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ABSTRACT

The purpose of this study is to determine the effect of principal leadership styles on
school performance in the Vhembe District, Limpopo. Education in South Africa is
currently going through various reforms. Previous studies and statistics have noted
evidence of poor performance in public school in the Post-Apartheid South Africa. This
study sought to analyse the leadership styles of principals and school performance of

secondary schools in Vhembe District, Limpopo.

The study was carried out using the mixed methodology model. The mixed model design
combines qualitative and quantitative approaches within different phases of the research
process. In this regards, two phases of data collection instruments were employed. The
first phase focused on the collection of data through questionnaires. The questionnaires
were used to assess the effect of principal leadership styles on school performance as
perceived by the principal themselves and teachers who are members of the School
Management Team. The second phase of the investigation focused on the collection of
data through interview. The interview schedules were used to assess the effect of
principal leadership styles on school performance as perceived by the principals

themselves.

This study has shown that principals’ leadership style is a critical variable in school
performance. The study has also revealed that autocratic leadership style is the most
practiced style by school principals in the Vhembe District, Limpopo. The study has
further established that the inappropriate choice of Jeadership styles by school principals
affects the school learning culture which has an effect on learner’s results. Both literature
review and empirical research have confirmed that principals of good performing schools
are flexible when practicing leadership styles. This research has established that unless
principals are well equipped with knowledge, skills and principles of leadership, they will

not be able to improve school performance.

v
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Considering the findings of this study, it is recommended that school principals should
imbibe a mixture of different leadership styles at their schools. It was also noted that the
principals’ leadership style is a critical variable in school performance. Therefore, the
researcher recommends that the Department of Education should make it compulsory for
school principal to go for refresher courses on Leadership skills ad principles. The
researcher further recommends the Department of Education to give educators

opportunity to further their studies in line with their professional development.
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CHAPTER 1

ORIENTATION OF THE STUDY

j o | Introduction

Leadership style has always been a controversial topic in educational administration and
management. It incorporates the accomplishment of task which is the institutional
requirement and the satisfaction of employees, which is the human resource requirement.
Maicibi (2005:78) maintained that, without a proper leadership style, effective
performance cannot be realized in schools. Previous studies confirm that the principal’s

leadership has a strong direct effect on school performance and only indirect effects on

educational outcomes (Leithwood, 1993: 67).

Before 1994, the main purpose of the education system was to ensure political control by
the top echelons of the education departments (African National Congress Education
Department, 1994:20). Senkhane (1993:4) argued that the authoritarian nature of the
apartheid government was replicated at school level where most of the local power was
vested in the school principals. During the apartheid regime the leadership styles

observed in school principals was rigid and domineering; with close and constant control

over teachers and school activities.

Since 1994 the government formulated programs for restructuring the education system
on principles of equity, human rights, democracy and sustainable development. These
programs include the Curriculum 2005 which was introduced in 1998, the Revised
National Curriculum Statement (RNCS) in 2006. By 2010 the weaknesses of these
curricula and the critique leveled against them gave rise to the new introduced
Curriculum and Assessment Policy Statement, (CAPS) that was released for Grades 6 to
9 in 2010 and for Grades 10 to 12 in 2011. The school principal becomes pivotal and
important as these new changes come into effect. Leithwood et al (2007:123) argued that,

"There is not a single documented case of a school successfully turning around its learner

© University of Venda
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achievement trajectory in the absence of Ne#rited Teadership.” Therefore the leadership

styles of the school principals warrant an empirical study.

Of recent, the Department of Education has planned to demote and redeploy principals of

poor performing schools. Therefore, the need to gain a better picture of the effect of
formance cannot be over-emphasised. The

principal’s leadership styles on school pe
study conducted by Legotlo etal (2002: 154) on «perceptions of stakeholders on causes of

poor performance in Grade 127 revealed that leadership styles exercised by school

principals are also responsible for poor performance at schools.

1.2  Problem Statement

Education in South Africa is currently going through various reforms. Du Toit (2004: 41)
has noted evidence of poor performance in public school even in the Post-Apartheid
South Afica. Therefore, it is necessary to re-examine the system and evaluate the
leadership styles of the school principals in relation to school performance.

There is an endless argument that the school principal is an important factor, if not the
most critical element in improving the performance of the school (Lumby et al., 2008).

Leithwood et al. (2010:29) argued that principals have a powerful and indirect influence

arner learning. It is genera
Is and that without such learner achievement

on ‘teaching. quality and le lly believed that good school

principals are the cornerstones of good schoo

cannot succeed.
chers have focused on school performance in schools in South Africa.

A number of resear
rincipal’s management training

For example, Odubuker (2007: 189) concluded that the p
the performance of the school. Similarly, the study by Mathibe (2007:47)

was critical to
management of instruction materials and

wn a positive relationship between

has sho
school performance. Legotlo (2002: 189) identified leadership as one of the causes of

poor performance at schools.
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However, at the time this research was conducted, not sufficient was known about the
contribution of any single factor and, indeed, the relationship between leadership and
school performance. Hence this research intended to investigate principals’ leadership
styles and their effects on school performance. Therefore, the problem of this study was
to determine what relationship exists between principals’ leadership style and school

performance in secondary schools, Vhembe District, Limpopo?

1.3  Aim of the Study

The main aim of this study was to examine how leadership styles adopted by school

principals influence the schools performance in the Vhembe District, Limpopo Province

1.4  Objectives of the Study

e To investigate the challenges of principals' leadership styles on school

performance.

e To describe the relationships between principals' leadership styles and schools

performance.

e To explore the prevalent principal leadership style in public secondary schools.

e To determine the strategies that can be followed to enhance the principal

leadership styles.

1.5  Research Questions

For the purpose of this study, four research questions were generated to guide the

investigation namely:
e What are the challenges of principals' leadership styles on school performance in
the Vhembe District, Limpopo?

e What are the relationships between principals' leadership styles and school

performance?

© University of Venda
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® What is the prevalent principal leadership style in public secondary schools?
* What are the strategies that can enhance the principal leadership styles?

L6  Significance of the Study

The findings of this study will help the school principals themselves. Schoo] principal
. . s
will have an opportunity to reflect on their own leadership styles which increases their

self-awareness. According to Duval (2001: 64), "People are more likely to align their
ir

behaviour with their standards when made self-
may improve their own judgment and begin to identify opportunities for professional

development and personal growth. The findings will reveal methods whereby principals

aware." In this way, school principals

could adjust their leadership styles to enhance school performance.

The research will shed light on the relationship between leadership styles and schoo]
performance. This knowledge will assist policymakers to assess the contents of the
courses necessary for prospective and incumbent principals, to ensure that they are
equipped with relevant skills. The information gathered in this investigation will be
useful to authorities who appoint and deploy school principals as well as those who
monitor the performance of schools. The findings will provide criteria the employers may

use in the process of recruitment of school principals and support personnel.

In terms of the system of performance appraisal of school principals, the findings of the
research will also indicate the strength of leadership styles, and their contribution to the
welfare and performance of the schools. For those responsible for organizing induction

courses for newly appointed principals, the research would provide some lessons to draw

on.

Finally, the study will provide a basis for further studies related to leadership styles of
principals in public schools. By focusing on the specific leadership factors which

influence school performance, the research might motivate future researchers to identify

others factors with a view to establishing the role of leadership at schools.
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1.7  Delimitation of the Study

This study focused on the effect of principals' |eadership styles on public secondary
school in the Vhembe District, Limpopo. Limpopo Province is comprised of five district
municipalities, namely: Waterberg, Capricorn, Sekhukhune, Mopani and Vhembe. Only

secondary schools in the Vhembe District were selected for the purpose of this
investigation.

In order to maintain uniformity, the researcher was interested in public secondary schools
with grade 12. The researcher chose secondary schools with Grade 12 in this study
because it is an exit class in secondary schools. Therefore their annual results were
important for this study. In addition, the researcher was interested to use grade 12 results

as the main measuring stick for school performance.

Participants in this study were limited to Principals of the schools and members of the
School Management Team (SMT). These respondents were chosen because they work in
close proximity with the school principals. Therefore, their perception of the leadership

styles of the principals is imperative in this investigation. Educators who are not members

of the SMT were not included in this investigation.

1.8  Limitation of the Study

According to Ishmail (2004: 76), "limitations are factors that may influence your research
outcomes if you do not control or limit them from the beginning of your research"
Likewise, the researcher was conscious of different factors that could possibly affect the

study.

Lack of funds for stationery, printing and travel was a constrain in this study. To counter
this constrain, the study was conducted in Vhembe District which is a residential District

of the researcher. Therefore, fewer funds were needed for traveling purposes.
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The study topic itself was sensitive in that, the principals and SMT educators were

resistant to return the questionnaires back to the researcher. However, the researcher was

able to travel from school to school in order to collect the questionnaires.

Terminologies which are used in leadership discipline were not easily understood by the

target population. However, the researcher has done his best to use the language that can

be understood by everyone in his target population.

It was not easy to find time for interviewing school principals who were the target
population in qualitative survey. Principals could not be easily found at schools as they

had to visit circuit offices. The researcher was able to arrange for special meetings with

target principals after school hours.

1.9  Definition of Operational Concepts

The following terms are defined in order to provide an understanding of how they were

used in this study. However, the definitions of other key concepts are presented in the

relevant chapters.

1.9.1 Leadership Style

Leadership styles are modes or methods of leadership adopted by various leaders.
According to (Bass & Bass, 2008: 322), “leadership style refers to the behaviours used by
a leader when implementing an approach to leadership that can be classified as laissez-
faire, authoritarian, delegative, and participatory.” For the purpose of this study, the
researcher has adopted the definition of leadership style according to the situational

leadership theory, “the leadership style of an individual is the behaviour pattern that a

person exhibits when attempting to influenc

others (Hersey & Blanchard, 1982: 233).

e the activities of others as perceived by those
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1.9.2 School Performance

The Oxford English Dictionary (2006) defines performance as the accomplishment and
execution of tasks. The accomplishment of tasks, in the context of the academic function
of schools, refers to academic excellence or efficiency, which is measured in terms of
learner performance in class work, and national examinations. According to Maslowsk
(2001: 39) School performance refers to the effectiveness and efficiency of the schooling
process. In the context of this research, school performance encompasses the full range of
activities that would characterise a school as being successful. This would, in addition to
academic performance, include well-motivated and committed teachers, learner
satisfaction and involvement, parental involvement, a clean orderly school environment
and strong principal leadership, amongst others. The definition is thus wider than merely
academic performance in terms of pass rates and success in national examinations.

Although the concept of school performance is not synonymous to school effectiveness,

these two words are related. Effective schools are performing school.

1.9.3 Effective School

According to Potter & Powell (1992: 5), effective school means that “the school satisfies
external criteria, such as the demands of parents and students, and does well against
comparable institutions in key areas of performance such as examination results.”

Whitaker (1994: 89) stresses that effectiveness requires a commitment to continual

development and improvement and a consistent striving for small but significant
improvements, a process involving everyone in the organisation.

Mortimore (1991: 9) argued that, “In an effective school, students progress further than
might be expected from the consideration of the schools’ intake.” According to Lezotte

(1991: 78), unique characteristics of the majority of effective schools are correlated with

student success.
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Effective school in the context of this study included those schools with consistent high

academic achievement, good discipline, committed learners and educators, effective

communication, team work, parental involvement, staff development, and generally good

leadership. According to Sammons and Mortimore (1995: 8), “an effective school adds

an extra value to its students’ outcomes in comparison with other schools serving similar

intakes.”

1.9.4 School Management Team

The Advanced Learner's Dictionary (2003: 1123), defines school management team as

staff members who are occupying senior or top management positions at an institution. In

the manual entitled "Towards Effective School Management", school management team

refers to the top management in a school (Doe (2003: 26). The module entitled

"professional ~studies in educational administration and ~management; school

management team means a school based management structure that is responsible for the

day to day operation of the school. This structure usually comprises of the Principal,

Deputy Principal and the Heads of Departments.

School management team (SMT) in the context of this study referred to the executive

body which is responsible for the professional matters of the school. It is comprised of

the school principal as the chairperson of the team, and all senior officials including the

deputy principal and the departmental heads.

1.9.5 Leadership

Armstrong (2004: 422) defines leadership as influence, power and the legitimate

authority acquired by 2 leader to be able to effectively transform the organization through

the direction of the human resource
desired purpose. Rickets (2009: 132) defines leadership as

that are the most important organizational assert,

leading to the achievement of

“a process whereby an individual influences a group of individuals to achieve a common

goal.”
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These definitions affirm that leadership as a process is not an end to its self but a means

to an end. In this process a leader influences or motivates individuals or followers to

attain a desired vision. According to these definitions there are three important pillars of

leadership. First, a leader must have followers Maxwell (1993: 43) argued that, “He that

thinketh he leadeth and hath no one following him is only taking a walk.” Second, a

leader must have a goal or vision. Third, a leader must have the ability to influence

Leadership is about influencing people to follow your vision. Hence Maxwell (1998: 51)

argued that “Leadership is influence. That's it. Nothing more; nothing less.” For the

purpose of this study, leadership refers to the ability of an individual to influence

motivate, and enable others to contribute toward the effectiveness and success of the

organizations of which they are members.

1.9.6 Public Secondary School

According to the South African Schools Act, Act No. 84 of 1996 "school" means a public

] or an independent school which enrols learn
¢ Secondary School refers to high school

e ers in one or more grades from grade

R (Reception) to grade twelve. However, Publi

within the public education system which gener
e schools which are under financial and

ally has students from grade 8 through to

12. Public secondary schools are thos

administrative control of the Department of Education.

1.9.7 Principal

The chief accounting officer and an administrator in a school who represents the

government within the institution. South African Schools Act of 1996 defines principal as

an educator appointed or acting as the head of a school.

1.9.8 Leadership Flexibility

The extent that a leader’s adaptability to various situations and ability to change his
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or her leadership behaviour accordingly. A flexible leader tends to be more effective

in a number of situations. A flexible leader is a leader who has the ability to use all the

various leadership styles, which he chooses depending on the situation and the type of

followers. Where an authoritarian approach is required, he will be an authoritarian leader.

Where great vision is needed, he will be a transformational leader. To be an effective

leader, one must master and be able to use the different effective leadership styles

whenever the situation calls for it.
1.10 Organisation of the Study

Chapter 1:  Orientation of the Study

Chapter one provides an introduction to the study, the problem statement, the research

questions and the aims of the study. The motivation, the significance of the study, and the

limitations are also stated.

Chapter 2:  Literature Review

Chapter two presents a review of literature and relevant research associated with the

problem addressed in this study.This chapter reveals the correlation between principal

leadership styles and school performance as detailed by previous researchers.

Chapter 3: Research Design and Methodology

Chapter three discusses the research design and methodology where the population,

sampling procedure, data collection and data analysis methods are elaborated on.

Chapter 4:  Data Presentation, Analysis and Interpretation

10
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Chapter four contains an analysis of the data and presentation of the results. The

information collected during the survey and the feedback from the respondents was

presented, analysed and interpreted in this chapter.

Chapter 5:  Findings, Conclusions and Recommendations

Chapter five is the summary in which the main findings are discussed in the light of the

guiding research questions and the -
¢ the improvement of the performance of secondary schools in

literature review. The chapter makes

recommendations fo

Vhembe District. The chapter also suggests areas for further research.

11
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CHAPTER 2

LITERATURE REVIEW

2.1 Introduction

Hicks (1996:245) argues that literature review refers to a survey of all research relevant

to the topic in question, which allows the researcher to establish what has already been

carried out. Cooper (1989:76) maintained that establishing literature review “provides

background information and critical analysis of the existing literature and state of

research in order to examine the research questions in a critical context.” Neumann

(2000:446) regards literature review as showing the path and prior research and how the

current project is linked to the former. By so doing it provides the framework of the

research and identifies the area of knowledge that the study is intended to expand. The

purpose of this review was to examine the literature and research relevant to the

relationship that exists between student achievement and leadership styles demonstrated

by school principals.

Previous studies have demonstrated that there is a concrete relationship between

principals’ leadership styles and school performance. The focus of this literature review

was to conceptualise the terms Leadership, management, and leadership flexibility. In

reviewing literature, the author has further identified different types of leadership styles,

schools as well as establishing the correlation between

characteristics of effective

leadership styles and school performance.

2.2  Correlation between Principal's Leadership Styles and School Performance

ger & Heck (1996:78), there is a body of research that argues the

According to Hallin
e of princip al’s leadership impact on student achievement. Many studies

nature and degre
d that a relationship exists between student academic performance and

have indicate
2003; Waters, 2003). The overall premise is that

principal leadership styles (Mazz€o,

12
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there is a relationship between school principals’ leadership styles and school

performance but to what extent leads to controversy.

Both international and South African research literature has identified the role of the
school principal as key in contributing to better school performance. There is consensus
in the US and European literature, and increasingly South African research, that school

managers play a crucial role in creating the conditions to improve school performance.
(Marsh, 2002; Spillane, 2004; Taylor, 2007).

According to Evans (1996:112), research findings suggest a positive correlation between
principals’ leadership and the presence of school social organization associated with
effective schools. Norton (2003:51) added that “research studies strongly support the fact

that the leadership of the school principal impacts directly on the climate of the school
and, in turn, on student achievement.”

Researchers do not resist the notion that principals impact the success of students.
However, some believe that the effects are indirect and, at best, difficult to measure.
Ubben and Hughes (1992:142) maintained that “principals could create a school climate
that improves the productivity of both teachers and students and that the leadership style
of the principal can foster or restrict school performance.” Hallinger and Heck (1998:83)
reviewed over 40 empirical studies conducted and concluded that principals exercised a
measurable and statistically significant indirect impact on school performance and
student achievement. Similarly, Witziers, Bosker, and Kruger (2003:54) found that
school leadership does have a positive and noteworthy effect on student achievement.
The research work by Waters, Marzano, and McNulty (2004:7) reported that effective
school leadership substantially increases student achievement. Using a path analysis,

Kruger, Witziers, and Sleegers (2007:23) concluded that school leaders indirectly
influence student outcomes and school culture.

Interestingly, some literatures revealed a direct Influence of the principal leadership
styles towards schools achievement. For example, Kythreotis and Pashiardis (2006:223)

13
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found direct effects of the principal’s leadership style on student achievement. In the

same vein Kythreotis, Pashiardis, and Kyriakides (2010:232) reached the conclusion that

“the principal human leadership frame affects student achievement.”

23  Leadership in relation to the Concept of Management

Different scholars have interpreted the concept of leadership differently. Rickets (2009:

32) defines leadership as “a process whereby an individual influences a group of

individuals to achieve a common goal, while management is to exercise executive,

administrative, and supervisory direction of a group or organisation.” This definition

affirms that leadership as a process is not an end to its self but a means to an end. A

leader influences or motivates individuals or followers to attain a certain vision. This

definition reveals three important pillars of leadership. First, a leader must have
followers. Maxwell (1993:43) argued that, “He that thinketh he leadeth and hath no one
following him is only taking a walk.” Second, a leader must have a goal or vision. Third,

a leader must have the ability t0 influence.

the ability and the potential to influence any group towards the

Leadership is
Education, 2004). Therefore, in

f identified goals (Department of

achievement 0
d has the responsibility to influence

ttings, the principal is the leader an

educational se
of the school.

educators towards the realization of the objectives

d Nanus (1985:34) define management as accomplishing activities and

Bennis an
to influence others and create visions for

utines; and leadership means

mastering ro
management refers to an act of accomplishing

change. According t0 this definition,

that is, managers do not initiate,
Furthermore, a manager masters routine. This means that effectiveness in
rinciples, policies, procedures and methods of an

activities, but they accomplishes something initiated by
leaders.

management is based on mastering the p

work experience and mentoring are helpful in mastering

organisation. Formal education,
s, leaders possess natural set of talents that inspire

ement routine. Unlike manager

manag
and to produce. According to Maxwell (1993:39),

people to follow, t0 be loyal,

14
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“Management is the process of assuring that the program and objectives of the

organization are implemented. Leadership on the other hand has to do with casting vision

and motivating people.”
Straker (2009:77) argued that n[ eaders focus on the future while managers focus on the
present." Leaders are more focused

are taken while managers focus on the prese

A manager is concerned with here and now whereas
anticipate and propose a change in the school curriculum whereas a

on what will happen in the future if certain actions
nt and what would help best for the moment.

a leader is concerned with there and

later. A leader may

manager is only worried about the delivery of the present curriculum.

Leaders are supposed to give us the vision, the sense of purpose and inspiration, while

managers are supposed 1o implement. According to Kotter (1988:76), effective

carefully plans the goal of an org
d closely supervises them t0 make sure that the initial plan is executed

management anization, recruits the necessary staff,

organizes them, an
properly. Successful leadership goes beyond management of plans and tasks. It envisions
the future and sets a new dire

possible means and human resourc

ction for the organization. Successful leaders mobilize all

es; they inspire all members of the organization to

support the new mission and execute it with enthusiasm. When an organization faces an

nment, it demands strong leadership. On the other hand, when an

uncertain enviro

rnal operational complexity, it demands strong management. If an

organization faces inte
an uncertain environment and internal operational complexity, it

organization faces both
requires both strong leadership

every leader must have some man
Therefore, the princi

and strong management. Kadalie (2006:21) believes that
agement capacity and every manager must have some

leadership capacity. pal as the accounting officer has to ensure that

both tasks are attended to.

ons above, the common denominator identified is the word

Flowing from the definiti
(1995:611), the word influence means the power to

influence. According tO Hornby
the person’s actions, character, behaviour, beliefs and attitudes. Leading is not

change
persuasion through influe

4 " ce. In leading, the principal stimul i
imposition, but 5 g, the princip ates, directs

15
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and coordinates

goals. The principal as the Jeader should be able to give a clear directi
the work they are supposed to do. Giving leadership directi
educators. The complex nature of schools presently

ensure that schools deliver the results required o
the roles of management in terms of planning,

Bratton, Grint & Nelson (2005:7) define
organizing, commanding, coordinatin
leadership and management is based on the

reflects the differences between the two conc

Table 2.1 Differences be

THE MANAGER

The manager does things right (efficient)

The manager administers (controls the

affairs of a business).

THE MANAGER

The manager focuse
g, arranging things) and

s on systems (orderly

way of doin

structures.

The manager relies on control (regulate

affairs).

The manager has a short-range view (focus
on the present).

The manager prefers stability (making sure
business is firmly established).

The manager is pre-occupied with rul

: driven

The manager is consensus

(collective agreement and opinion)

es and

Q University of Venda
)

group interactions and activities in a given situation to achieve certain

on to educators on
on avoids confusion amongst

demands leaders who will be able to

f them.

g and controlling. The difference between

roles of each position. The following table

epts, leadership and management.

tween the manager and the leader

"THE LEADER
The leader does the right things (effective)

The leader innovates (introduce new
things)

THE LEADER

The

(relationships must work).

leader focuses on  people

The leader inspires trust and knows how

to empower his or her followers.

The leader has a long range-perspective

(interested in the future).

The leader is interested in change.

The leader is caught up with vision (far-

sighted, entrepreneur, adventuresome).

The leader has the courage of his/her own

conviction.

The leader is more concerned about issues

The manager is motivated by questions of

16
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procedure (the regular Wway of doing | of substance (the essential part of the

things). business)

The manager asks how and when. The leader asks what and why.

The leader knows how to simplify.

The manager enjoys complexity (the things

that are difficult to understand).

The leader has his eyes on the horizon (he

The manager has his eyes on the bottom

line (the crucial factor or essential point). | Knows what is about to happen or that

which is apparent).

The leader uses intuition  (the

The manager relies on logic (the ability to

reason.) understanding  or  feeling  things
immediately without conscious

reasoning).

The manager accept the status quo (state of | The leader challenges the status quo.

affairs as it is now)

The manager follows orders The leader initiates.
b

(Source: Kadalie, 2006:20)

2.4. Leadership Styles

entified a wide rangeé of leadership styles and that correspond to

The literature has id
These styles have specific actions,

onal or business conditions.
structures, and outlooks and expectations of the leader, all of which have different

caknesses. However, it is no
y are useful in different contexts. Leadership

specific organizati

strengths and W t the case that any of the profiled leadership
per se, but rather that the

styles are bad
ost common within the school context are discussed.

styles that have been identified as m
s of each style are identified in order to build a basis

Effective attributes and characteristic
for the leadership style component of the conceptual framework.

Three theories of leadership styles have been discussed. These theories are kurt Lewin‘s

Burns’ trans
y Approach into leadership.

view into leadership styles, formational and transactional leadership, and

Situational or the Contingenc

17
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2.4.1 Kurt Lewin’s Approach into Leadership Styles

The most commonly known leadership styles were identified by renowned social scientist
s

Kurt Lewin and his colleagues in 1939. These styles include authoritarian or autocratic

democratic or participative, and |aissez-faire leadership styles.

According to a research report by Lunenburg & Ornstein (1996:6), authoritarian leaders
ic behaviour

receive aggressive or apathet
uthoritarian leader than under the democratic one. However.

slightly higher under the @
productivity turned out to be the lowest under the laissez-faire leader’s supervision

from their subordinates. Productivity was

2.4.1.1 Democratic Leadership

Democratic leadership, also known as participative leadership, is a type of leadership

style in which members of the group take a more participative role in the decision

chers have found that this learning style is usually one of the most

making process. Resear
ty, better contributions from group members, and

effective and lead to higher productivi

increased group morale.
encouraged to share ideas and opinions, even though the leader

Group members are
f the group feel more engaged in the

retains the final say
ty is encouraged and rewarde

over decisions. Members 0
d. According to Okeniyi (1995:66), in

process. Creativi
directional while ideas are exchanged

democratic leadership, communication is multi

between employees and the Jeader.

members are encouraged to share their thoughts, democratic leadership

Because group
creative

can lead to bett
ved and committed t0 proj

search on Jeadership styl
up members.

solutions to problems. Group members also

er ideas and more

ects, making them more likely to care about the

feel more invol
es has also shown that democratic leadership

end results. Re
leads to higher productivity among gro

18
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While democratic leadership has been described as the most effective leadership style, it
does have some potential downsides. In situations where roles are unclear or time is of

the essence, democratic leadership can lead to communication failures and uncompleted

projects. In some cases, group members may not have the necessary knowledge or

expertise to make quality contributions to the decision-making process.

Democratic leadership works best in situations where group members are skilled and

eager to share their knowledge. It is also important to have plenty of time to allow people

to contribute, develop a plan and then vote on the best course of action.

2.4.1.2 Laissez-Faire Leadership

Laissez-faire leaders let the group decide on their own and give them complete freedom.

In other words, they do not provide any leadership at all. This leadership style is

characterised by very little guidance from leaders, complete freedom for followers to

make decisions, lead
lve problems on their own. Subordinates preferred laissez-faire

ers provide the tools and resources needed, and that group members

are expected to SO
leadership style over the authoritarian one.

Laissez-faire leadership can be effective in situations where group members are highly

skilled, motivated and capable of working on their own. While the conventional term for

this style is laissez-faire' and implies 2 completely hands-off approach, many leaders still

remain open and available to group members for consultation and feedback.

Laissez-faire leadership is not ideal in situations where group members lack the

knowledge or experience they need to complete tasks and make decisions. It is an ideal

leadership style when WO

novice. Some people are 0o
projects and solving problems on their own. In such situations, projects can go off-track

and deadlines can be mis

rking with experienced and senior members of the staff than

t good at setting their own deadlines, managing their own

sed when team members do not get enough guidance or

19
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feedback from leaders. Obilade (1998:71) argued that “laissez-faire leadership is a weak

style of leadership as it leads to no meaningful progress within an organization.

2.4.1.3 Autocratic Leadership Style

This type of leadership is said to be synonymous with dictatorship, where only one

person presides with complete authority over the followers. The leader directs the group

members on the way things should be done. He/she also gives orders which are to be
obeyed whether or not the members of staff had agreed. Adeyemi (2004:98) argued that

“All powers are concentrated in his hand such that when he is away, it would be difficult

for the staff to know what to do.
organizational interests. They cannot criticize or question the

» The team cannot put forward their views even if they

are best for the teams Or
leader’s way of getting things done. There is little or no effective communication flow

between leader and his group. The Jeader himself gets the things done.

e of this style is that it leads to speedy decision-making and greater

The advantag
s of this leadership style are that it

under leader’s supervision. Drawback

productivity
turnover. This leadership style works only

ater employee absenteeism and

leads to gre
r when the job is monotonous, unskilled and

when the leader is the best in performing o

routine in nature or where the project is short-term and risky. This style of leadership can

be effective when working with novice or new members of the staff who are not certain
of their roles and responsibilities’ and who still need maximum guidance.

2.4.2 Burn¢’ Transformational and Transactional Leadership

dership styles was coined by Burns (1978:325), transformational

Another set of school lea
rding to Hallinger (2003:234), these two

leadership and transactional leadership. Acco
styles have dominated scholarly debate as the major conceptual models of school

the early 1980s.

sformational leadership forms
ship styles. According to Avolio & Bass

Along with passive/avoidant leadership and

leadership since
a new paradigm for understanding both

transactional, tran

the lower and higher order efforts of leader

20

© University of Venda



3
Ot

(2004), this paradigm builds on earlier sets of autocratic versus democratic or directive

versus participative leadership.

2.4.2.1 Transformational Leadership

According to Crow, Matthews & McCleary (1996:122), transformational leadership is a

leadership style in which the leaders and followers interact in a manner to enable the

leader to assist the follower with developing internal motivations among the followers to

achieve a common goal.
transformational leadership “as increasing the interest of the staff

Bass (1985: 93) defined
rmance through developing the commitments and beliefs in the

to achieve higher perfo
s moving people to a common Vi

rmational leaders are motivating, influential, and proactive. They

organization. It entail sion by building trust and

empowerment. Transfo

optimize people’s development and innovat
According to Burns (1978:452),

onverts followers into leaders. As

jon and convince them to strive for higher

levels of achievement. transformational leaders form a

ual stimulation and elevation that ¢
articulated by Bass (1985:211), four factors characterize the behaviour of

aders: individual consideration, i
consideration denotes giving personal

relationship of mut

transformational le ntellectual stimulation, inspirational

motivation, and idealized influence. Individual

mbers who seem neglected. Intel
s. Inspirational motivation is typified by

attention to me lectual stimulation focuses on enabling
nk of old problems in new way

members to thi
s. Finally, idealized influence emphasizes

g high performance expectation

modelling behaviour through exemplary persona

communicatin
| achievement, character, and conduct

2.4.2.2 Transactional Leadership Style

| leadership as a “leadership style in which the

Hickman (2009:102) defines transactiona
followers to achieve a goal using rewards or

leader takes the initiative t0 motivate
actiona

ntrolled by the leaders.

consequences for behaviours”. Trans | leadership is based on the reciprocal

exchange of duty and reward that are €0
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According to  Avolio and Bass (2004:223) transactional leadership is aboyt setting up
and defining agreements or contracts to achieve specific work objectives, discovering
individuals’ capabilities, and specifying the compensation and rewards that can pe
expected upon successful completion of the tasks. Bass (1985:177) argued that
transactional leaders focus on the basic needs of their staff, but they are not interested in
providing high level motivation, job satisfaction, or commitment. Bass and Avolio
(1994:87) describe three forms of transactional leadership as passive Management by
€Xception, active management by exception, and constructive transactional. Passjye
Management by exception involves setting standards but waiting for major problems to
Occur before exerting leadership behaviour. Leaders who demonstrate active management
by exception pay attention to issues that arise, set standards, and carefully monitoy
behaviour., They believe that they should not take risks or demonstrate initiative, A
Constructive transactional leader sets goals, clarifies desired outcomes, exchanges
fewards and recognition for accomplishments, suggests and consults, provides feedback,
and gives employees praise when it is deserved. According to Bass (1985:179),

transformational leaders are more likely to be proactive than reactive in their thinking,

and more creative, novel, and innovative in their ideas.

Transactional leaders may be equally intelligent but their focus js on how to keep the
System for which they are responsible running, reacting to problems generated by
observed deviances, and looking to modify conditions as needed. Bass (1998:235)
believes that every leader displays practices of both styles to some exten. Although
transformational and transactional leadership are at opposite ends of the leadership
continuum, he maintains that the two can be useful tools in leadership. The idea] leader

would practice the transformational components more frequently and the transactiona]

Components less frequently. Bass and Avolio (1994:241) embrace this “two-factor

theory” of leadership and believe that the two build on one another. The transactiong]
components deal with the basic needs of the organization, whereas the transformationa]

Practices encourage commitment and foster change.

2
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Considering the realities of schools today, many school principals are doing their best to
manage the diverse needs of the school community. The time necessary for a
transformational leader to build trust, commitment, interdependence, and empowerment
of teachers and staff is not always available. In some contexts, not every leader has the
ability to convince their subordinates to make an effort to perform at a high level.
Transactional leaders, in contrast, do not dedicate much time to developing their

subordinates; instead, they wait until they either fail or succeed and then react.
2.4.3 Situational or the Contingency Approach into Leadership Styles

The most interesting approach into leadership is the situational leadership or the
contingency approach. The proponents of this approach maintain an assumption that
different situations require different types of leadership. According to Hoy & Miskel
(1987:274), the contingency approach attempts to "specify the conditions or situational
variable that moderate the relationship between leader traits or behaviours and

performance criteria".

The fundamental underpinning of the situational leadership theory is that there is no
single best style of leadership. Effective leadership is task-relevant, and the most
successful leaders are those that adapt their leadership style to the maturity of the
individual or group they are attempting to lead or influence. According to Hersey and
Blanchard (1977:221), effective leadership varies, not only with the person or group that
is being influenced, but it also depends on the task, job or function that needs to be

accomplished

According to this approach, leadership is the process of influencing an individual’s or a
group’s activities in their efforts to goal achievement in a given situation. From this
definition of leadership, it can be understood that the leadership process is a function of
the leader, the follower, and the situation.
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The focus of the situational approach to leadership is on observed behaviour, not on any

hypothetical inborn or acquired ability of potential for leadership. Utmost importance is

attached to the behaviour of leaders,
ndividuals in adapting styles of leader behaviour to varying

importance. Therefore, through education, training and

their group members (followers) and various

situations. Thus, training i

situations is of prime

development most people can increase their effectiveness in leadership roles. By

infrequency of certain
odels can be developed so as to aid a leader to adopt the most

situations, theoretical m
on (Hersey and Blanchard, 1969:254).

observing frequency or leader behaviour in numerous types of

appropriate leader behaviour for the present situati

This model claims that the most effective leadership style is contingent upon the

readiness level of the group members.

ingency models suggest that the type of leadership a leader adopts

Situational or Cont
at, a leader should consider the nature

should reflect the context. The proponents entail th

culture and objectives of the org
selecting their approach to leadership.

of the task, the anization, the people and resources

available, and th
lect aversive, directive, trans

e general environment when

actional, transformational or empowering

Leaders can s€
roaches. Ideally these approaches match the situation. For example,

leadership app
been shown to be counter-productive when

rective leadership styles have

s to develop innovative produc

aversive or di
ts and services.

the objective i

Blanchard (1982) argued that effective leaders assess the situation and match

Hersey and
There are some underlying assumptions about

their approaches to the situation.

leadership. First it assumes
and explicitly choose an approach 10 leading. Secondly, the situational approach also

assumes that the leader has effective

it assumes that leadership sty
rsonality traits, which are not so easily changed.

situational that leaders are self-aware, that they understand
skills to assess the situation quickly and accurately.

Finally, les or approaches are behaviour, easily adopted and

changed, rather than derived from pe

However, other authors argued that situational leadership is part of the puzzle (Avolio

and Bass,2004). Therefore, it jsn’t possible to just say to an employee “change your
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leadership style based on the situation”, and expect them to become better leaders. They

argue that people are not robots; their leadership styles cannot be easily programmed and

adjusted in various situations.

The situational or contingency leadership styles basically state that there is no best style

of leadership. Rather, it is the situation that will decide what kind of style would be the

most effective in achieving the organizational objectives. Literature reveals different

forms of situational leadership.

2.4.3.1 Fiedler’s Contingency Style of Leadership

Fiedler's Contingency Theory states “in order to maximize work group performance,

leaders must be match to the right leadership situations (Fiedler,1967).” According to

Kotter (1988:93) the Fiedler Contingency Model was created in the mid 1960’s by Fred

Fiedler, a scientist who helped advance the study of personality and characteristics of

leaders.

The model states that there is no one best style of leadership. Instead, a leader's

effectiveness is based on the situation. This is the result of two factors "leadership style"

and "situational favourableness".

According to Williams (2011:267), «Fiedler assumes that leaders are incapable of

ry does not support Flexible Leadership. There are some

changing their style”. This theo
criticisms of the Fiedler Contingency Model. One of the biggest is lack of flexibility.

Fiedler believed that because our natural leadership style is fixed, the most effective way

to handle situations is to change the leader. He didn't allow for flexibility in leaders. Even

though, Bedeian Gleuck (1983:508) stated that “despite these and other criticisms,

Fiedler's contingency theory represents an important addition to our understanding of

effective leadership”
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2.4.3.2 Hersey and Blanchard's Situational LeXgerShip Style

This form of leadership style was developed by Paul Hersey and Kenneth Blanchard. The
proponent of this situational leadership style ideniified four different leadership styles

and how it relates to subordinate’s confidence or ability to carry out a task (Hersey and

Blanchard, 1996:255).

The first leadership style is what they call telling. It is best used when subordinates either
lack the ability or lack the maturity to handle a task well. This is when the leader needs to
tell and direct the subordinates with specific instructions and expectations. This style
corresponds with Autocratic style of leadership (Lewin, 1939:124).

The second leadership style is called selling. Instead of telling them exactly what to do,
the leader sells them the idea and gives them some level of independence and autonomy
to perform the task. The success of this style will be dependent on how much the
subordinates are ‘sold’ on. In this style the leader talks to everyone about his ideas and
hears the opinion of everyone. There is more shared responsibility in this style because
the final decision on a task would be a collective decision of the whole team. This style

corresponds with Lewin’s democratic style of leadership.

The second leadership style is called the delegating style. This is when the leader fully
delegates a task to a subordinate without specific instructions. He tells the subordinates
about what needs to be achieved and he trusts the subordinate to find out how to achieve

it. This style corresponds with Lewin’s laissez-faire style of leadership.

2.4.4 Path-Goal Leadership Style

In path-goal style of leadership, the leader motivates subordinates to achieve goals and
directions toward achieving the goals. According to Rowe and Guerrero (2010:205).

Leaders hold inspiration on subordinates’ capability to accomplish objectives, rewards

offered while achieving objectives and worth of objectives. Path-Goal Theory relies on
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leadership styles, subordinate contingencies, and&’e)n:wiwrm;;:nental contingencies to produce
subordinate satisfaction and performance outcomes. This theory supports the adaptability
of leadership behaviour and is aligned to a flexible leadership style. According to
Williams (2011: 270), a leader would use the appropriate style of leadership depending
on the type of task, the worker’s locus of control, the authority system, and worker
experience and ability. Griffin (2010:559) identifies four style of leadership in Path-goal

theory as Directive leadership, Supportive Leadership, Participative Leadership and
Achievement-Oriented Leadership.

2.5 School Performance

Simkins (1981:59) argued that school performance is a measure of output which is
expressed in terms of learning. Thus, in determining school performance, Daniels and
Schouten (1970:122) emphasized the use of grades in examinations which serve as

prediction and criterion measures.

However, overall school performance is largely identified by a range of statistical
indicators. It is not adequate to discuss the effect of leadership styles on school
performance without examining some indicators of school performance. These indicators
help us to gain a better understanding of the relationship therein. Research literatures
show that the most performing schools are more alike than they are different. There are
fundamental characteristics which are common among successful schools that they have
come to be known as the Correlates of Effective Schools. Various authors concur that
effective schools have shared vision, highly motivated staff and learners, encourage
professional development, regular monitoring and evaluation, open communication,
continuous parental involvement, commitment, safe and orderly environment and

effective team work.
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2.5.1 Shared Vision

Current leadership literature frequently characterizes the leader as the vision holder, the
keeper of the dream, or the person who has a vision of the organization's purpose and be
able to communicate it. Davis (1998:44) identified two important elements of effective
school leadership which are establishing a school vision and fostering positive

interpersonal relationships.

Hornby (1995:32) defines vision as the ability to think about or plan the future with great
imagination and wisdom. According to Manasse (1986:150), vision is "the force which
moulds meaning for the people of an organization." According to Manasse (1986:150),
vision includes the "development, transmission, and implementation of an image of a
desirable future." Bennis (1990:46) argued that, "All leaders have the capacity to create a

compelling vision, one that takes people to a new place, and the ability to translate that

vision into reality."

Apart from the vision, school principals should also possess the skills to communicate the
vision to others, to develop a shared vision. Manasse (1986:151) holds that the sharing of
a leader's vision "may differentiate true leaders from mere managers." On the other hand,
Covey (1991:165) argued that “there should be a shared vision at all levels of
organisation.” Therefore, effective school principals focus attention on key aspects of the
school’s vision and communicate the vision clearly and convincingly. They invite
interchange with multiple stakeholders through participatory communication strategies.
Bennis (1997:224) maintains that a vision that is not understood remains a mere

occurrence, but one that is understood can become a living experience.

2.5.2 Highly Motivated Staff and Learners

Literature attests that an effective school is characterised by highly motivated staff and
learners who are eager to accomplish their goals. Work motivation enhances the quality

of work. Highly motivated staff and learners work hard to achieve the performance goals.
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An effective leadership style is one that can motivate and inspire both educators and
learners to strive to achieve much more than they thought they could. Therefore,
leadership effectiveness is measured in terms of how successful the leader is in

motivating behaviour despite resistance.

In chapter one, leadership has been defined as the ability of an individual to
influence, motivate, and enable others to contribute toward the effectiveness and
success of the organizations of which they are members. It is the process of
stimulating people to actions to accomplish the goals. Susan (1995:76) defined
motivation as an energizing force that stimulates arousal, direction, and persistence of
behaviour. Motivation is both a force within an individual and a process used to get
others to expend effort. According to Stephen (2000: 66), motivation is the willingness to
exert a persistent and high level of effort towards organizational goals, conditioned by the
effort's ability to satisfy some individual needs. The key elements in this definition are

intensity of efforts, persistence, direction towards organizational goals and needs.

Previous research has demonstrated linkages between student outcomes such as academic
achievement and the level motivation measured from both students and educators.
According to Henson (2003:194) teachers who are highly motivated exhibit greater
enthusiasm for teaching, have a greater commitment to teaching, and are more likely to

stay in teaching. This shows that higher teacher efficacy is also related to school

performance.
2.5.3 Professional Development of Human Resource

Since South Africa’s first national democratic elections in 1994, the Government of
National Unity has issued several curriculum-related reforms intended to democratise
education and eliminate inequalities in the post-apartheid education system. The
successful implementation of new policies, such as the outcomes-based curriculum and
inclusive education, will only be effective if teachers are adequately prepared. In

addition, majority of educators who are still in the profession today were trained under
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the Bantu education system. The importance of educator‘s development programmes
cannot be underestimated. Hence, performance of the schools relies on the in-service

training of the educators.

There is a growing consensus among researchers that professional development has an
influence in the performance of the schools. Guthrie and Reed (1986:321) regard
personnel development as an investment in human capital. The dividends yielded include
a more effective school and therefore improved learner achievement, greater personnel
satisfaction and higher morale. Educators in performing schools do what is necessary to

upgrade their knowledge and skills and be on the cutting edge in their field.

Musaazi (1982:194) refers to educators’ development as the provisions made by
educators' authorities to improve the performance of educators from initial employment
to retirement. Since educators are part of a dynamic profession, they must be kept abreast
of improvements in the teaching methods. One of the most effective ways to bring about
curriculum change, teaching improvements and professional growth and development of

educators, is through well-organised in-service programmes.

Erasmus (1989:55) argues that as long as there are schools there will be a need for
educators, and as long as educators are needed their development should be as effective
as possible. Schools that fail to provide opportunities for personnel development
jeopardise the ability to achieve their organisational goals (Castetter, 1992:346).

According to Kydd and Crawford (1997:180), an effective school creates a credible,
creative, positive environment for in-service training and educator development to
succeed. It is also received by educators as being an acceptable part of a coherent school
plan. Anderson, (2001:1) has noted that “it has become necessary to help teachers update
their knowledge and skills and to deal with change, on the one hand, and manage human

resources better, on the other”
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Everard and Morris (1990:89) identify some development needs for an effective school.

The needs include, induction, preparation for future job, requirements for new skills and

attitudes, introduction of new methods and approaches and organisation development.

Truman et al. (2008) in the study entitled “primary teacher commitment and attractions,”
claims that teacher commitment takes three forms, with the most important one being
professional commitment. They argue that a professionally committed teacher rates their

teaching abilities very highly and are committed to their professional advancement.

Harris (2002:99) contends that staff development is critical to student progress and
therefore school improvement. According to her, research findings show that successful
schools encourage and facilitate the learning of both teachers and pupils. Thus, the
quality of staff development and learning is pivotal to maintaining and enhancing the
quality of teaching and learning. Most researchers believe that professional development

plan should address the contemporary needs in education system. Cohen and Scheer

(2003:91)
cater for th
centred development plan,

central to improving performance in schools.

point out that most professional development, from a teacher’s view does not
e diverse needs of teacher. Cohen and Scheer (2003:92) concur that a teacher-

which caters for the needs, interest and talents of teachers is

2.5.4 Consistent Monitoring and Evaluation of Performance

According to Schmoker (1996:6), monitoring refers to “analysing what we are doing

against the results we are getting. *Monitoring requires regularly reviewing and refining
the processes that most “directly contribute to designated results. Measures used in
monitoring provide feedback to teacher and learner, as well as other stakeholders, who
are responsible for making changes to ensure continual learning progress.

South African schools adopt an effective policy on monitoring and evaluation of schools.
The policy Integrated Quality Management System (IQMS) ensures that everything at

school is evaluated These include among others, educators’ performance, learners’
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performance, infrastructure curriculum and extra-curricular. The IQMS is an integrated

quality management system that consists of three programmes, which are aimed at

enhancing and monitoring performance of the education system. These are

developmental appraisal; performance measurement; and whole school evaluation.

The purpose of Developmental Appraisal (DA) is to appraise individual educators in a

transparent manner with a view t0 determining areas of strength and weakness, and to
draw up programmes for individual developmert. The purpose of Performance
Measurement (PM) is to evaluate individual teachers for salary progression, grade
progression, affirmation of appointments and rewards and incentives. The purpose of
Whole School Evaluation (WSE) is to evaluate the overall performance of a school as
well as the quality of teaching and learning. These three programmes are implemented in
an integrated way in order to ensure optimal performance and co-ordination of the
various programmes. Kaplan & Norton (1996:119) maintained that “the purpose of whole
school evaluation (WSE) is to evaluate the overall performance of a school, including the
support provided by the District, school management, infrastructure and learning

resources, as well as the quality of the teaching and learning (System evaluation).”

Purpose of IQMS is to identify specific needs of educators, schools and district offices
for support and development; to provide support for continued growth; to promote
accountability; to monitor an institution’s overall performance; and to evaluate an
educator’s performance. Research has indicated a positive correlation between

implementation of this policy and school performance.

In the effective school, pupil progress over the essential objectives are measured and
monitored frequently. The results of those assessmerts are used to improve the individual

student behaviours and performances, as well as to improve the curriculum as a whole.
Current educational literature characterises effective monitoring of school performance as

an indication of effective school. It is no surprise that academic emphasis and frequent

monitoring of student academic progress has been viewed as important correlates of an
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effective school (Al Waner, 2005:68). MoMﬁﬁE;‘“%valuating and reporting student

outcomes and programme effectiveness are key features of effective school.

Effective school leaders assess how well the school is performing along multiple
indicators and use that information as goals are developed and reviewed. This requires
astute skills for gathering and interpreting information, as well as a tradition of inquiry
and reflection. Successful school leaders ask critical and constructive questions,
emphasise the use of systematic evidence and encourage careful monitoring of both

teaching and pupil progress.
2.5.5 Open Communication

Lutgen-Sandvik (2010:65) argued that “one of the most inhibiting forces to
organizational effectiveness is a lack of effective communication.” Keyton (2011:103)
defined Communication as “the process of transmitting information and common
understanding from one person to another.” The word communication is derived from the
Latin word, communis, which means common. The definition underscores the fact that
unless a common understanding results from the exchange of information, there is no

communication.

Effective schools are characterised by well-defined communication channels and means
of transmitting information. A leader needs to create a proper system of communication
for the organization.A message can be transmitted verbally, or in a written format. Verbal
means include meetings, telephone conversations and video-conferencing. These
communications can be either face-to-face, such as a meeting or a discussion, or non-face

to face such as a telephone call. Written means include circulars, letters, reports,

drawings and emails.
Effective leadership necessitates good communication skills. Hence, effective schools are

characterised by leadership which have acquires communication skills such as listening,

speaking, and writing skills. The use of communications technologies within a school can
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c"é"log'ies such as global interlinked

telephone, television and data transmission networks, compact discs and new multimedia

technologies can help bridge the geographical, social and economic gaps that currently
exist in access to information within the large schools.

The relationship between leadership styles and communication extend to the structure of
communication within the group. Democratic, participative, and transformational
leadership styles encourage a decentralized structure of communications where each team

member communicates to everyone else frequently. Such leadership styles promote group

discussions.

2.5.6 Commitment

Research on school performance has identified the importance of teachers' commitment
to education in general, as well as to the particular mission of their own school as the
most important factor contributing to school performance. Teachers in effective schools
always put more effort than the organization expects from them. Becker (1999:8) defines
commitment as the investment in a particular career. Lortie (1995:87) regards

commitment as the willingness an individual enacts in investing personal resources to the
teaching task.

Joffress et al. (2001:17) wrote that “teachers’ commitment is a crucial factor to an
effective school, teacher satisfaction, and retention.” They claim that low levels of
teacher commitment results into decreased student achievement tests, than in areas where
teachers were found not to be committed to their responsibilities, learners performed
poorly. It is important to note that teachers’ commitment to their duties is significant to

pupils’ performance. Committed teachers tend to produce good results at national

examinations.

Day et al. (2005:65) argue that there are different forms of commitment to teaching.
According to them, the nature and intensity of commitment to teaching depends on
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factors derived from personal and professional@é"é”f "Commitment is a word they use to
distinguish those who are caring, dedicated, and who take their job seriously from those
who put their own interest first. The professionally committed teachers take their job

seriously and they get enjoyment from it (Elliott and Croswell, 2001).

Another view shared by committed teachers is that teaching is not just a job. Teachers
invest their personal time even outside school contact hours. Committed teachers have
made teaching as a lifestyle. They often contemplate on their class programs and students

while engaging in a range of personal activities like in shower, shopping, or watching

television (Tyree, 1996).

Choi and Tang (2009:32) indicate that a teacher who is highly dedicated to student affairs
evaluates/assesses the acquisition of subject matter well and prepares well for the lessons.
Hoy etal. (1991:221) added that “teachers who are committed to students are likely to
spend extra time and effort needed to motivate and nurture students; for example, they

are available after school hours to tutor and help students who have special problems.”

2.5.7 Community and Parental Involvement

The saying "it takes a village to raise a child", is a popular proverb with a clear message.
In effective schools, the whole community has an essential role to play in the growth and
development of its young people. Hence it is of paramount important for school leaders

to consciously establish a positive relationship between the school and its community.

Basic to the reform of school governance in post-apartheid South Africa, is the South
African Schools Act of 1996 (SASA), which attempts to give shape to the principles of
access, redress, equity and democratic governance. The SASA is reflected in various
provincial School Acts and regulations governing the establishment and functioning of
School Governing Bodies in all provinces. It is through this structure (SGB) that parents
are accorded an opportunity to participate in the education of their children. The School
Governing Body (SGB) is a statutory body of parents, educators, non-teaching staff and
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learners (from Grade 8 or higher) who seek to@&rk”‘”t"é"g“ether to promote the well-being

and performance of the school community and thereby enhance learning and teaching.

Parents lay the foundation for education and continue to play an important role
throughout the learners' schooling. It is for this reason that for schools to function
effectively they should work alongside parents. This co-existence benefits the school
community as a whole. Home (1998:93) argued that, “Effective schools are characterised
by creating an environment that is conducive to parents to play their role as equal
partners and co-educators to benefit their children.” Van der Westhuizen (1991:389)
describes parental involvement as of strategic importance in promoting positive attitudes
on the part of parents. Parents as primary educators have a full role to play, which cannot
be underestimated. Badenhorst (1995:118) stated that, “In an effective school parents are
actively involved in the formal education of their children in a significant manner, and all
essential aspects of formal education.” Mortimore and Ecob (1988:250) added that “an
effective school is characterised by parental involvement in helping in the classroom,
planning educational visits, attending meetings to discuss learners’ progress, parents’

reading to their children, and giving them access to books at home with an informal open

door policy.”

Keith and Girling (1991:176) are of the opinion that in an effective school parental
involvement benefits the school in terms of added resources as well as staff renewal and
innovation. Margret (1996:189) maintained that “SGB members could assist the school to
improve learners’ performance by donating resources to augment Government’s effort.”
It helps to build broad-based political support and produces benefits in terms of improved
academic achievement. Dekker and Lemmer (1994:154) suggest that for the school
effectiveness, parental involvement is essential in that it is significantly related to
improved learner academic achievement, improved learner behaviour in school, and

increased community support for the school, including human, financial and material

resources.
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Certainly before students can learn or teachers can teach, schools must be safe. An unsafe
school is, by definition, ineffective. An effective school is characterised by factors such

as a conducive culture and climate of teaching and learning.

Thurston & Lotto, (1990:177) maintained that “school safety is one of the guarantees of
effective schools. Effective schools are characterised by learning environments that are

safe and orderly without being oppressive and by physical environments that are clean
and well maintained.”

According to Rutter and Ouston (1979:121), “Effective schools ensure that they create
consistency and coordinate the school discipline programme; hence the particular rules
and approaches to discipline may be less important than the existence of some generally
recognised and accepted set of standards.” As a matter of fact, a school should be a place

where learners can concentrate on their studies without being concerned about issues of

discipline, safety and security.

Researchers concur that apart from establishing safety majors at schools, school
effectiveness can never be realised. Thurston and Lotto (1990:178) maintain that
effective schools’ managers and educators work together to ensure that school rules and
consequences are clearly defined, communicated, and understood by learners, educators
and parents in order to model appropriate behaviour at schools. Effective schools ensure

that they create consistency and coordinate the school discipline programme.
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2.5.9. Effective Team Work (&) ez

Beaubien and Baker (2004:73) defined team as “a group of two or more individuals who
perform some work related task, interact with one another dynamically, have a shared
past, have a foreseeable shared future, and share a common fate.” On the other hand,
George (2003:184) defines a team as a group of people with complementary skills, who
work actively together to achieve a common purpose for which they hold themselves
collectively accountable. In other words, teamwork occurs when teachers work together

for the same purpose as their skills are well utilized to achieve common goals.

Previous research has noted a positive correlation between team work and improved
school performance. Beal (2003:76) believes that team work can also enhance
effectiveness and productivity of a school, which in turn would facilitate positive results.
Brown (1995:19) argued that “teamwork can influence performance results and
organisational objectives.” Thus, the key to effectiveness in schools is thus shared
commitment and collaboration among staff to achieve student learning. Fuhrman
(1999:10) concurs and asserts that collaboration and team work promote professional
dialogue which is a determinant for achieving the policy of Integrated Quality
Management System in schools. Showers and Joyce (1988:63) also contend that collegial
relationships provide opportunities to teachers to develop new meanings, new behaviours,

new skills and new beliefs about teaching and learning.

Through collaboration, ideas can be shared, new and better strategies can be developed,
problems can be solved, students’ progresses can be better monitored, and their outcomes
are evaluated effectively. Chung et al. (2009:328) argued that “teamwork may be more
productive than working alone as larger teams combine the ideas and talents of

individuals.”
Effective leadership always promote team work spirit. According to Hersey and

Blanchard (1977:287), a situational leader works closely with the team and shares

decision-making responsibilities. Principals who are effective leaders of their team
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st out @aﬂgmmbers of the team, and have a

generally have the ability to get the be
leadership style that is flexible and appropriate. According to Cohen (2003:82), when

teachers work as a team, they serve their customers better. In effect, when teachers share

ideas and experiences With regard to teaching, learning and discipline, they are likely to

be more effective and efficient in the classroom.

26. Leadership Flexibility and Effective School

(Shamir 1999:8) argued that «Nowadays, the volatile environment, and globalization

require a flexible leader that $
has already been stated in the hypothesis that there is a significant relationship between

the level of flexibility in principal’s
that, the hig

hould act as an agent of change and center of gravity.” It

leadership styles and the level of school performance.

Many researchers concur her the ﬂexibility in leadership Style the more

effective the school becomes.

style of leadership- Research over the past couple of decades has

There is no single "best"
ful leaders adapt their leadership style to the needs of the

made it clear that success
e that there is no one best style.

ccessful leaders ar€ those that adapt their leadership style to the

relevant, and the most St
| or group they are attempting to lead or influence. According to

maturity of the individua
dership varies, not only with the person

Hersey and Blanchard (197 7:122), “effective lea
nfluenced, but it also depends on the task, job or function that

situation. They recogniz Effective leadership is task-

or group that is being 1

needs to be accomplished.”

There is no one style of jeadership which is appropriate for every occasion or situation!

To be a good leader, ON€ must know one’s SrouP:
ability, knowledge, desire and willingness. In addition, one must be aware of one’s
preferred style according the perception of others. A leader must be prepared to adapt a
leadership style that suit the occasion. practise moving from one style to another,

"where they are at" in terms of their

depending on the occasion. The ability 10 move seamlessly between leadership styles is a

must in any leader’s toolboxX.
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27 Conclusion w

The purpose of the study was to explore correlation between principal’s leadership style
and school performance. This chapter presents an overview of research relevant to this
study. The topics discussed include the conceptualisation of the terms leadership,
management, and leadership flexibility. In reviewing literature, the author has further
identified different types of leadership styles, characteristics of effective schools as well
as establishing the correlation between leadership styles and school performance. From

the literature review, the researcher is convinced that ineffectiveness in schools can only

be countered through a situational school leadership approach.
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CHAPTEA=
RESEARCH DESIGN AND METHODOLOGY

K, % ¢ Introduction

In the preceding chapter the impact of leadership style on the performance of the school
was delineated by means of literature research. From the reviewed literatures, the

researcher was convinced that situational leadership (leadership flexibility) is a correlate

to the characteristics of an effective school.

In order to investigate and verify the findings in the literature review, it was important to
undertake an empirical survey. This chapter discusses the research design and
methodology of the present study. Brink and Wood (1994:100) assert that “the purpose of
a research design is to provide a plan for answering the research questions.” The design is
a framework or blue print with a set of instructions to the researcher. Babbie and Mouton
(2001:72) regard research design as a plan or blue print of how the researcher intends
conducting his study. The research design includes details of what data is needed and

how to collect and measure it to ensure its accuracy and reliability.

According to Brink & Wood (1994:102) the research design is usually based on previous
research findings. Before the research can be carried out, it is necessary to describe the
data and how it was obtained. This chapter discusses the research design and
methodology; the population; sample and sampling procedure; data collection procedure;
data analysis technique; reliability and validity of the statistical technique used to analyse

the data; and conclusion.
3.2  Research Design and Methodology

According to Leedy and Ormrod (2001:91), research design is the complete strategy of

attack on the central research problem which provides the overall structure for the
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procedures that are followed, the data the r&ﬁijrw"gﬁxészﬁ%ollects and the analysis that the
researcher conducts. Creswell (1998: 2) asserts that research design is “the entire process
of research from conceptualizing a problem, to writing the narrative”. Therefore, the
research design becomes the blue print of how the researcher intends conducting his

study.

According to Van Niekerk (1992:32), a method is "the plan or structure that will be
applied during the investigations in order to answer the research questions." Frey and
Kreps etal (1991:22) define research methodology as "the particular strategies researchers
use to collect the evidence necessary for building and testing theories". Thus,

research methodology is a collective term for the structured process of conducting

research.

Brink and Wood (1994:105) argue that all data can be described according to whether it
is collected via qualitative (qualities) or quantitative (numerical) methods. Research
methodologies can be quantitative (for example, measuring the number of times someone
does something under certain conditions) or qualitative (for example, asking people how
they feel about a certain situation). Ideally, comprehensive research incorporates both
qualitative and quantitative methodologies. Cook and Campbell (1979:27) maintain that

"the use of mixed methodology has been advocated by a numbers of researchers."

The researcher used a variety of data collection methods in order to build up a rich and
detailed picture of how the school is led, managed and administered. Hence, study was
carried out using the mixed methodology model. The mixed model design combines
qualitative and quantitative approaches within different phases of the research process.
Hence, this study adopted the two phases of study. A quantitative phase followed by a

qualitative phase. In each phase, an explanation is presented on how data was collected

and analysed.

The mixed model approach to research design was employed because the subject of this

study consisted of both description of behavioural characteristics and the social
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environment in which they were constructed. %6"%1““(1”987:65) suggested that the choice
of research design should be appropriate to the subject being investigated.

Brewer and Hunter (1989: 38) stated that a multi-method approach allows investigators to
attack a research problem with an arsenal of methods that have non-overlapping
weaknesses in addition to their complementary strengths. They suggested that a multi-
method approach to research is superior to mono-method research in that it provides
grounds for data triangulation. In support of the mixed methodology, Nau (1995:1)
argued that “blending qualitative and quantitative methods of research can produce a final

product which can highlight the significant contributions of both”.

In light of the above rationale, the research discussed the two types of research

approaches and how they were carried out. The quantitative approach in the first phase

and the qualitative approach in the second phase.
3.2.1 Quantitative Research Method

Given (2008:5) defines quantitative research methodology as "the systematic empirical
investigation of social phenomena via statistical, mathematical or numerical data or
computational techniques." Quantitative research methodology provides a measure of
what people think from a statistical and numerical point of view. In Quantitative
Research, researchers tend to remain objectively separated from the subject matter. This
is because Quantitative Research is objective in approach in the sense that it only seeks

precise measurements and analysis of target concepts to answer his inquiry.

Quantitative method is considered appropriate because it uses the survey in collecting
data from a wide area by selecting a representative sample of a large population as
compared to qualitative method that uses case study, selecting a few individuals or
phenomena, which in most cases will not represent the entire population. Gunter

(2002:227) maintains that the quantitative research method is advantageous in the sense
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that it generates results that can be readily @%%ﬁ'ﬁ'éd to the target population from

which the sample was drawn.

Punch (2003:23) states that unlike qualitative research, quantitative method does not
accommodate the manipulation of variables or alteration of treatment for research
purposes. Since the researcher’s intention was to avoid interfering with school activities
during the study, quantitative survey method was found to be the most appropriate

because of its objective nature.

The researcher believes that the quantitative method was effective to collect the necessary
data for this research as it reflects various leadership styles the school principal use, and
the types of school climate that exist in secondary schools in the Vhembe District.
Lankshear and Knobel (2004:146) assert that central to the quantitative research method
is the investigation and understanding of the relationship between variables and since this
study is looking at the relationship between leadership style and school performance, this

method was considered the most suitable for the realization of the aim of the study.

Quantitative research method was used in this study to test a prior hypothesis that the
leadership style of the principal has an impact on the school performance. This
hypothesis was tested in the secondary schools within the Vhembe District in Limpopo.
To further develop this research, ranking was applied to select a school for qualitative
study. Once this was done, qualitative methods including observation, interview and
document search were used to collect data. The researcher applied a qualitative approach

to support and explicate the meaning of the quantitative research.

For the quantitative research, the researcher used self-administered questionnaires to
principals and educators who were members of the School Management Team to assess
their perceptions of principal’s leadership styles and the level of their school

performance. The results were analysed statistically to test the hypothesis.
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3.2.2 Qualitative Research Method -

According to Bogdam and Biklen (1992:2) qualitative research is an umbrella term used
to refer to several research strategies that share certain characteristics. These
characteristics include the collection, analysis and interpretation of data to describe

people, places and conversations that are not easily handled by statistical procedures.

According to Denzin and Lincoln (2005:52), qualitative researchers aim to gather an in-
depth understanding of human behaviour and the reasons that govern such behaviour.
Qualitative Research is primarily subjective in approach as it seeks to understand human
behaviour and reasons that govern such behaviour. Researchers have the tendency to
become subjectively immersed in the subject matter in this type of research method.
McMillan and Schumacher (1993:372) argued that “qualitative research is based on a
naturalistic phenomenological philosophy that views reality as multi-layered, interactive

and a shared social experience”.

The researcher was concerned with understanding the behaviour from the research
subject’s point of view and from the subject’s own frame of reference. This Qualitative
research method enabled the researcher to collect the data through sustained contact with
people in settings where subjects normally spend their time. For the purpose of this study
the researcher chose to visit principals and members of the school management team at
their natural setting to interview them on how they view the effect of the principal
leadership styles on school performance. It is through qualitative data collection and
analysis that the general picture provided by the quantitative results was refined,

extended, and explained.
3.3  Population of the Study
According to Polit and Hungler (1999:37), the term population refers to an aggregate or

totality of all the objects, subjects or members that conform to a set of specifications.

Sowell (2001:43) on the other hand affirms that "population is a group of people that
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share common characteristics from which t}@‘ﬁwmﬂler aims to generalize his/her

results.” According to these scholars, the word population refers to the interest group the

researcher intends to study and to which the research result will be generalized. Bless and

Higson-Smith (2000:85) emphasise the need to clearly define and describe the target

population to make the compilation of the list of people in the population possible and

more importantly, to ensure that the sample is selected among those who belong to the

target population only.

In this study the population was all principals of secondary schools in the Vhembe
District, Limpopo. Hence the population of this study includes all principals from the 285
schools in the District. However, during the period of this research, not all of the 285
schools had the principalship post occupied. The researcher had noted that there were 7
schools in the District whose principalship posts were still vacant. It was in the interest of

the researcher to interview officially appointed principals than acting officials.

34 Sampling

One of the critical activities which determine the outcome of the research findings is the
choice of the respondents or subjects from the entire population under study. Cohen et al.
(2005:92) argue that the quality of a piece of research not only stands by the
appropriateness of methodology and instrumentation, but also by the suitability of the
sampling strategy that has been adopted. The researcher cannot access every member of

the population he intends to study.

According to Frey et al. (2000:125), a sample is a “subgroup of a population” that has
been selected for study purpose. A sample is the subset of a larger population and the
findings of the sampled respondents represent the total population under study. In
confirming the above statement, Cooper and Schindler (2003:170) stress that the basic

idea of sampling is to draw conclusions about the entire population.
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3.4.1 Sampling Technique (&) iz

Hoberg (1999:58) indicates that there are two major types of sampling procedures
available to researchers, namely; probability and non-probability sampling. In this study,

both probability and non-probability sampling techniques were employed.

The basis for probability sampling is random sampling. This implies that all participants
will have a chance to be selected. In other words, every participant of the population has
a known probability of being chosen in the sample. Reaves (1992:97) affirms that random
sampling is sampling in which the researcher randomly selects members one at a time out
of the entire population. Gay and Airasian (2003:111) assert that it is most likely to

obtain a representative sample if random sampling technique is used.

In the first phase of sampling, purposive sampling was used to obtain a sample of 45
respondents. Purposive sampling is a type of non-probability sampling. Cooper and
Schindler (2003:201) describe non-probability sampling as conforming to certain criteria
selected by the researcher. This type of sampling is based entirely on the judgment of the
researcher in that a sample is composed of elements that contain the most characteristic,

representative or typical attributes of the population.

The respondents included 15 school principals and 30 senior educators who were
members of the School Management Team (SMT), that is, 2 educators from each of the
30 sampled schools. The study focused on principals and SMT members because they are
in a better position to contribute positively towards the findings of the study as leaders at
schools. Senior educators are vital components of the schools and their contributions are

indispensable to this study.
In the second phase of sampling, the researcher selected only secondary school principals
for the purpose of interview. Care was taken to exclude all secondary schools whose

principalship posts were still vacant. The researcher selected particular respondents from

the population that was representative or informative about the topic under investigation.
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The selection was based on the questionnaire M“ “ﬁ%sive sampling was used to select
five principals for the purpose of interview. Principals are important respondents because
they are better positioned as leaders and understand relationship between leadership

styles and school performance.
3.4.2 Sampling Size

It appears there is no conventional way of determining a sample size that is representative
of the target population as there are diverse views on this issue. Cohen and Manion
(1994:89) assert that there is no clear cut answer to this question, for the correct sample
size depends on the purpose of the study and the nature of the population under scrutiny.
However, Gay and Airasian (2003:111) maintain that the sample of 10% to 20% of the
target population is a reasonable sample size for the purpose of generalizing the results in
an empirical research. Ary, Jacobs and Razavich (1990:178) assert that the size of the
sample depends upon the precision the researcher’s desire in estimating the population
parameters at a particular confidence level. Leedy and Ormrod (2005:207) stress the
importance of obtaining a sample that is representative of the target population from

which inferences are to be drawn.

Scholars such as Cohen et al. (2001:94) believe that the “larger the sample, the better”.
Hill (1998:3) on the other hand affirms that increasing sample size will increase the
statistical power. Therefore, a sample that is too small can make the generalizability of

the study almost impossible and meaningless.

The population size of this study includes 285 school Principals in the Vhembe District,
Limpopo. Of this, 30 secondary school principals formed part of the study sample. The
total number of senior educators who are members of School Management Team in
secondary schools in the Vhembe District, Limpopo is 978. The researcher selected 15
senior educators who are members of the School Management Team. The sampling size

for this study is summarised by the following table:
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Table 3.1 Sample size %)

Respondents Population Sample
Principals 285 30
Senior Educators 978 15
Total 1263 45

35 Research Instrument

Hoyle (1996:231) defines instruments as tools, especially used for delicate scientific or
medical work. According to Denzin and Lincoln (1994:19) an instrument is any plan of
action that helps the researcher in gathering relevant data. The latter definition is closely
related the one offered by Vockell (1983:222) that a research instrument is any sort of
data collection device and technique. For the purpose of this study research instruments
refer to strategies that the researcher employed to capture relevant information on how

the principal leadership styles influence the performance of the school.

The instruments used to collect data in this study were questionnaire and interview. The
researcher in this study carefully considered the inclusion of questionnaires as an
indispensable data collection technique. McMillan and Schumacher (1993:238) state that
questionnaires are relatively economical, have standardized questions, can ensure

anonymity and questions can be written for specific purposes.

In the first phase of the study, the Questionnaires were administered to principals and
educators who were members of the School Management Team to assess their
perceptions of principal’s leadership styles on school performance. These were self-
administered questionnaires that consisted of 3 sections.

Section A of the questionnaire was on demographic information of the sample, such as
principal’s gender, and principal’s years of experience. Section B of the questionnaire
was used to measure the principal’s leadership styles. These styles were measured on 5

point Liker-type, ordinal scales (i.e. 1 = Almost Never True to 5 = Almost Always True).
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Section C of the questionnaire was used to asse@;%“@chool’s level of performance. This
was measured on 5 point Liker-type, ordinal scales (ie. 1 = Needs urgent support to 5 =

Outstanding)

In the second phase of the investigation, the researcher made use of interviews schedule
as a supplement to the questionnaire administered in the first phase of this investigation.
Interviewing is a data collection tool typically involving the researcher asking questions
and the participants giving answers to the questions posed. According to Nachamias
(1996:232) an interview is a face to face interaction in which an interviewer asks
respondents questions designed to elicit answers pertinent to the research questions.
White (2003:75) affirms that interviews provide access to what is inside a person’s head,

they also make it possible to measure what a person knows, what a person likes and

dislikes and what a person thinks.
In the second phase of this study, the researcher used structured interviews. Five school

principals who were sampled for this
e. The interview schedule was used to elicit the

phase of the investigation were interviewed based

on the prepared interview schedul

principal's perception of their leadership styles, schoal performance and the relationship

between the two.

35.1 Validity and Reliability of the Research Instrument

According to Brink and Wood (1994:170), Reliability and validity refer specifically to
=

the me ment of data as used 10 answer the research question. Van Rensburg,
asure

Landman and Bodenstein (1994:5
r which it was constructed. It also refers to the extent to

60) define validity as the extent to which a measuring

instrument satisfies the purpose fo 5 : G
Wiolié lates with some criterion external to the instrument itself. Validity is that
ich it correlates

uality of a data-gathering instrum .
oY eneral terms validity refers to the degree to which an

ent or procedure that enables it to determine what it

was designed to determine. In g

instrument succeeds in measuring what 1t : : .
validit indispensable characteristic of measuring devices. This concept of
idity as an in

has set out to measure. Behr (1988:122) regards
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reliability is concerned with the consistenc \Z f results when the same variable is

measured in the same person.

Joppe (2000:21) defines reliability as the extent to which results are consistent over time
and an accurate representation of the total population under study. According to Kirk and
Miller (1986:41) reliability refer the degree to which a measurement, given repeatedly,

remains the same over time.

For the purpose of this study, the researcher used a mixed method approach in order to
strengthen validity and reliability. Through the statistics generated by quantitative
research, via assumptions and theories, it was expected that the findings would be
objective and reliable. From the qualitative research, each principal, each school culture
can be seen as a unique social entity and in-depth understanding for the meaning of

events to individuals in a specific setting could be drawn.

The validity and reliability for the instrument used in this investigation was also tested
during pilot-testing. From the interpretation of the results obtained and the sureness with
which conclusions could be drawn, the researcher is convinced that both the
questionnaire and interview schedule to a great extent, did measure that which it was

designed for.
3.5.2 Pilot Testing of the Research Instrument

According to Dane (1990:42), a pilot study is an abbreviated version of a research project
in which the researcher practices or tests the procedures to be used in the subsequent full-
scale project. Pilot investigation is a small-scale trial before the main investigation and is
intended to assess the adequacy of the research design and of the instruments to be used
for data collection (Wilson & Sapsford, 2006:102). White (2005:131) mentions that it is
essential that newly constructed questionnaires in their semi-final form be thoroughly

pilot-tested before being used in the main investigation.
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e pilot study is to determ;
€rmine

how the design of the subsequent study can be improved and to
10 identify flaws ;
n the

measuring instrument. A pilot study gives the researcher an ideq of Wwhat the meth,
€ method wi]]

(intended or not) it is likely to have In

al problems that will ultimate]
pilot study enables the researcher to avert these problems by

actually look like in operation and what effects

other words by generating many of the practic
y arise, g

: : g changing procedures
instructions and questions. >

A pilot study was conducted to determine the clarity of both the questionna;
aire and the

interview schedule. In the quantitative pilot survey, the study consisted of four d
randomly

drawn principals currently working in Vhembe District other than those in the —
p Lad 2 e
population. In the quantitative pilot survey, two principals who were randomly selecf d
e

from Vhembe District were interview for the purpose of pilot study. The pilot stud
; Y was
used to identify any needed changes in the data collection instruments

3.7  Data Analysis

According to Strauss (1993:78) data analysis refers to “a process of inspecting cleaning

transforming and modelling data with the goal of discovering useful information.” Data

analysis is one of the challenging phases of any research study. Mouton (2001: 108)
argues that the analysis of data involves breaking up the data into manageable themes,
patterns, trends and relationships. After the researcher had collected data, he then
engaged in rigorous and systematic data analysis, which was followed by data
interpretation and data presentation. During data analysis the researcher made sense of
the data collected, reduced the volume of information, ensured that significant patterns
were identified and constructed a framework for communicating the essence of what the

data revealed. For the purpose of this study, the two methods of data analysis were
employed. Namely, the descriptive statistics and the thematic analysis.
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7.1 Descriptive Statistics &)t

According to Guest (2012:1 1) descriptive statistics is the discipline of quantitatively

describing the main features of a collection of information, or the quantitative description

itself. Descriptive statistics were used to analyze the numeric data to understand and
explain the results. For the first phase of this investigation, statistical package for
was used to analyse the questionnaires which were used to

jor educators. In SPSS frequency counts and percentages

on collected in the form of tables and figures. The data

scientific solution (SPSS)
interview the principals and sen

are used to present the informati
ections.
n the research questions on leadership styles and school

analysis was divided into two S The first section analysed the demographic data

and the second section focused 0
tive statistics are employed to convert massive numbers

performance. In this way, descrip
d traits in the sample. Francisco (2000:104) argued that

into indices that describe observe
n summarizing and interpreting the research findings.

descriptive statistics are useful i

Taylor (2000:6) adds that statistics are useful 0 describe, generalize and measure

relationship.

3.7.2 Thematic analysis

Guest (2012:11) argued that thematic analysis is the most common form of analysis

search and it emphasi examining, and recording patterns

zes pinpointing,
of this study, the first step in data analysis was to

ystematic mechanism to be able to deal with

in qualitative re
within data. For the qualitative phase

organize data through developing 2 S
collected through interviews.
process of data reduction, which is a process of

Risimati (2007:110) mentions that

qualitative data

data usually involves @
selecting, focusing, simplifying, abstraction an
emerging patterns of responses from the five

her perceived the
The researcher then categorized, compared, synthesized and

organizing all this
d transforming raw data. During data

analysis, the researc
interviewed principals-

interpreted data to provide explanations O

f the phenomenon under study.
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3.6  Ethical Consideration @ G s

Research ethics involves the application of fundamental ethical principles to a variety of
topics involving scientific research. According to Beauchamp & Bowie, (1997:89), there
are various ethical codes of conduct that regulate researchers’ behavior. Those who
volunteer to be participants in research have their rights and needs respected and
protected. This study had considered several ethical concerns such as permission to

conduct the study, personal informed consent, confidentiality and voluntary participation.
3.6.1 Permission to Conduct the Study

Permission to conduct the study was obtained from the Department of Education in the
Vhembe District Limpopo. A copy of the letter granting the permission was distributed to
schools that were sampled for the study.

3.6.2 Informed Consent

Consent was granted by the sampled school principals and educators who participated in
the study. Principals and educators were personally requested to participate in the study.
They were personally informed about the study’s nature and purposes.

3.6.3 Voluntary Participation

Neuman (2000:135) argued that the researcher must not coerce any one into participating
but participation must be based on voluntary basis. School principals and educators who
were sampled for this research participated voluntarily in the study. All participants were

assured of their rights to withdraw from the study at any stage.

3.6.4 Confidentiality and Anonymity
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The participants in this study were informwﬁ"(”)”fﬁ"“"f/erbally and in writing that all
performance is anonymous and assured of the confidentiality of the provided information.

Respondents were assured that their personal identity will be neither recorded nor
published.

3.8 Conclusion

In this chapter, both qualitative and the quantitative research approaches were discussed.
The chapter explained simple random sampling and purposive sampling which are
sampling techniques selected for the study. The researcher detailed the two phases of data
collection. Phase one was focused on the collection of data through questionnaires. The
second phase of the research was also explained. Data was collected through the use of
interviews. The researcher also gave an exposition of how both quantitative and
qualitative data was analysed. The measures of validity and reliability were also
discussed. The pilot testing of the research instrument was outlined. A discussion of
design is not complete until research ethics are dealt with and in this chapter four; the
researcher explained how ethical considerations were addressed. In the next chapter, the

analysis and interpretation of data are presented.
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DATA PRESENTATION, ANALYSIS AND INTERPRETATION

4.1 Introduction

The previous chapter presented the research design and methodologies that the researcher
intends following and which indicate the structure and the procedures that were followed
to answer the researcher’s study questions. It has been revealed that the study was
conducted using qualitative and quantitative research methodologies and this chapter data
is presented, analysed and interpretation of the study. The following sections focus on
reporting the empirical investigation by providing answers to the principal leadership
styles and school performance. The responses to the interview items are presented in a
narrative form and the responses of the questionnaires items are presented in tabular form

and are followed by a brief synthesis of the findings for the item. The detailed findings
are discussed in chapter 5.

4.2  Analysis of Data Collected through Questionnaire

The responses of the questionnaires items are presented in tabular form and are followed

by a brief synthesis of the findings for the items.
4.2.1 Section A: Biographical Information

In this section the researcher presents the biographical information of the respondents in

this study. The information are presented in a graphical tabular form and followed by a

synthesis of the findings.
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Table4.1  Gender of respondents (&) iz

Response Frequencies Percentage
1 Male 26 57.8%
2 Female 19 42.2%
TOTAL 45 100%

In this study, a total of 45 respondents who took part, 26 respondents (57.8%) were males
whereas 19 (42.2%) were females. All targeted 45 respondents managed to return the

questionnaires for analysis. It can be revealed that majority of the respondent who took

part in the study were males.

Table 4.2 Age of respondents

Response Frequencies Percentage
1 |21-29years 0 0.0.%
2 | 3035 years 01 2.2%
3 | 36 -40 years 09 20.0%
4 | 4145 Years 26 57.8%
5 |46 —55 09 20.0%
TOTAL 45 100%

Table 4.2 indicate that 26 (57.8%) of the respondents who took part in this study are aged
between 41 and 45 years. 09 (20.0%) of the respondents are aged between 46 and 55, and
one (2.2%) are between 30 and 35. Nine (20.0%) are between 36 and 40 years of age and
there was no respondent who took part in the study who was between 21 — 29 years. It
can therefore be concluded that in this study that there has been a better representation of

the population in terms of age of respondents.
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Table 4.3 Highest academic Qualificati@cuff”?éﬁ'i"iondents

Response Frequencies Percentage
1 | Grade 12 0 0.0%
2 | Degree 21 46.7%
3 | Honours 21 46.7%
4 | Masters 03 6.7%
5 |PhD 0 0.0%
TOTAL 45 100%

Twenty-one (46.7%) who took part in this study were having a degree as their highest
academic qualification of respondents. 21 (46.7%) of the respondents were having an
honours, and there was no respondent who was having PhD. Also only there was no
respondent who was having a grade 12 and there were 03 (6.7%) of the respondents who
were having masters. A conclusion can be drawn that majority of the participants who
took part in the study were having a degree and the researcher recommend that educators

should be given an opportunity and be encouraged to enroll for senior degrees.

Table 4.4 Teaching Experience of respondents

Response Frequencies Percentage
1 Less than 10 years 06 13.3%
2 11 — 20 years 19 42.2%
3 |21-30years 11 24.4%
4 | 31-40 years 0 0.0%
5 | More than 41 years 09 20.0%
TOTAL 45 100%

The highest teaching experience of most respondents who took part in this study at 19
(42.2%) is between 11 to 20 years. Eleven (24.4%) of the respondents were between 21
to 30 years, and nine (20.0%) were having more than 41 years of teaching experience.
Only six (13.3%) of the respondent in the study were having less than 10 years of

teaching experience and there was no respondent who was between 31 to 40 years of
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teaching experience. From all the participant@ﬁﬁ”f"db”k part in this study, the majority
has got 11 to 20 teaching experience.

Table 4.5 Your Grade 12 class for 2013 obtained the following percentage

Response Frequencies Percentage
1 | Less than 20% 0 0.0%
2 |21-40% 02 4.4%
3 | 41-60% 07 15.6%
4 |61-80% 17 37.8%
5 | More than 81% 19 42.2%
TOTAL 45 100%

The majority of the respondents, 19 (42.2%) who took part in this study revealed that
there class for 2013 obtained more than 81% in the final examination. Seventeen (37.8%)
of the respondents revealed that they obtained 61 to 80% in the final examination, and
seven (15.6%) obtained 41 to 60% in the final examination. Two (4.4%) of the
respondents who took part in the study pointed out that in the final examination they
received 21 to 40% and there was no respondent who got less than 20%. From all the
schools that took part in this study, a conclusion can be drawn that the majority of the
schools have done very by scoring more than 80% in their 2013 grade 12 final

examinations.
4.2.2 Section B:The Effects of Principal Leadership Styles on School Performance

In this section the researcher presents data which come from the research objectives and
are; the effect of principal leadership styles on school performance, the consequences of
principal leadership styles in the performance of learners, the prevalent principal
leadership style of public secondary schools and the strategies that can enhance the
principal leadership styles on school performance. The data is presented in the form of
tables followed by brief interpretations.

59

© University of Venda

a4
VAN3A 40 ALISHIAIND



{
M iversity of Venda
4.2.2.1 The Challenges of Principal LeaderswugS”t‘y“ré”s on School Performance

This sub-section presents the challenges of principal leadership styles on school
performance. Data is presented in a graphical tabular format, frequencies and

percentages.

Table 4.6 The leadership styles adopted by school principal have an effect on

learners’ enrolment

Response Frequencies Percentage
1 Strongly agree 21 46.7%
2 | Agree 16 35.6%
3 | Neutral 03 6.6%
4 | Disagree 02 4.4%
5 | Strongly disagree 03 6.6%
TOTAL 45 100%

Sixteen (35.6%) of the respondents agreed with the idea that the leadership styles adopted
by school principal have an impact on learners’ enrolment, twenty-one (46.7%)
respondents strongly agreed. On the other hand, the two of the respondents are in the
disagreeing categories (4.4%). Three (6.6%) respondents were not sure whether the
leadership styles adopted by school principal have an impact on learners’ enrolment or
not. Also, three (6.6%) of the respondents strongly disagreed that the leadership styles
adopted by school principal have an impact on learners’ enrolment. Most respondents of
this study revealed that the leadership styles adopted by school principal have an impact

on learners’ enrolment.

60
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Table 4.7 Principal leadership styles influence the performance of learners

Response Frequencies Percentage
1 | Strongly agree 19 42.2%
3 T Ag 23 51.1%
3 | Neutral 0 0.0%
4 | Disagree 03 6.6%
5 | Strongly disagree 0 0.0%
TOTAL 45 100%

pondents wWho took part in the study revealed that principal leadership

Majority of res
at 23 (51.1%), while 19 (42.2%) of the

ence the performance of learners
respondents strongly agreed with the idea. There was no respondent who was not sure
with the statement that principal leadership styles influence the performance of learners.

h the idea that principal leadership styles

Three (6.6%) of the respondents disagreed wit
arners and there was 1O respondent who strongly
disagreed. From the above statistics, @ conclusion can be drawn that majority of the

al leaders

styles influ

influence the performance of le

respondents agreed that princip hip styles influence the performance of learners.

Table 4.8 The leadership style adopted by school principal affects learners’

discipline s e
i P
Respo ris_e—//__— Frequencies ercentage
23 51.1%
1 | Strongly agree
42.2%
2 | Agree 4 s
2.2%
3 | Neutral - .
4.4%
4 | Disagree - s
~ 0 0.0%
5 | Strongly disagree
S 45 100%
TOTAL
50l

nt was not sure whether the Jeadership style adopted by school

One (2.2%) responde
Majority of the respondents at 23 (51.1%) strongly

principal affects learnets’ discipline.
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agree that the leadership style adopted by school principal affects learners discipline.

4%) Disagreed that the leadership style adopted by school

Very few respondents at 2 (4
In addition, there was no respondent who strongly

principal affects learners’ discipline.
disagree that the leadership style adopted by school principal affects learners’ discipline.

These figures confirm that the leadership style adopted by school principal affects

learners’ discipline.

Table 4.9 The leadership style exercised by principal influences educators and

learners commitment
Response Frequencies Percentage
26 57.8%
1 | Strongly agree
33.3%
2 | Agree __13 i 0
2 .
3 | Neutral 0 e ‘;
B i { y
4 | Disagree 0 0
: 0 0.0%
5 | Strongly disagree
45 100%
TOTAL

A large number of respondent at 26 (57.8) strongly agreed that the leadership style
principal influences educators and learners commitment. Very few

exercised b e
3 adership style exercised by principal influences

respondents at 2 (4.4) disagreed that the le
There was
pal influences educators and learners commitment.

t who strongly disagree that
i t. no responden
educators and learners commitmen

the leadership style exercised by princi
Only two (4.4) respondents were

principal influences educators and

the leadership style exercised by principa

not sure whether the leadership style exercised by
Jearners commitment. The above statistic suggests that

| influences educators and learners commitment.
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Performance

Thi i
his portion presents the consequences Of principal leadership styles on sch
school

performance. The information in this section is presented in tabular form and followed b
owed by

a discussion of the findings.

There is significant relationship between the principal’s leadershi
1p

Table 4.10
ityle and educators’ professional development.

Response Frequencies Percentage

1 | Strongly agree 14 31.1%

2 | Agree 26 57.8%

3 | Neutral 03 6.6%

4| Disagroes i SWIPIER P 02 4.4%

5 | Strongly di,si%__rei.-// 0 0.0%
TOTAL 7ok S S8 4} 45 100%

The majority of respondents at 26 (57.8%) are convinced that there is significant

relationship between the principal’s

development. Fourteen respondents (311

n the principal’s Jeadership s
6%) are not sure whether there is a significant

leadership style and educators’ professional
%) strongly agreed that there is significant
tyle and educators’ professional

relationship betwee

development. Only thre
n the principal’s
w respondents at 2 (4.
leadershi
s no respondent who strongly disagreed

e respondents (6.
Jeadership style and educators’ professional

relationship betwee
4%) Disagreed that there is significant

development. Very fe
n the principal’s
to report that there i
en the principal’s leadership style and

g to the views of the principals and SMT

p style and educators’ professional

relationship betwee

development. It is worthy

that there is significant relationship betwe

educators’ professional development. Accordin
be drawn that indeed there is significant

members in the sample, @ conclusion can

et the princip al’s leadership style and educators’ professional

development.

Tod :
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Table4.11  There is significant relationship between the principal’s leadership

style and parental and community involvement.

| [ Response Frequencies Percentage
1 | Strongly agree 12 26.7%
I7 FAgile 29 64.4%
3 | Neutral 03 6.6%
4 | Disagree 01 22%
5 | Strongly disaéﬁg_e—/’d 0 0.0%
TOTAL 45 100%

of the respondents, 64.4% indicated that there is significant

According to the views
hip style and parental and community

n the principal’s leaders

twelve respondents (26.
adership style and parental and

relationship betwee
7%) strongly believe that there is

involvement. In the same vein,

nship between the principal’s le

significant relatio
6.6%) were not sure whether there is

olvement. Very few respondents (
cipal’s leadership style and parental and

ondent disagree that there is significant

community inv
significant relationship between the prin
resp

community involvement. Only one
adership style and parental and community

le

relationship between the principal’s
f the principals and SMT members in the sample,

involvement. According to the views O

it seems that there is significant relationship between

parental and community involvement.
Table 4.12  There is significant relationship between the principal’s leadership

the principal’s leadership style and

style and learners’ discipline.
Frequencies Percentage
Response
19 42.2%
1 | Strongly agree
M_________/// 19 42.2%
2 | Agree
____________// 02 4.4%
P 05 11.1%
4 | Disagree
e - 0 0.0%
5 | Strongly disagree
T e e N 100%
TOTAL
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In determining the relationship between the principal’s leadership style and learners’
discipline, large number of respondents has indicated that there is a relationship between
the principal’s leadership style and learners” discipline. 19 (42.2%) respondents strongly
agreed that there is significant relationship between the principal’s leadership style and
learners discipline, whereas 19 (42.2%) agreed that there is significant relationship
between the principal’s leadership style and learners discipline. There were only two
(4.4%) respondents who were not sure whether there is significant relationship between
the principal’s leadership style and learners’ discipline. Few respondents at 5 (11.1)
disagreed that there is a relationship between the principal’s leadership style and learners
discipline. From the above statistic, a conclusion can be drawn that there is indeed a

relationship between the principal’s leadership style and learners’ discipline.

Table 4.13  There is significant relationship between the principal’s leadership

style and learners’ performance.

Response Frequencies Percentage
1 Strongly agree 17 37.8%
2 | Agree 23 51.1%
3 | Neutral 03 6.6%
4 | Disagree 02 4.4%
5 | Strongly disagree 0 0.0%
TOTAL 45 100%

Most of the respondents in this survey at 23 (51.1%) agreed that there is significant
relationship between the principal’s leadership style and learners performance. Moreover,
Seventeen respondents (37.8) strongly agreed that a significant relationship exist between
the principal's leadership style and learners’ performance. Only three respondents (6.6)
where not sure whether there is a significant relationship between the principal’s
leadership style and learners’ performance. Very few respondents at 2 (4.4) disagreed that

there is significant relationship between the principal’s leadership style and learners
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performance. The above table shows%m)at there is a significant relationship between the
principal’s leadership style and learners’ academic performance in secondary schools in

the Vhembe District, Limpopo.

4.2.2.3 The Most Prevalent Leadership Style of Public Secondary School Principals
This section provides a description of the prevalent principal leadership style of public
secondary schools, and the information in this section are presented in tabular form and

followed by discussions.

Table 4.14  Autocratic leadership style is the most practiced style by school

principal.
Response Frequencies Percentage

1 Strongly agree 07 15.6%

2 | Agree 16 35.6%

3 | Neutral 04 8.9%

4 | Disagree 16 35.6%

5 | Strongly disagree 02 4.4%
TOTAL 45 100%

16 respondents (35.6%) agreed that autocratic leadership style is the most practiced style
by school principal. Similarly, 16 respondents (35.6%) disagreed that autocratic
leadership style is the most practiced style by school principal. However, a reasonable
number of respondents 6 (13.3) strongly agreed that autocratic leadership style is the
most practiced style by school principal. Only 2 respondents (4.4%) strongly disagreed
that autocratic leadership style is the most practiced style by school principal. Though the
researcher is cautioned against drawing firm conclusions from these data, it can be
concluded that autocratic leadership style is the most practiced style by school principal.

This conclusion leaves a room for a further investigation in this research question.
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Table 4.15 Democratic leadershi\:) ;M;i:mis the most practiced style by school
principals
Response Frequencies Percentage
1 | Strongly agree 06 13.3%
2 | Agree 17 37.8%
3 | Neutral 06 13.3%
4 | Disagree 13 28.9%
5 | Strongly disagree 02 4.4%
TOTAL 45 100%

A large number of the respondents 17 (37.8%) agreed that democratic leadership style is

the most practiced style by school principals in the Vhembe District, Limpopo. Six

respondents (13.3%) were not sure whether democratic leadership style is the most

practiced style by school principals. Thirteen respondents (28.9%) disagreed with the

statement that democratic leadership style is the most practiced style by school principals.

These figures reveal that although democratic leadership style is not the only style

practiced at schools, it is the most practiced style by school principals in the Vhembe

District, Limpopo.

Table 4.16  Laissez-faire leadership style is the most practiced style by school

principal.
Response Frequencies Percentage

1 | Strongly agree 02 4.4%

2 | Agree 12 26.7%

3 | Neutral 08 17.8%

4 | Disagree 16 35.6%

5 | Strongly disagree 07 15.6%
TOTAL 45 100%
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According to the frequency of the responses in Table 4.16 the majority of respondents at
16 (35.6%) Disagreed that laissez-faire leadership style is the most practiced style by
school principal. Furthermore, seven respondents (15.6%) strongly disagreed that laissez-
faire leadership style is the most practiced style by school principal in the Vhembe
District Limpopo. Few respondents at 12 (26.7%) agreed that laissez-faire leadership
style is the most practiced style by school principal. Eight respondents (17.8%) were not
sure whether laissez-faire leadership style is the most practiced style by school principal.
From the above table, it can be generalised that laissez-faire leadership style is not the

most practiced style by school principal.

Table 4.17  Secondary school principals are flexible when practicing leadership
styles

Response Frequencies Percentage
1 | Strongly agree 04 8.9%
2 | Agree 17 37.8%
3 | Neutral 10 22.2%
4 | Disagree 10 22.2%
5 | Strongly disagree 04 8.9%
TOTAL 45 100%

Majority of respondents at 17 (37.8%) who took part in the study revealed that secondary
school principals are flexible when practicing leadership styles. Only ten (22.2%)
respondents in this study disagreed that secondary school principals are flexible when
practicing leadership styles. .Another ten (22.2%) of the respondents who participated in
this survey were no sure whether secondary school principals are flexible when
practicing their leadership styles. From these figures, a conclusion can be drawn that

secondary school principals are flexible when practicing leadership styles.
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4.2.24. The Strategies that can enhance the Principal Leadership Styles on
School Performance.

This section provides a description of the strategies that can enhance the principal

leadership styles on school performance and the information in this section are presented

in tabular form and followed by discussions.

Table 4.18  Defining the vision of the school is an indispensable element in effective

schools.
Response Frequencies Percentage

1 Strongly agree 19 42.2%

2 | Agree 21 46.7%

3 | Neutral 04 8.9%

4 | Disagree 01 2.2%

5 | Strongly disagree 0 0.0%
TOTAL 45 100%

In table 4.18, a large number of respondents at 21 (46.7%) agreed that defining the vision
of the school is an indispensable element in effective schools. Moreover, 19 (42.2%) of
the respondents strongly agreed that defining the vision of the school is an indispensable
element in effective schools. Four respondents (8.9%) were not sure whether defining the
vision of the school is an indispensable element in effective schools. Out of all the 45
respondents, only 1 (2.2%) respondent disagreed that defining the vision of the school is
an indispensable element in effective schools. From the above statistic, it can be

concluded that defining the vision of the school is an indispensable element in effective

schools.
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Table 4.19 Teamwork is one of the distinguishing characteristics in effective
schools

Response

Frequencies Percentage
1 | Strongly agree 32 71.1%
2 | Agree 12 26.7%
3 | Neutral 0 0.0%
4 | Disagree 01 2.2%
5 | Strongly disagree 0 0.0%
TOTAL 45 100%

The majority of the respondents at 32 (71.1%) strongly agreed that teamwork is one of
the distinguishing characteristics in effective schools. Only one respondent (2.2)

disagreed that teamwork is one of the distinguishing characteristics in effective schools.

There was no respondent who was not sure whether teamwork is one of the

distinguishing characteristics in effective schools. From these figures, it is evident that

teamwork is one of the distinguishing characteristics in effective schools.

Table 4.20  Effective schools provide opportunities for staff development
Response Frequencies Percentage

1 | Strongly agree 23 51.1%

2 | Agree 19 42.2%

3 | Neutral 01 2.2%

4 | Disagree 02 4.4%

5 | Strongly disagree 0 0.0%
TOTAL 45 100%

23 (51.1%) respondents strongly agreed that effective schools provide opportunities for
staff development. Only one respondent (2.2. %) was not sure whether effective schools

provide opportunities for staff development. Very few respondents at 2 (4.4%) denied the
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fact that effective schools provide opportunities for staff development. The figures above
reveal that effective schools provide opportunities for staff development. Therefore the

majority of respondents are convinced that provisioning of opportunity for staff

development is one of the traits of effective schools.

Table 4.21  Effective schools have good communication skills

Response Frequencies Percentage
1 | Strongly agree 27 60.0%
2 | Agree 18 40.0%
3 | Neutral 0 0.0%
4 | Disagree 0 0.0%
5 | Strongly disagree 0 0.0%
TOTAL 45 100%

The table above indicates that the majority of respondents at 27 (60.0%) strongly agreed,
while 18 (40.0%) agreed with the idea that effective schools have good communication
skills. No respondent was not sure whether effective schools have good communication
skills. The table above also shows that there is no respondent who disagreed with the idea
that effective schools have good communication skills. Therefore, it is evident from the
table that all respondents who took part in the survey are convinced that effective schools

have good communication skills.
4.3. Analysis of Data Collected through Interview

Open-ended questions have been developed in order to capture the thoughts of the
respondent and also to be able to make some follow- ups on responses furnished. The
total number of people that has been targeted to respond to all the developed questions is
three.

Questionl:  What are the effects of principal leadership styles on school

performance?
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Respondent 1

Respondent number one stated that the principal leadership styles have an impact on
school performance. The respondent further revealed that undesirable leadership style
discourages and demoralises both educator and learners. According to him, leadership
styles affect school discipline and communication which in turn has an impact on the

overall results of learners.
Respondent 2

Respondent number two argued that many school has become dysfunctional as a result of
poor leadership styles by the principals. The respondent believed that leadership styles
have an impact on the performance of the school. Poor leadership style has affected the
school enrolment which results in re-deployment of educators. With few educators left,

the school becomes ineffective.
Respondent 3

Respondent number three indicated that the leadership style of the principal has the
power to change the whole school climate. The respondent argued that when the school
climate becomes unfavorable, the school may fail to discharge its role as mandated by the

community and the Department of Education.

Respondent 4

Respondent number four agreed that the principal leadership styles have an impact on
school performance. The respondent stated that the principal’s leadership style affects the
overall performance of learners. The respondent further revealed that, when the
leadership style adopted by the school principal fails to maintain discipline, educators

would become lazy and learners would do as they wish.
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Respondent 5

Respondent number five argued that wrong choice of leadership style affects the
communication process within the school. According to respondent number five, when

communication fails, the production will be affected.

Question2: What are the consequences of principal style on the performance of

learners?

Respondent 1

In answering question two, respondent number one argued that performance of learners
depends of the commitment of both educators and learners. The respondent further

revealed that leadership styles that do not promote commitment will affect the

performance of learners.
Respondent 2

According to respondent number two, the school environment is determined by the
leadership style of the principal. The respondent argued that principal who are dictators
do not get full cooperation from the subordinates.

Respondent 3

Respondent number three indicated that wrong choice of the leadership style may affect
the overall results. The respondent further stated that one style may not be desirable to all
situations. Therefore varying styles to match the situation may increase the performance

of learners.

© University of Venda 7



N
\?) el LR

Respondent 4

r four agreed that the principal leadership styles have consequences on

Respondent numbe
that educators may evade unbearable

learners’ performance. The respondent stated
leadership style by leaving the school for another. According to respondent four, high
turn-over affects learners’ performance because in the process of hiring new educators,

learners will not have any one to teach them.

Respondent 5

According to respondent pumber five, leadership style affects the whole teaching and

learning climate. Undesirable teaching and learning climate always bring about negative
results on learners performance.
Question3: What is the prevalent leadership style in public secondary school

principals?

Respondent 1

that the principals who were employed during the

Respondent number 0one stated
He revealed that the majority of newly appointed

apartheid era are gtill dictators.

principals are democratic.

Respondent 2

that because of the educational policies that are based on

gouth Affica, Majority of principals are compelled to

participaie in decisi
s are democratic.

Respondent number tWO argued
the democratic constitution of ;
consult and involve others 10 on making processes. Hence, the
respondent is convinced that the majority of Pﬂmlpal
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Respondent 3

Respondent number three stated that most principals are democratic. The respondent
further said that they work together with other colleges and that principals cannot survive
as autocratic leaders these days. The respondent added that there are stake holders that
safe guard the democratic principles at schools. The School Governing Body, the School

Management Team, Representative Council of Learners, and many others.
Respondent 4

Respondent number four believed that most of the school principals in the Vhembe
District, Limpopo are democratic. The respondent argued that the democratic
environment prevailing in the country since the advent of democracy and the
establishment of the new South African Constitution has shaped secondary school
principals in the Vhembe District to become democratic.

Respondent 5

The respondent number five argued that most of the school principals in the Vhembe
District, Limpopo are dictators. The respondent justified that they are forced by the
circumstances. The respondent indicated that principals are often instructed by the circuit
officers to take information to the educators and other members of the staff who had little

or no control over the given instructions but to do as they are told.

Questiond:  What strategies can be used to enhance the principal leadership style

on school performance?
Respondent 1

The respondent number one highlighted that the principal should be made aware of the

impact his or her leadership style has on school performance. The respondent continued
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to say that after self-awareness, the principal should be able to analyse the situation or
environment in which she or he is leading. Contextual factors such as the level of
educators and the background of the learners determines the type of leadership style the
principal should employ. The respondent finally suggested the establishment of

committees at schools which advise the principals on leadership styles.
Respondent 2

Respondent number two argued that principals need to be educated on leadership skills
and principles. The respondent further suggested that there should be refresher courses
for school principals. Respondent number two perceive a need for the Department of
Education to establish managers’ leadership program for principals and school

management teams.
Respondent 3

Respondent number three indicated that educating principals on leadership issues will
help to improve school performance. The respondent stated that school principals should
learn leadership skills such as communication, vision and vision casting, teamwork and

many more.

Respondent 4

According to respondent four, school principals should be encouraged to further their
studies. The respondent suggested that leadership and management courses should be
made compulsory to all candidates applying for principal ship positions.

Respondent 5

Respondent number five argued that a system of monitoring and support of principal with

regard to their leadership styles should be put in place. The respondent stated that the
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powers of the principals and the manner in which they lead should be monitored and
regulated. The respondent further remarked that principals should be exposed to self-
awareness programs in which they are made aware of their own leadership styles so that

they effect necessary adjustments.
44. Conclusion

In this chapter, data obtained from the respondents was presented, analysed and
interpreted in tabular form on the impact of principal leadership styles on school
performance. Considering the findings of this study, it was concluded that principals’
style of leadership was a critical variable in school performance in secondary schools in
the Vhembe District, Limpopo. Evidences from the study have led the researcher to
conclude that principals’ leadership style was a function of school performance. This
suggests that the style of leadership used by the principal determines the level of schools
performance. In the following chapter the study will be summarised and certain
recommendations will be made in the light of the findings of this research.
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CHAPTER 5

FINDINGS, CONCLUSIONS AND RECOMMENDATIONS

5.1 Introduction

The main aim of this study was to determine the impact of principal leadership styles on

n the Vhembe District, Limpopo.This study was carried out using

school performance i
model design combines qualitative and

the mixed methodology model. The mixed

aches within different phase
re employed. The first phase was focused on

quantitative appro s of the research process. In this regards

two phases of data collection instruments We

the collection of data through questionnai

collected through the use of interviews.

res whereas data in the second phase data was

The data obtained in this study was collected and analysed using SPSS and thematic
findings
ticism that emanate from this study, and a final

analysis. In this chapter important from the research will be discussed. This will

be followed by recommendations, cri

remark.

52  Major Findings

d of fifty (50) respondents. Forty five (45) of the respondents

the other five (5
were analysed in line with the objectives of

The study was comprisé

completed the questionnaire and

completed interview schedules. The findings
to determine

aim of this study was
embe District, Limpopo- Based on the findings of

cformance in the Vh
& leadership style is a critical variable in school

this study, it was concluded that principal

) respondents who were only principals

the study. The main the impact of principal leadership

styles on school pe

performance.
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52.1 The Challenges of Principal Leadership Styles on School Performance

cadership styles adopted by the school principal pose

This study has revealed that 1
The impact on dimension of school performance

challenges towards school performance.

. iy
uch as, learners’ enrolment, learners’ performance, learners’ discipline and educators

and learners commitment was tested.

that the leadership styles adopted by school principal have an impact

The study revealed
d that poor leadership style decreases the

on learners’ enrolment. The study also discovere

school enrolment which results in re-deployment O
the school becomes ineffective. It was revealed in this study that principal leadership
styles influence the performance of learners.
leadership style adopted by school principal affects learners’ discipline. The study has
also revealed the impact the principal Jeadership style has on commitment in that; the

pal influences

f educators. With few educators left

The study has also revealed that the

leadership style exercised by princi educators and learners commitment.

522 The Relationship between Principals Leadership Styles and School

Performance

tial relationship between leadership

has revealed a consequen
The finding of this study has brought to light the

performance of learners. According to

The finding of this study

styles and school performance.

consequences of principal {eadership styles in the

the views of the principals and gMT members
ificant relationship between the principal’s

that there is 8 signl

conclusion was drawn
ducators’ professional deve
school principal influences the educators’

leadership style and €
the leadership style employed by the
y of respondent in this study had affirmed that

pment. The majorit
t relationship petween the principal’s leadership style and parental and
the finding of this study has revealed that there is

there is significan
style and learners’ discipline.

who were part of the investigation, a

lopment. It was noted in this study that

professional develo

olvement. Furthermore

community inv
ationship between the principal’s Jeadership

a significant rel
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This study has proved that provisioning of effective leadership results is good discipline.
The study also indicated that the majority of respondents in this survey agreed that there
is significant relationship between the principal’s leadership style and learners’

performance.

5.2.3 The Most Prevalent Leadership Style of Public Secondary Schools Principals

This study has revealed that autocratic leadership style is the most practiced style by
school principals in the Vhembe District, Limpopo. The finding was consistent with the
findings made in previous study (Naicker and Mestry: 2013: 42). This confirms that even
after almost 20 years of democracy in South Africa, the majority of school principals in

the Vhembe District are still employing autocratic style as their primary leadership style.

5.2.4 The Strategies to Enhance the Principal's Leadership Styles on School

Performance.

The study has revealed several strategies that can be employed to improve the principal's
leadership style. This study has discovered that defining the vision and the mission of the
school, team work, opportunities for staff development, and good communication skills
are the indispensable leaders’ tools towards effective schools. Of all the elements, the
study has revealed that teamwork is the most import. In the analysis it was found that the
overwhelming majority preferred team work as the best tool towards effective schools

that all the tools given.
53 Recommendations of the Study

Considering the finding of this study, it is recommended that school principals should
imbibe a mixture of autocratic, democratic and laissez-faire styles of leadership in their
school administration in order to enhance their school performance. The Department of
Education should organize regular inspection to schools to monitor the style of leadership

used by principals that could enhance school performance.
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The study has noted that of all the 50 respondents no one had a PhD degree. The
researcher recommends that educators should be encouraged and offered an opportunity

to upgrade their qualifications.

The Department of Education should make it compulsory for school principal to go for
refresher courses on Leadership. The curriculum should include leadership skills such as,

vision, Teamwork and communication.

A selection of principals to schools should include a qualification in leadership or
management. School principals who are already in the system should be supported to

enroll for leadership related courses.

There is a need for future studies to consider the perceptions of characteristics of
effective schools from parents, local community leaders and NGO heads as well as the

school support staff which is a new stake holders coming into being in Vhembe schools.
54  Conclusion

The study determined the effect of principal leadership styles on school performance in
the Vhembe District, Limpopo. The objectives of the study were to investigate the
challenges of principals' leadership styles on school performance, to describe the
relationship between principal's leadership styles and school performance, to evaluate the
prevalent principal leadership style in public secondary schools and to explore the

strategies that can enhance the principal leadership style on school performance.

This study was carried out using the mixed methodology model. The mixed model design
combines qualitative and quantitative approaches within different phases of the research
process. The instruments used to collect data in this study were questionnaire and
interview. Questionnaires were administered to principals and educators who were

members of the School Management Team to assess their perceptions of principal’s
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leadership styles and school performance. In addition, interview schedule was used to

elicit the principal's perception of their own leadership styles.

The study revealed that principals’ leadership style is a critical variable in school
performance. The study has unearthed many challenges resulting from the principal's
leadership style. These recommendations were made in this study to improve the

performance of schools in relation to the principal's leadership styles.
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s APPENDIX C
INSTRUMENT

QUESTIONNAIRE

Thi ti :re has been design 10 assess the effect of principals’ leadership styles on
1S questionnaire

the performance of their schools.

INSTRUCTIONS
all questions. . .
. e answ: : jlon will be kept and treated as strictly and highly confidential.
3 Provided informa : ;
3 Be honest with yourself when responding 0 the questions.
i i wrong answers.
are neither right nor |
. X ick FJJ in the appropriate block for each of the statements given.
® Please make a tic
ON
SECTION A: BIOGRAPHICAL INFORMATI
1. What is your gender?
[ Male
| Female

2 Which category best describes your age?

e

Rl
B
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3. What is your highest academic e

Grade 12

R

Degree

Honours

Master

PHD
Y

4, Which category best describes your years of teaching experience.
Less than 10 yeaﬁj
10-20 P
20-30 Tl
30 -40 S ©
More than 40 years L’/‘

5. Your grade 1

examination.

At 0%

20 -40 %
41 - 60%
61 - 80

More than 80%

et

I

I
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SECTION B: LEADERSHIP STYLES A}¥D SCHOOL PERFORMANCE

(@)oot
This section contains statements about leadership style beliefs and school performance.

Next to each statement, tick the number that represents how strongly you feel about the

statement by using the following scoring system:

1 Strongly Agree
2 Agree
X Not sure
4 Disagree
5 Strongly Disagree
1 [ The effect of principal’s leadership styles on
school performance 8
&b
>3
ey
oh ]
E | &
Ll e
1.1 | The leadership styles adopted by school
principals have an impact on learners’
enrolment.
1.2 | Principal leadership styles influence the
performance of learners.
1.3 | The type of leadership style adopted by
school principal affect learners’ discipline.
1.4 | The form of leadership style exercised by

school principal influences both educators

and learners’ commitment.

© University of Venda

[

(]

)

[+

N

.y

)

) L )

5 = =)

7] %0 =

- A o

Q oo =

E Wk 77
g
Pelded etnal

SN S
__’____________._._J
99




N

The relationship  between principals’

leadership styles and school performance

3

There is a significant relationship between

the principal’s leadership  styles and

educators’ professional development.

&5 ) university of Venda
%)) Creaiing Fuiurs Losders

Strongly Agree

Agree

Not sure

Disagree

Strongly Disagree

2.2

There is a significant relationship between

the principal’s leadership styles and parental

and community involvement.

23

There is a significant relationship between

the principal’s leadership styles and learners’

discipline.

24

There is a significant relationship between

the principal’s leadership style and learners

performance.
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.
3 [The most prevalent leadership sty of
secondary school principals. & Ummmaw 8
=11]
g ;
Q
>
5 Ty
o g) - 8 8
P =] =] oo =
2] < Z 7]
3.1 | Autocratic leadership style 1is the most
practiced style by secondary  school
principals.
3.2 | Democratic leadership style is the most
practiced  style by secondary school
principals.
33 | Laissez-faire leadership style is the most
practiced style by secondary  school
principals. r%
~ 2
3.4 | Secondary school principals are flexible in :,‘3
their choice of leadership styles. 2 ::
éﬁ
4
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4 | Traits of effective schools
8 4
¥ g o
m w—
s 5 7 g) - g
= &b 3 P )
. — . Z < Z 8 &
4.1 | Defining the vision of the school is an
indispensible element in effective schools.
42 | Teamwork is one of the distinguishing
characteristics in effective schools.
43 | Effective schools provides opportunities for
staff development.
4.4 | Effective schools have good communication
skills.
“Thank you for your participation.”
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APPENDIX D
INSTRUMENT

INTERVIEW

The Effects of Principals’ Leadership Styles on Schools Performance.

L. What are the challenges of principal leadership styles on school performance?

.............................................................

sasense -
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.............................

..................................

............................................
...............................

.............................................

..........

....................
..................

...........

.....................................

.................................
...............................................................................................
............................................................

...........................

.....................................

incipal leadership styles on the performance of

2. What are the consequences of pri

............

.........................................................
...........................................................................................

............
..................

.....................................................

...................
...............................

...................................................................
.........................................................................................
.................

..........................

................................................

...............................

3. What is the preval public secondary school principals?

ent leadership style in

...............................................................................................

.....................................................

.......................................
..........................

......................................

...................

..................
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4 What strategies can be use

performance?

...............................................

......
........................
.......................

................

................................................

..........................

.................................................................................
...........................................................................................
..............................

...........................................

........
.....................
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...........................

“Thank you for your participation”
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