
No o
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10.  What is your opinion on corporal puri@yients
11.  How should students be disciplined?
Suspension W@
Corporal punishment B
Through guidance [
Other/specify u
12. Do teachers conduct their lessons regularly?
Yes ]
No k)
13. Do teachers at your school co-operate with learners?
Yes il
No O
14. Do you agree that some teachers have love affairs with school kids?

Yes ]
No ]
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15.  If your answer to question 14 is yes{rey8at opinion.
16. Is it true that some teachers come to school under the influence of
liquor?
Yes L]
No [
17.  What do you do at school when teachers do not conduct lessons as expected?
Don't know ]
Strike O]
Report to principals £
Other / specify [
18. What do you do at school when the teachers are on strike?
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What is your view on teachers’ strike$zand class boycotts?

5 University of Venda
@) Creating Future Leaders

20.

What is your view on the teacher’s meetings during school hours?

215

What is your view on teachers who are lazy?

y &

i

Do you agree that some political organizations influence pupils to stay

away from school?
Don't know
Strongly agree
Agree

Disagree

Strongly disagree

PRI 1R

Do you respect teachers?

Yes
No

@i
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o

24. If No, why? () it e

25.  What do you think are the causes of lack of lack of discipline in schools?

SECTION C : RECOMMENDATIONS

26. What is your general opinion on lack of discipline?

27.  What do you think should be done in schools to improve the poor matric results?
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28.  According to your opinion, what cai%e done to minimize the lack of discipline

) University of Venda
Greating Fut

in schools?

THANK YOU
MAY GOD BLESS YOU
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APPEMBIX D
@”sm‘:m’:;c?

7.4 QUESTIONNAIRE SCHEDULE D : QUESTIONNAIRE TO BE COMPLETED

BY PARENTS
SECTION A : PERSONAL DETAILS

3 Please indicate the age group to which you belong.
26 - 30
31-35
36 - 40
Over 40

MBS

8 Please indicate your S€X

Male
Female

mlm

3, Are you employed?

Yes []
No L]
4. If Yes, where are you employed?
Locally k-
City @
3. Please indicate your highest qualifications
L e
R R L B s Be s
s R N
e A
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SECTION B : THE ROLE AN

10.

()

L]

Where do you reside?
@ University of Venda

Creating Future Leaders

Locally L2 .
City []
Are you married?
Yes =
&

No

Are you a member of the School Governing Body?

Yes b
No []

D TASK OF A TEACHER IN SCHOOL MANAGEMENT

Do you agree that corporal punishment should be applied in schools?

Don't know
Strongly agree
Agree

Disagree
Strongly disagree

Lt B

What in your opinion should happen to lazy teachers in schools?

T emee e B

11

L S e

What learner behaviour elicit conflict?

T e 2 o
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12. Do you work in partnership with tqg@jwers--order to maintain discipline at
schools?
Yes ]
No L
13.  If No, why?
14.  What must be done to teachers who have love affairs with school girls?
They must be suspended from work O
They must be expelled from the profession ]
Nothing must be done (N
15.  What must be done to the teachers who drink liquor with the students after
school hours?
16. Do you agree that learners who are found drunk during school hours are the

main cause of conflict?
Don't know

Strongly agree

Agree

Disagree

L1 DI ESeE

Strongly disagree
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Is it true that parents gossip about @elmm;ngn front of their children?

17.
Yes ]
No U
18. Do you agree that parents sometimes influence their children to boycott class?
Yes o
No i
19. What must be done to teachers who are always absent from school?
20. Are parents represented in the school committee?
Yes ]
No 2.
21.  If Yes, what do they do to ensure the smooth running of the schools?
22. Do you attend school committee meetings?

Yes %
No ]
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23.  In your opinion, what are the cau@uﬁv&amof discipline in schools?

SECTIONC : RECOMMENDATIONS

24.  What methods of control do you want the teacher to use when disciplining

students?

25.  Give suggestions which can help fight the causes of lack of discipline in schools?

THANK YOU
MAY GOD BLESS YOU
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