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ABSTRACT

The major purpose of this study was to investigate how to manage the teaching and
learning of Social Sciences by Departmental Heads in the General Education and
Training Band in North-West rural primary schools, Ganyesa Circuit. During the period
2004-2012 in the National Curriculum Statements (NCS), there were two separate
subjects History and Geography however the new Curriculum and Assessment Policy
Statement (CAPS), has combined those two subjects known as “Social Sciences”. This
study examined the managing of teaching and learning of Social Sciences in the GET
band. The assumptions of the study are the SMTs members face challenges in managing
the teaching of Social Sciences in the GET band and SMTs lack knowledge and
understanding of optimal management strategies/approaches on how Social Sciences
should be taught in the GET band. Furthermore teachers are not well trained in the
teaching of Social Sciences.

This study was qualitative, using a case study approach and purposive sampling was
used to select participants for data collection. The sample comprised of 4 principals (2
males, 2 females), 4 departmental heads (DHs) (2 males, 2 females), 8 educators (4
males, 4 females) from the selected schools; in-depth interviews were used to gather data
from the participants. A thematic approach guided by Tesch’s 8 steps model was

employed to identify themes and sub-themes on management strategies for the subject.

It is believed that the results would assist in identifying the difficulties that school
stakeholders are having in managing the teaching and learning of social sciences, which
has prevented them from achieving favourable educational outcomes. The findings
showed that the DHs are not giving full support to the educators which hampers learner’s
performance, DHs and the educators are not qualified to teach Social Sciences which
show that there is a problem with recruitment and subject allocation. Furthermore, most
of the educators are not getting full support from their DHs due to them not having enough
content knowledge therefore DHs need proper trainings to empower them. The

researcher identified the management strategies for the teaching and learning of Social
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Sciences which were subsequently utilized to develop a framework for efficiently and
effectively managing Social Sciences, not only in the Ganyesa Circuit, but in other schools
in South Africa. It is anticipated that the findings will be published in accredited journals
and disseminated in the form of reports to all school stakeholders and the Provincial
Department of Basic Education (PDBE).
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CHAPTER 1
INTRODUCTION AND BACKGROUND OF THE STUDY
1.1 INTRODUCTION

In this chapter the researcher provides the introductory details on the study aimed at
identifying the strategies for managing the teaching and learning of Social Sciences.
The discussions focused on the background of the study, problem statement, purpose
of the study, research questions, definition of the key concepts, research assumptions,
summary of research design and methodology, significance of the study and a
breakdown of the chapters.

Quality teaching and learning cannot be realised without proper management by DHs
Gay (2018), Mpungose and Ngwenya (2017) concur, and poor academic performance
is always related to poor teaching practice resulting from poor management by the
DHs. It is well known that the South African education system is not performing as
expected, obliging the production of skilled educators and economic growth and
development Fagerlind & Saha (2016).

The school is defined by Hamari, Sjoklint, and Ukkonen (2016) as an organization of
diverse activities carried out and coordinated by distinct individuals. They go on to say
that in order to achieve the intended academic goals, numerous activities must be
coordinated through efficient school management. Investigating effective methods for
teaching and learning social sciences by DHs in the General Education and Training
Band at North West rural primary schools in the Ganyesa Circuit is the aim of this

project.

In this study, the researcher makes the assumption that the principal, DHs, and
educators do not know or comprehend the best management practices for teaching
social sciences in the GET band, and that the DHs have difficulty overseeing the
teaching and learning of social sciences in the GET band. According to the researcher,
DHs, educators, and principals all have a big part in overseeing social science

instruction in the GET Band. Therefore, the researcher felt that it was necessary to

1
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start this study in order to look at how social science education and learning impact
students' performance. Therefore, this study will make a significant contribution to the
rest of the world as it provides principals, DHs and educators with an opportunity to
reflect on their practices in order to achieve good academic performance.

DHs are in charge of managing social sciences instruction in the GET Band will
benefit from this study's suggestions on how to effectively manage social sciences

instruction in order to improve learners' strong academic achievement.
1.2 BACKGROUND OF THE STUDY

In response to apartheid's societal inequities, the country's post-1994 democratic
administration attempted to use education as a weapon to instill a spirit of equality
among its population (Carim, 2012). The inclusion of History and Geography,
according to policymakers, would help achieve this equality among the populace. The
merging of History and Geography was motivated by two factors. To begin with, as
leaders of the National Education and Training Forum (NETF) argued, History and
Geography were sub-fields of Human and Social Sciences (Department of Basic
Education (DBE), 2002). Secondly, in the political sector, the South African
government argued that the separation of History and Geography should be replaced
with a philosophy that emphasised unity and collaboration which could be achieved

by the combining of concepts in History and Geography (DBE, 2002).

Concepts in History and Geography were combined in the Social Sciences course,
hence, every term of the school year, topics in History and Geography should be
taught and tested. This curriculum is designed to complement the information
(material, abilities, and concepts) outlined in each discipline, although they are kept
separate. The Social Sciences (SS) curriculum strives to allow students to examine
their environments with fresh, critical eyes and perhaps, more crucially, to expose
students to a world outside their daily realities. Schools should be unique venues
where students can gain knowledge that they would not otherwise have (DBE, 2002).
This concept was integration, a reaction to apartheid's divisions, which expressed itself
in SS. Olivier (2019), who evaluated how well the DBE had prepared educators for

the CAPS, identified challenges such as insufficient time was given for educators to

2
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absorb new ideas and material; certain educators were only given one time training
sessions; most recent graduates did not receive any CAPS training at all; and some

educators were unsure about the whole rationale of CAPS.

In the past, research has been done to look at the difficulties SS teachers had in
implementing CAPS. A study by Ndashe (2016) investigated the difficulties Heads of
Departments (DHs in the Intermediate Phase) faced in overseeing the teaching of the
SS. Mopeli (2017) conducted another second study on the difficulties faced by senior
phase SS educators. In both studies, the conclusion was that teachers lacked
appropriate content understanding, therefore, educators struggled with the
foundations of SS. One of the reasons for this was that the present teacher-
development programs are too broad and superficial to give educators the assistance
they require, which prevented newly certified educators from being able to adequately
teach the curriculum, particularly, SS. Educators are able to embrace a revised
curriculum if they have access to materials and professional development, even when
they have little control over curriculum changes (McGee, Harlow, Miller, Cowie, Hill,
Jones & Donaghy, 2004; DBE, 2017). The results of these studies, however, indicated
that educators had, generally, a favourable opinion of the new curriculum because it
took into account their professional development and offered resources (McGee,
Harlow, Miller, Cowie, Hill, Jones & Donaghy, 2004).

According to lyer (2018:1), some teachers viewed the integration in the context of SS
as a merger of History and Geography, although each discipline had its own focal
points. In the first SS class of the year, teachers usually explained the distinction
between History and Geography to the students as follows - Geography is the link
between man and his surroundings, and how it affects you. History is about

interpersonal ties; it is about people to people.

Social Sciences is a vital subject that can help students become more informed in a
variety of areas, including politics, citizenship, cultural awareness and a basic
understanding of current events. Learners begin studying SS subjects in primary
school to obtain a global perspective on History, Geography and Cultures. As
adolescents grow older, they gain a better awareness of civic duties and

responsibilities, as well as how the government and economy work. According to

3
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Maepa (2017), a meaningful and critical sense of self-worth and identity can be
developed by learners through SS, and it also enables them to exercise their full range
of rights and responsibilities as citizens. These skills are crucial because they equip
learners with the attitudes, knowledge, and critical understanding they need to situate

themselves in their society, history, nation and in the global context.

The government has a significant responsibility to play in maintaining educators’
professionalism so that they can provide excellent instruction for each and every
learner. In terms of the objectives outlined in the 2014 Action Plan, which all schools
must accomplish, the National and Provincial Departments of Education, educators
must follow the national curriculum and policies, such as CAPS, the National Protocol
on Assessment (NPA), and the national policies relevant to programmes and
promotional requirements (National Policy Pertaining to the Programme and

Promotion Requirement, 2011).

One of a School Management Teams' managerial responsibilities is curriculum
management (Ntuli, 2018). This is necessary to ensure appropriate instruction and
encourage effective teaching and learning in schools. Top government structures,
SMTs, educators, students, parents and other stakeholders can share robust
responsibility in teaching and learning as well as transparency in the environment of
the schools. As stated by Ntuli (2018), SMTs' primary duty is to ensure that the
planning, organizing, directing, and management of educators’ work is done by
utilising all operational tools at the schools’ disposal in order to meet predetermined
educational objectives. Another major responsibility of SMTs is to guarantee that the
curriculum is delivered effectively by setting and accomplishing goals using the five
basic management functions of - planning, coordinating, staffing, directing and
managing - the use of human, financial and material resources. The curriculum
management strategies aim to make learning easier by directing instructional activities

that ensure long-term learning.

A sufficiently optimised school-management system is essential for delivering schools’
mandate since it lays the foundation required to enable schools to take a holistic
approach towards resolving any management challenges. Kasman, Mukhtar and

Yamin (2018) state that a school can be described as a “superb” one if it has qualities

4
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such as optimal management strategies, which include school effective planning and
excellent teachers; instructional leadership which is focused on educational
achievement as well as vigorous parental involvement. The World Bank Education
Strategy (2020) acknowledges that optimal management of the education system also
requires strong political commitment and effective implementation, and that weak
management of schools hinders the delivery of quality education to the learners.
According to DBE (2018), a lack of optimal management is the main contributor to
underperforming and dysfunctionality in schools. This is triggered by an absence of
community involvement in most South African schools which limits their potential in

becoming successful as outlined by the DBE'’s criteria for a successful school system.
1.3 RESEARCH PROBLEM STATEMENT

One of the subjects taught in schools is Social Science and learners are taught this
subject in the GET band. Social Sciences has both Geography and History contents
thus, this subject has to be managed well, however, a problem exists as the SMT
(principals and DHs) are not managing the teaching of Social Sciences well
(Nhlumayo, 2022). It has been observed that most primary school educators who
teach SS are not trained to teach the subject as most educators’ delivery focuses only
on a part of SS, either the content is Geography or History, meaning that teachers
concentrate only on one part and ignore the other part. According to Shikalepo
(2019), SMTs in rural areas have experienced challenge in managing the teaching
and learning of SS. In some rural primary schools, educators are teaching many
subjects with SS being one of them; they are unqualified to teach this subject, hence
poor performance in it. Du Plessis (2017) found that a lack of qualified and trained
educators in SS influences academic performance negatively. If the teaching and
learning of SS is not well managed in the GET band, learners will also lack interest in
doing the subject in the FET band. The above background led to the researcher
investigating the teaching and learning of Social Sciences in the General Education

and Training Band in North West rural primary schools, Ganyesa Circuit.

1.4 PURPOSE OF THE STUDY
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The purpose of the study is to investigate how to manage the teaching and learning of

Social Sciences in the General Education and Training Band in North West rural

primary schools, Ganyesa Circuit.

The study aim will be supported by the following objectives:

1.5

To determine the role of SMTs in managing the teaching of Social Sciences in
the GET band.

To investigate how teacher qualifications influence the teaching and learning
Social Sciences.

To evaluate how subject management affects learner performance.

To suggest ways that can be utilised to effectively improve the teaching and
learning of Social Sciences.

RESEARCH QUESTIONS

The research questions are as follows:

1.6

What is the role of SMTs in managing the teaching of Social Sciences in the
GET band?

How do teacher qualifications influence the teaching and learning of Social
Sciences?

To what extent does subject management affect learner performances?
Which ways can be utilised to effectively improve managing the teaching and
learning of Social Sciences?

DEFINITION OF KEY CONCEPTS

In the next section are the definitions of key terms and concepts. The purpose is to

make sure there is common understanding of ideas crucial to this study.

1.6.1 Social Sciences

One of the seven non-language subjects required in the Senior Phase and one of the

four non-language subjects required between Grades 4 and 9 is Social Science (DBE,
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2011). Geography and History, two distinct fields of study, make up the subject’s two

disciplines.
1.6.2 Policy Implementation

The term, depending on whom you ask, can mean different processes. For national
policymakers, implementation refers to the actions necessary to get a new policy into
districts and schools. On the other hand, educators and students may view policy
implementation as the modification they make to their regular methods of teaching,
learning and schooling (Viennet, Pont & Schleicher, 2017). Generally, it is the process
of putting laws into practice, where several - parties, organisations, processes and
approaches - are used to attain policy goals (Stewart, Hedge & Lester, 2008). The
process of putting an education policy into effect, which affects the educational system

on several levels, is multidirectional and intentional.
1.6.3 SMT- School Management Team

Schools are managed by competent teams which, through planning, organizing,
leading, and supervising, guarantee that excellent teaching and learning occurs.
According to the South African Schools Act, SMTs are management structures in
schools that are in charge of the professional and daily operation of the schools (Act
84 of 1996) (RSA, 1996). This team comprises of the Principal, Deputy Principals (if
available), Department Heads, and Senior Teachers (if necessary) (RSA, 1996).

1.6.4 Curriculum

Lessons and academic disciplines taught in a facility or under a specific program are
referred to as the "curriculum". Schools are there for learners to achieve
predetermined learning outcomes that are acquired as a result of growth, development
and knowledge acquisition. These are acknowledged as most appropriate for life in a
diverse society hence, the curriculum is defined as all purposefully or unintentionally
chosen, structured, inclusive, innovative and summative educational experiences
offered to students under the direction of a school (Mulenga, 2018). The Annual

Teaching Plans (ATP), lesson plans, assessment activities, and materials used to

7

© University of Venda



)
o

&5 ) university of Venda
C

organise and teach a subject, would be examples of an individual educator's

curriculum.
1.7 RESEARCH ASSUMPTIONS

According to Mopeli (2017), assumptions are preconceived notions that researchers
make to understand the work or study topic they are writing about. In this research
project, the researcher presumes that:
e The SMTs members face challenges in managing the teaching of Social
Sciences in the GET band.
e The SMTs lack knowledge and understanding of optimal management
strategies/approaches on how Social Science should be taught in the GET
band.

e Teachers are not well trained in the teaching of Social Sciences.

1.8 SUMMARY OF RESEARCH PARAGIGMS, DESIGN AND METHODOLOGY

According to Kivunja and Kuyini (2017), the word paradigm is derived from the Greek
word for pattern and has been liberally defined by academics. A paradigm is a
collection of presumptions or assumptions regarding essential features of reality that
contribute to a specific worldview. Numerous paradigms, such as positivism,
interpretivism, critical theory, pragmatism and subjectivism are possible for doing
research (Jahja, Ramalu and Razimi, 2021). Since interpretivism is concerned with
the participants' thoughts and feelings, the researcher will apply it. Hussain, Elyas and
Nasseef (2013) assert that by using an interpretive paradigm, researchers can learn
about participants' perspectives, histories and experiences. The interpretivist
paradigm enables a researcher to view the world via the experiences and perspectives
of the participants. Alharahsheh and Pius (2020) define interpretivism as depth
variables and context-related factors that create further depth in meanings under the
premise that human beings cannot be explored similarly to physical phenomena. They
claim that interpretivism is a depth variables and context-related factor that considers

humans as different from physical phenomena.
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Riyami (2015) claims that a researcher who uses the interpretivist paradigm is more
likely to view subjects as research participants rather than as inert objects. They try to
capture different viewpoints and analyse the phenomenon from a variety of angles.
Furthermore, interpretive researchers are more likely to conduct a study in its natural

environment (Riyami, 2015).

The researcher adopted a multiple-case study design. According to Creswell (2013),
real-life multiple bounded systems can be explored through a multiple-case study
approach that analyzes this bounded system through extensive data collecting, from
many sources. The researcher used the multiple-case study design because the study
investigated intensively and analyzed extensively without any aim of generalization to

similar situations.

A qualitative research approach was used in this study. In qualitative research, the
expression of human emotions and thoughts through behaviors such as speaking and
writing is examined. To better comprehend human reality and its effect on social
change, qualitative researchers seek to provide a clear and comprehensive
description of acts and representations of actions (Hammarberg, Kirkman & Lacey,
2016). Through field notes, interviews, conversations, photos, recordings, and memos
to oneself, this type of research transforms the world into a succession of
representations. The researcher exploited the qualitative approach because of the
need to assess individual challenges faced when managing SS at school, as well as
identifying any possible management strategies to utilise for effective management of
SS in the GET phase.

Open-ended interviews will be employed in order to get the participants' data relating
to their experiences. According to Mare (2011), an interview is a two-way
conversation in which the interviewer asks participants/interviewees questions in order
to gather information and understand their beliefs and actions. Interviews are also a
valuable source of data for case studies and are formatted along the lines of facilitated

conversations instead of formal questions.

The population of the study comprised of principals, departmental heads and

educators, from selected primary schools in Ganyesa Circuit, North-West Province,
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South Africa. Purposive sampling was used to select the sample of educators, DHSs,
and principals. The sample size comprised of 4 principals (2 males, 2 females), 4 DHs

(2 males; 2 females) and 8 educators (4 males, 4 females) of selected schools.

An interview schedule was employed to get the participants' data and the objectives
of the study were considered when developing the interview schedule. The schedule
had two sections — the first focused on the biographical information of the participants
and the second on contextual questions derived from the research objectives. The
interview schedule was designed in such a way that only 30 minutes will be spent

during the interview process, per participant.

After collecting data, the researcher utilized a thematic approach when analyzing the
data. The researcher employed codes for the participants in order to maintain

anonymity and confidentiality.
1.9 SIGNIFICANCE OF THE STUDY

According to the information from DiscoverPhDs (2020), a written justification of the
study's significance and its advantages, should include an explanation of why the
study is necessary. In line with this recommendation, the study's findings could be
helpful to SMTs, subject advisors and social science’s educators in terms of
understanding the perceptions around participants' experiences with managing SS
teaching in the GET band. This is because this study has revealed some difficulties
that SS teachers have encountered, in particular, potential inadequacies in the
instruction of Geography and History in schools. The results of this study could,
therefore, help Social Sciences management and establish guidelines for SMTs to
improve on the management of the subject including its teaching and learning. The
results of this study might also be useful for career development programmes that

instruct SMT on how to oversee the subject's instruction.
110 THEORETICAL FRAMEWORK

A thoughtful, logical kind of conceptualization or generalizing thought about a

phenomenon or the outcome of such thought is called, a theory (Noddings, 2018). A
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theoretical framework is described as an "analytical and interpretive framework that
helps the researcher make sense of 'what is going on in the social setting being
studied,” by McMillan (2010).

The theoretical framework for this study was based on the leadership and managerial
functions that SMTs perform, as described by Turner and Bolam (1998). The
Contingency Theory, one of numerous other well-known theories in organizational
studies, served as the foundation for this paradigm. In the 1960s, Fielder developed
the Contingency Theory with the intention of determining the most effective leadership
behaviors in many organizational contexts (Seyranian, 2014). Turner and Bolam
(1998), along with the concepts of other academics, explained the role of SMTs in the
direction and management of their departments. The leadership behaviors of SMTs
have an influence on the management of Social Science teaching and learning in rural
locations, hence, the researcher employed the collaborative instructional leadership

and the Contingency Theory.
1.11 CHAPTER BREAKDOWN

This research report is organized as follows:

e Chapter 1: Introductory Orientation

In this chapter, the focus is on the history and the necessity of using optimal
management in the teaching of SS. Additionally, the problem statement is explained,
along with the study objectives and research questions; the technique and research
design; the significance of the study; the essential terms required for comprehension

of the study and finally, the plan of this research report is given.

e Chapter 2: Literature Review
In this chapter is presented a discussion of the conceptual framework; how the
teaching of SS in the GET phase is managed for optimal learner performance, as well

as the procedures put in place by the DBE to address such issues.

e Chapter 3: Research Design and Methodology

11
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This chapter will explain the research paradigms and methodology, as well as how the
research was carried out. This design served as the study's framework and guided
the entire investigation. Included in the discussions were - the study's population, the
sampling procedures and the sample, data gathering, data analysis and the research

ethics adhered to in the whole process of conducting the study.

e Chapter 4: Data Analysis and Interpretation of Results
Both the data analysis and the interpretation of the study's findings are covered in this
chapter. Along with the presentation of the results and the explanation of the data
analysis method, the chapter will also dwell on the analysis of the data itself.

e Chapter 5: Recommendations and Conclusions
In relation to the problem statement, research questions, and study objectives, the
researcher summarizes the findings, highlighting the conclusions, suggestions and
recommendations for enhancing SS instruction in order to produce better outcomes.
112 SUMMARY OF CHAPTER
In this section, background of the study, problem statement, purpose of the study,
research questions, definition of the key concepts, research assumptions, summary
of research design and methodology and significance of the study were discussed.
The following chapter reviews the literature with an emphasis on learning theories and

models as well as earlier studies on the management of Social Science teaching and

learning.
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CHAPTER 2
LITERATURE REVIEW
21 INTRODUCTION

This section seeks to review managing teaching and learning of social sciences by
Departmental Heads in the General Education and Training Band in North-West rural
primary schools, Ganyesa circuit. A literature review is a report that evaluates studies;
it describes, condenses, assesses, and clarifies the existing literature (Ndashe, 2016).
The process will examine South African and international literature on organizing and
managing the teaching and learning of SS. The situation in South Africa will be
contrasted with that in other nations in relation to SMTs managing of Social Sciences.
The literature will determine the role of SMTs in managing the teaching of Social
Sciences in the GET band.

The literature reviews the study’s theoretical background and intellectual foundation,
the management functions of DHs as well as the duties and obligations of instructional
leadership. It also covers management tasks, the Social Sciences curriculum, and the
difficulties faced by DHs.

2.2 THEORETICAL FRAMEWORK

The theoretical framework of research explains the kinds of knowledge that are formed
during learning the experiences that can legitimately result in knowledge, how
stakeholders view themselves and what constitutes meaningful and legitimate
scientific knowledge (Covey & Covey, 2020). Additionally, it offers a social and cultural
framework (reality) and a broad conceptual perspective (perception) for doing
research (Tshabala, 2015). According to Mills (1993), theory is an interpretive and
analytical framework that aids in the researcher's understanding of the social

environment under investigation.

The Turner and Bolam (1998) model of the leadership and management role played

by SMTs served as the foundation for this study's theoretical framework. This model
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is grounded in the Contingency Theory, one of several well-known theories in
organizational studies. Fielder invented the Contingency Theory in the 1960s, and
the goal was to identify the best types of leadership behaviour, for various
organisations (Seyranian, 2014). The role of SMTs in the direction and management
of their departments was also explained by Turner and Bolam (1998) and other

researchers.

According to Turner and Bolam (1998), the situational leadership theory is more
closely associated with the contingency theory since it has the ability to establish a
connection between good leadership behavior, results and contexts. The Contingency
Theory for instance, tackles the contextual concerns related to high-poverty schools
(Scheerens, 2016). The underlying assumption of this theory is that situational
variables, often known as “contingency factors”, can exist both inside and outside of
an organization and they dictate what makes an organisation effective. The internal
alignment of organisational components is referred to as "configuration hypotheses"
in Contingency Theory. One strategy for enhancing educational efficacy and school
development is to implement comprehensive programmes. Such programmes
combine an "evidence-based" rational planning approach to execution, with a
coordinated set of developmental levers, including instructional techniques, curriculum

emphasis, leadership and teamwork.

It argues that the relationship between situational conditions and the characteristics or
behaviors of the leader determines the efficacy of the leadership (Chemmers, 2000).
SMTs/subject leaders are required to mentor and serve as role models for their faculty
members, particularly those who have recently been hired and are inexperienced.
The Contingency Theory was judged pertinent for this study since it examined how
SMTs' leadership behaviours affected the standard of subjects, like SS’s teaching and
learning. The study looked at the school environment and the situations in which
SMTs behave as leaders, in order to ascertain their leadership style that they can be

used to manage teaching and learning in SS.

The collaborative instructional leadership theory refers to the cooperation of SMT

members and the spirit of teamwork among staff members (Naidoo, 2021). It may also
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refer to the cooperation of district officials and educators, as well as among educators
from various schools when they function, communicate or interact in their subject
groups. Kareem and Kin (2019) mention collaboration as one of the twelve important
characteristics needed by instructional leaders; in this study, the researcher employed
collaborative instructional leadership and the Contingency Theory. As a result, the
collaborative instructional and contingency theory will support the DHs in better
managing the social sciences education in the GET Band and enhancing the academic
achievement of their students. Consequently, the investigator deduced that the
collaborative instructional and contingency theory employed in this investigation

underscores the problem of social sciences teaching and learning management.
2.3 CONCEPTUALIZING OPTIMAL MANAGEMENT

Building a school's quality requires optimal management, and this in schools requires
quality management (Iswadi & Iriansyah, 2020). South African schools are regulated
and governed by different statutory bodies, including the South African Schools Act
(SASA), 1996 (Act No. 84 of 1996), which stipulate that all learners must have quality
education, hence, it is expected that schools comply with the standards imposed by
these statutory bodies in order to achieve effective school management (DBE, 2018).
Iswadi and Iriansyah (2020) assert that the implementation of an ideal managerial
system in a school result in a positive educational experience, as all school
components operate in ‘sync with the management's rhythm’.  Most schools have
limited human, financial and physical resources which limit their ability to achieve their
educational goals. This means that there are several challenges that schools must
deal with, such as - inadequate curriculum development; inadequate leadership; poor
school management, insufficient contact time between learners and educators, lack of
community and parental involvement; lack of support from School Governing Bodies
(SGBs); a lack of properly-constituted Representative Councils of Learners (RCLs),
poor infrastructure, wrong appointments and a lack of reporting and accountability
systems (DBE, 2018).

Poor school management and leadership have been cited as one of the major reasons
causing a continuous decline in student performance in public schools (Naidoo, 2019).

Other pressing challenges which have been identified relate to the recruitment and
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retention of scarce-skills teachers, in rural secondary schools (Muremela et al., 2021);
and policy implementation challenges (Tshinnane et al., 2017), for example, the
redeployment policy. Consequently, the extent to which schools succeed or fail in
achieving their educational goals depends on the choices they make regarding the
objectives and strategies they need to pursue during their quest to achieve their
educational goals (Du Plessis and Mestry, 2019). In other words, the success or
failure of schools’ programmes depends on the soundness and quality of the schools’

management team.
24 QUALITY SCHOOL MANAGEMENT

Total Quality Management (TQM) is a concept of continuous improvement that,
according to Mukhopadhyay (2020), may give any educational institution a set of
useful tools for addressing the requirements and expectations of educational
consumers. Total Quality Management (TQM) calls for participation from every
employee in efforts to continuously improve. All individuals at educational institutions
fall under the TQM definition of management, and they perform different
responsibilities depending on their specific roles. The goal of total quality
management is to continuously improve the customer experience. According to
Mukhopadhyay (2020), learners are the primary clients; Santos, Marques, Justino, and
Mendes (2020) divide the term "customer" into two categories, internal and external
customers - in the context of education. The primary internal clients are learners,
parents, educators, and staff. When using the TQM philosophy, organizations always
seek to get better for these two categories of customers (Prestiadi, Zulkarnain &

Sumarsono, 2019).

Managers or principals need to have confidence in their team and delegate decision-
making to the appropriate levels, if they want to foster a culture of continuous
improvement (Saputra, 2020). The characteristics of integrated quality schools which
are considered to be TQM's cornerstones, are provided by Borges Notarjacomo,
Strapazzon Do Couto, Bica de Almeida, Borchart, and Medeiros Pereira (2022) are
those which have the customers in mind; show total commitment, effect effective

measurement and aim for constant development.
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Dedication to fostering an atmosphere, where staff and students may perform at their
highest level, is necessary for quality in education. Mukhopadhyay (2020), contends
that collective efforts among stakeholders with the broadest roles possible, are
required for decision-making and problem-solving in an effective Total Quality
Management system. According to his perspective on TQM, everyone has an

obligation to contribute to quality (Kaiseroglou & Sfakianaki, 2020).

Additionally, teamwork must exist at all levels of staff - academic and support.
Integrating teamwork within TQM is crucial in educational institutions since it fosters
collaboration and boosts self-assurance (Kusno, Rokhman, Rusdarti & Sutarto, 2021).
According to Hensler and Brunell in Usman (2009), TQM is built on at least four guiding
principles: the first is continual improvement; the second is taking care of everyone;
the third is fact-based management; and the fourth is customer happiness. Prestiadi,
Zulkarnain, and Sumarsono (2019) also propose at least four steps which principals
and learners must accomplish to carry out the school's vision, purpose, goals, and
policies within the TQM. These steps, process, or actions taken by each component
of the educational institution is aimed at pleasing its clients; preventing obstacles,
specifically in relation to initiatives taken by schools to avert errors from; and engaging
appropriate people, specifically the human tools offered in educational institutions to
collaborate, professionally, through encouraging human relationships.

25 THE ROLES OF SMTs IN MANAGING THE TEACHING OF SOCIAL
SCIENCES AT THE GET BAND

Management of education is the process used by educational leaders to oversee
teaching and learning in classrooms (Shaturaev & Bekimbetova, 2021). According to
Motshekga (2021), principals, deputy principals, and DHs have significant tasks to
complete in accordance with their job descriptions. These tasks include administrative
work, in which they are accountable for the professional management of the schools;
keeping accurate financial records; conducting routine school inspections to protect
the facilities and equipment; and upholding discipline. Additionally, they must provide
educators and learners with instructional strategies and curriculum-related activities to

ensure that teaching and learning are effective (Connolly, James & Fertig, 2019).
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2.5.1 DHs’ Role in Managing the Teaching of Social Science

Depending on how big the school is and how much work they have, the DHs are
responsible for overseeing one or more courses and/or departments and ensuring that
students and teachers perform well in those fields (Munje, Tsakeni & Jita 2020). As
part of their responsibilities for curricular leadership, the DHs must also moderate the
work that teachers and learners produce. To ensure that the intended curriculum and
training are implemented in both quality and quantity, they must also visit classrooms
and observe lessons (Ogina, 2017), hence, for each subject covered by a DH,
checking and supervising the syllabus coverage includes visiting classrooms and
observing lessons (Grootenboer, 2018). DHs are in charge of the curriculum, which
is a huge job that calls for a certain degree of instruction and experience (Tapala, Van
Niekerk & Mentz, 2021). Given that being a DH in South Africa requires no formal
training, there is a critical need for DHs to receive curriculum training for leadership so
that they can be prepared to oversee the execution of the curriculum (Makoelle &
Makhalemele, 2020).

2.5.1.1 Collaboration, liaison and stakeholder involvement

The establishment of networks is in the best interests of the school and the DHs (Wiles,
2009); they create connections among teachers, parents, and students. Due to their
leadership roles and their lateral positions between management and teachers, they
are also connectors between the teachers and management (Harris, 2020). In
addition to advising parents about their children's academic performance, the DH also
confers with the education department about issues with the curricula of the disciplines
they are in charge of (Ogina, 2017). The DH meets with a variety of stakeholders,
including - local governments, educational institutions, NGOs, topic advisory services,
churches, and students in order to collaborate and link up with others collaboration
also includes promoting teamwork and pair teaching (RSA, 2016). DHs are not the
only ones responsible for implementing the curriculum; they are a part of a bigger
group that collaborates to make sure the curriculum is followed, and the syllabus is
covered. The DHs must work together with internal and external stakeholders who
play various parts in the educational system. The School Governing Body (SGB),
Senior Education Specialists (SES), parents, students, churches, clergy, and other

parties are among the stakeholders (du Plessis, 2020). Among other collaborative
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actions, the DH must engage in are, decision-making through consultation; conveying
the vision of the school and subject departments; providing feedback in meetings and
conveying targets (Arends, 2021). The DH must be educated, skilled, and ready to
communicate with stakeholders, as Tapala (2019) contends.

2.5.1.2 Leadership roles

The DHs’ role is essential to the school and the educational system since they oversee
the curriculum. This is an example of why DHs require relevant training and
development initiatives in place to manage their divisions, achieve the desired results,
and boost student performance (Northouse, 2016). DHs focus their own energy, as
well as the energy of individuals and organizations on achieving goals together (Rowe
& Guerrero, 2016). Individual followers or followers in a group share common
objectives with the leader, therefore, the leaders negotiate decisions and outcomes
with the followers through discourse, rather than imposing goals and a vision on them
(Shaked & Schechter, 2017). DHs interact with stakeholders and take part in SMT
activities while carrying out their leadership positions (Grootenboer, 2018).
Additionally, they play a variety of responsibilities and tasks, such as participating in
consultative and group decision-making; motivating others through a shared vision;
inspiring colleagues, planning, organizing, leading, as well as overseeing
departmental activities (RSA, 2016). As if these were not enough, the DHs also
strategize for their department; foster a sense of community among staff members;
provide pastoral care to teachers and students; advise the principal, deputy principal,
parents, and teachers on curriculum-related issues, and fill in for principals when they
are away (RSA, 2016). The DHs, thus, are expected to work as a team and as leaders
(Bassett & Robson, 2017; De Nobile, 2018). Without considering the training that
they receive, it would not be advantageous for the schools to have perceptions of what

DHs' duties and responsibilities in curriculum leadership include (Grootenboer, 2018).
2.5.2 Planning

Planning is the greatest crucial management work in a school, since it gives everything
an objective, as well as guidelines (Grogan, 2020). It is viewed as a process of
answering questions like - what, when, where, who, and how (Varela & Fedynich,
2020). Planning, according to Chauke, Litshani, Muthambi, Mudau and Ncube (2022),
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is an intentional action in which school administrators create a year plan that
collaborates with the term, weekly, and daily plans of the teachers. It is the SMT's
duty to ensure that all instructors follow their daily plans, which may include using
appropriate and efficient teaching strategies for educational process, including both

the teaching and learning year’s assigned duties.

The SMT encourages group collaboration among teachers who work together
(Benoliel, 2021). Once instructors have mastered teamwork, joint effort is realized
through collaborative planning wherein educators from the same grade level construct
group lesson plans, give each other feedback, and share lessons with each other. This
procedure fosters a department-wide understanding of efficient teaching and learning
(Mahlobogoane, 2013). Without adequately-organized structures, effective leadership
and planning, as management tasks cannot guarantee goal accomplishment in a

school's integrated teaching and learning activities (Gurr & Drysdale, 2020).
2.5.3 Organizing

Organizing is the process of creating a framework that will enable instructors in
schools to work effectively as a team to accomplish predetermined goals (Van Wyk,
2020). Furthermore, making the best use of resources that are already available and
those that are needed to carry out plans effectively, is another definition of organizing.
Without being adept at management activities like organizing, delegating, and
coordinating, HODs cannot achieve predetermined results in their numerous
departments. Managers define the roles of others, hold them responsible, maintain
open lines of communication, allocate resources, organize individuals who can
collaborate successfully in a methodical manner, and oversee school activities, while
planning teaching and learning activities (Van der Westhuizen, 1997). DHs plan
subject meetings, visit classrooms, and make sure teachers are aware of the type and

extent of the work they will be expected to complete during the year.
254 Leading

Leading, according to Joubert and Prinsloo (2009), is the act of inspiring and guiding

subordinates to achieve organizational objectives. The management of teaching and
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learning and the execution of the curriculum are the primary duties of DHs, according
to a 2005 study conducted in China, by Mercer and Ri. Establishing relationships,
motivating staff members, supporting their professional growth, ensuring the quality of
pedagogy, controlling resources, and taking responsibility for the teaching and
learning in the classroom are all part of leading people. Marianne et al. (2003) in
South Africa concurred with Mercer and Ri (2005) that class control, planning, and
resource efficiency should be supported and supervised by middle managers/DHs
There must be individuals (managers/DHs) directing the process and those being led
(subordinates/teachers) for all management tasks to be carried out (Van Deventer &
Kruger, 2008). It is crucial for DHs to have training in leadership and management to
perform their jobs well (Nkabinde, 2012).

2.5.6 Coordinating

Robinson and Gray (2019) assert that coordination begins with methodical planning
and also calls for harmony, qualified personnel, mutual trust, a strong sense of
teamwork, and good morale (Torres, 2019). Making sure that scheduled activities
happen is the major goal of coordination (Bafadal, Nurabadi, Sobri & Gunawan, 2019).
According to Arends (2021), coordinating is successful if HODs build up a mindset,
confidence, and teamwork of teachers in their departments and promote collaboration
when putting the curriculum into practice. Departments contain individuals with a
variety of attitudes and interpersonal interaction abilities, hence, coordination of

teachers may evoke difficulties (Nemaston, 2020).

School Management Teams (SMTs) coordinate teachers in schools in a variety of
ways, including by managing departmental or subject meetings, informal staff
meetings, and subject meetings (Kuitert, 2020). According to the dates set forth in
the departmental year plan, DHs convene regular subject meetings at least one a
month. The DHs for Social Science make sure that their educators follow the annual
lesson plan and that they talk about issues that come up while teaching. The tasks
and responsibilities of DHs may be negatively impacted by poor task coordination by
managers in schools, which could lead to work overload (Hopkins & James, 2003;
Kerry, 2005). The amount of time that can be spent training, supervising, and

instructing teachers is constrained by DHs' enormous workload (Klar, 2012).
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2.5.7 Reporting and Intervention

The SMT’s monitoring of learner performance in formal assessment tasks does not
end with record keeping, but the greatest responsibility is preparing and making sure
authentic reports are given to parents (DBE, 2012:17-23), thereafter, educators plan
as departmental units and the staff as a whole about the intervention strategies that
will be implemented to talk about the inadequacies (DBE, 2016:13-14). Some people
find these meetings, where data is examined and analyzed, to be highly unsettling
because, in many cases, when learners perform poorly, teachers perceive themselves
as inadequate. Itis at this point that the competencies of communication, teamwork,
problem-solving, and emotional intelligence which are listed by Kin and Kareem
(2020:219-220) become apparent. According to Ghouri (2020), the competency of
emotional intelligence is essential in ensuring that underperformance is managed very
tactfully by the SMT, specifically, the principal, so as not to destroy educator morale

but instead instill greater commitment and resolve to improve.

To meet this role, the SMT should communicate with other educational officers and
stakeholders (Netolicky, 2020). Daniel (2017) did research on the functions of SMT in
curriculum management in South Africa and discovered that the school management
team is very essential in ensuring the professional daily operations of the school. The
study also identified the roles of the School Management Team, as planning,
organising, controlling, and evaluating the entire process of students' academic
development (Daniéls, Hondeghem & Dochy, 2019).

2.5.7.1 SMTs’ monitoring of lesson planning

The SMT and the principal are both accountable for curriculum oversight; department
heads are in charge of ensuring high-quality teaching and learning as part of their job
descriptions, and the deputy principal in particular, need to be actively involved in
instructional leadership (DBE, 2016:10-14; DBE, 2016:27-35).

2.5.7.2 SMTs’ monitoring of lesson delivery
Equally important as the planning of the lesson, is its delivery. Lemov (2010) advises
that to implement an effective lesson, the educator needs to internalise the lesson

plan, as failure to do so becomes evident in an educator’s pre-occupation with what
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he or she is going to do next, rather than concentrating on what learners are doing at

each moment and guiding their thinking towards deep understanding.

26 HOW DOES A TEACHER QUALIFICATION INFLUENCE THE TEACHING
AND LEARNING OF SOCIAL SCIENCES?

Qualifications include reaching a specified age, taking an oath, completing the
necessary coursework or training, or earning a degree or diploma (Du Plessis &
Mestry, 2019). Qualifications also include being ready for duty by the achievement of
specific prerequisites. The practice of transferring knowledge, training someone to do
something, or causing someone to learn or understand something through an example
or experience is defined as, teaching (Birkinshaw & Mark 2015). Vasold, Deere and
Pivarnik (2019) suggest that a student's academic success is influenced by a variety
of factors, including personal characteristics, familial and community experiences,
however, Yoo (2016) shows that instructors appear to be the most significant among
the school-related factors.

2.6.1 Teachers’ Qualification

The degree in education (education attainment) of teachers is measured in this study,
by their qualifications (Du Plessis & Mestry, 2019); that is the highest certification that
any subject teachers have. It was divided into categories based on the highest degree
that the teachers had earned: a certificate, diploma, a bachelor's, a master's, or a
doctorate. Numerous studies have looked at the connections between teachers'
highest degrees and student accomplishment; these have discovered a positive
correlation between teachers' credentials and pupils' academic success. For
instance, Betts, Zau and Rice (2003) discovered a favourable correlation between
teachers' highest degree and students' achievement.

According to Rice's findings in 2003, students perform better when their teachers have
advanced degrees in the subjects they are teaching. Greenwald, Hedges and Laine
(1996) discovered a significant and positive relationship between teachers'
qualification - measured as having a master's degree or not - and students'

achievement in a meta-analysis of research that examined the connection between
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school resources and student achievement. According to Goldhaber and Brewer
(1996), improved student accomplishment was linked to advanced degrees that
specialized in the subject matter taught. Conversely, there was no significant
correlation found between students' achievement and postgraduate degrees at the
Master’s or higher level, according to Wenglinsky (2000) and Greenberg et al. (2004).
It is possible that teachers' credentials play a significant role in determining pupils'
success in all subject areas, even in the face of the contradicting results of some
studies.

Advanced degree holding educators, like a Master's or PhD, are expected to have a
greater depth of subject knowledge and specialty than those with only a Bachelor's
degree. Numerous research has been conducted to look into the effects of
qualifications on students' educational performance in various disciplines, however,
the results are not conclusive. Researchers found some sort of connection between
the two variables - teacher credentials and students' academic achievement - in most
of those studies. According to a study by Richardson, (1981) there is a substantial
correlation between these two variables. Darling-Hammond’s findings (2002) indicate
there is a positive but weak association between teachers' credentials and students'

academic achievement in reading further support this conclusion.

According to several studies, an educator's effectiveness is a dependable indicator of
pupils' academic performance. Rivkins, Hanushek and Kain (1998), maintain that the
most significant school-related factor impacting students’ accomplishment is the
quality of the instructor.  In Rockoff's 2003 research, the qualifications and efficacy
of teachers differ in a pronounced and statistically significant way. A teacher's
advanced degree is often not linked to greater student learning from eighth to tenth
grades, according to Goldhaber and Brewer (1997), however, having an advanced
degree in a significant subject does seem to affect students' accomplishment,
however, it was discovered that History and English teachers were exempt from this.
According to Monk and King (1994), the effectiveness of subject-specific training

depends on the setting of the classes that are being taught.

In his 2000 study, Hammond examined the relationships between teacher

qualifications and other school inputs and student achievement across the states in
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the United States of America (NAEP) using data from a 50-state survey of policies,
analyses of states’ case studies, the 1993-1994 Schools and Staffing Surveys
(SASS), and the National Assessment of Educational Progress. His research on the
effects of instructor quality on student outcomes found, among other things, that
factors like certification status and degree in the subject matter of the lesson are

strongly and favourably connected with student outcomes.
2.6.2 Teachers’ Major Subjects

Despite being distinguished by their diversity and dedication, prestigious education
organizations such as - the Education Trust, the Education Leaders Council, the
National Commission on Education and the Future of America - have repeatedly
acknowledged the significance of the connection between educators' subjects’
specialties and students' academic success (Ayibatonye, 2020). Specialising in one
area of instruction is the greatest forecast to students' progress in social studies,
according to Agu and Ramsey (2021). According to a review on high school students'
success in the Social Sciences by Darling-Hammound (2000), educators’ majoring in
the topic they are teaching is the most accurate way to predict their pupils'
achievement scores in those particular disciplines. Kafi, Motallebzadeh,
Khodabakhshzadeh and Zeraatpisheh (2020) came to similar conclusions about the
relationship between social sciences instructors' majors in such fields and higher

student achievement in those courses.

It is evident from the studies that is currently available that educators’ educational
backgrounds do have an impact on students' poor performance in the subjects they
are teaching. A teacher who lacks sufficient subject knowledge and pedagogical
knowledge, may present incorrect information or even ignoring relevant teaching
materials, might result in inadequate performance (Mabena, Mokgosi & Ramapela,
2021). Another factor is the language that is utilized for education and learning. Some
teachers in rural schools, usually speak to students in their local tongue when teaching
and learning, making it difficult for students to understand the terminology used in
official examination papers, as a result, they frequently provide wrong responses
(Mabena, Mokgosi & Ramapela, 2021).
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2.6.3 Teachers’ Professional Development

The possibilities provided for educators to acquire new knowledge, skills, attitudes,
and habits in order to increase their efficiency in the classroom are referred to as
opportunities for teachers’ professional development (Manning, Cosby, Fogarty &
Harreveld, 2022). Put differently, it is improving/developing instructors' understanding
of the pupils, the subject, instructional strategies, and educational legislation (The
Professional Affairs Department, 1999). It involves both formal and informal ways to
support instructors in developing new knowledge of content and resources, as well as
new insights into pedagogy and their own practices (Popova, Evans, Breeding &
Arancibia, 2022).  Using various forms of technology to encourage educators'
progress is a part of professional development for teachers in this technological age
(Sprott, 2019). Professional development as referred in this study, solely relates to in-
service training and excludes any official college or university training that the
instructors may have taken in addition to their college or university degrees (Philipsen,
Tondeur, Pareja Roblin, Vanslambrouck & Zhu, 2019). That is professional growth

that only happens when teachers start their classes.

Teachers are essential to improving education in classrooms. They require substantial
learning opportunities so that they can possess the ability to instruct in a certain
manner that meets the contemporary problems in education (Manning, Cosby, Fogarty
& Harreveld, 2022). There are numerous ways that working instructors might acquire
professional development and their personal experience can help them learn.
Additionally, they can gain knowledge from their encounters with other educators
during official and informal mentorship. Outside of the classroom, teachers can also
study by being taught by other educators, for instance, at gatherings of teachers'
unions and professional organisations. Educators can also share their expertise with
other teachers in a variety of workshops and lectures, or they might receive formal

instruction from educational consultants

2.6.3.1 SMTs and professional teacher development
Teachers' professional development, particularly, their capacity to develop as subject-
matter experts and alter their instructional techniques, has been cited in instructional

leadership and policy studies as a key determinant of students' achievement across

26

© University of Venda



)
o

&5 ) university of Venda
C

the curriculum (Krasnova & Shurygin, 2020). In their capacity as instructional leaders,
SMTs are in charge of this growth. The professional development leadership of the
SMTs is vital to the processes of school improvement (Imants & Van der Wal, 2020).
It is envisaged that administrators, deputy principals, and HODs will offer formal
training to teachers, with a clear emphasis on classroom procedures, although,
focusing on departmental policy requirements is also a requirement for professional

development (Leithwood, 2016).

The SMTs' duties and responsibilities are increasingly concentrated on improving
instructional leadership, highlighting the significance of teachers' on-going
professional development. The SMTs make sure that the school personnel are
developed by offering them leadership abilities required for efficient teaching and
learning.  Wieczorek (2017) asserts that in light of the on-going accountability
demand, SMTs should deliberately pay more attention to teacher professional-
development programs, however, Wieczorek (2017) adds that with the establishment
of the NCLB policy, there has been a reduction in teacher development. The SMT
members are responsible for making sure that all instructors receive the appropriate
assistance by ensuring that teachers have access to content skills (Tongchai,
Wichaidit & Koocharoenpisal, 2019).

2.7 THEEXTENT TO WHICH SUBJECT MANAGEMENT AFFECTS LEARNER’S
PERFORMANCE

2.71 Attitude

Igbal, Parvee and Imran (2022) use the phrase "teacher's behaviour" to refer to the
practical depiction of the act of teaching, carried out to support learning by a child or
group of children. As a result, it covers all verbal and non-verbal techniques a teacher
employs to transfer knowledge in a classroom. It has been reported that different
teachers' instructional methods and approaches have differing influence on how well

their students do (Masalimova, Vasbieva & Grudtsina, 2018), therefore, instructors
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must have a significant role in establishing a nurturing learning environment for their
students for them to achieve academic success (Igbal, Parvee & Imran, 2022). This
implies that teachers’ temperament and attitude have an immense impact on how well

students learn.

Teachers who possess excellent interpersonal and professional skills perform better
in the classroom in terms of student behavior, concept understanding, and attitudes of
positivity and mental attentiveness (Wahyudi & Utami, 2021). Bal-Tastan, Davoudi,
Masalimova, Bersanov, Kurbanov, Boiarchuk and Pavlushin (2018) found that some
educators make an attempt to avoid controversial subjects that could actually help the
students in the classroom. When delicate subjects, like tribalism, school location
culture, and how poorly leaders treat their followers are highlighted, this may be the
result of limited conceptual comprehension or anxiety about social or educational
pressure (Afrina, Abbas & Susanto, 2021). Sometimes, because of the teachers'
attitude, students are unable to comprehend how exciting a subject is and the benefits
they would experience if they paid close attention, during social studies lessons
(Leacock, 2019).

2.7.1.1 Attitudes towards learning Social Sciences

The development of a favourable attitude, by students, toward social studies is a
significant and integrated aim of Social Sciences education, according to research by
TIMSS (1999). Mullin (2005), maintains that many learners do not have a good view
of the subject. The number of students studying social sciences at the secondary and
tertiary levels has decreased as a result of this negative attitude towards the subject
(Gough, 2009:184). Studies on the psychological effects, students' perceptions of
their social-studies performance abilities positively link with academic success. Many
students dread Social Science, especially Geography, and this has been seen to have
a very negative impact on their performance in these courses between the secondary

and post-secondary levels (Gough, 2009:184).
2.7.2 Limited and Shallow Textbook Contents

Secondary school instructors' views towards teaching a topic are also being impacted

by an absence of teaching resources, including textbooks and workbooks for both
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teachers and students (Petersen, Baepler, Beitz, Ching, Gorman, Neudauer, Rozaitis,
Walker & Wingert, 2020). Some of the available texts are not even fit for the new
curriculum, although some teachers even lack access to them. For instance, majority
of Social Science textbooks have been authored by amateurs, making them of poor
quality, which greatly inhibits the efficient teaching and learning of the subject’s topics
(David, 2013).

2.7.3 Behaviour of Educators Towards the Subjects

Agnes (2013) claims that teachers with strong interpersonal and professional abilities
are more effective in the classroom in terms of student behaviour, concept
understanding and disposition of positivity and mental alertness. Some educators
make an effort to steer clear of contentious topics that could benefit the kids in the
classroom (Bal-Tastan, Davoudi, Masalimova, Bersanov, Kurbanov, Boiarchuk &
Pavlushin, 2018). This may be a result of teachers’ inadequate conceptual
understanding or apprehension about social or educational pressure when delicate
topics like tribalism, school location culture and how poorly leaders treat their followers
are mentioned (Afrina, Abbas & Susanto, 2021). The teachers' attitudes prevent pupils
from understanding how fascinating the subject is and the advantages they could get
if they gave Social Science’s sessions their full attention (Leacock, 2019).

2.7.4 Untrained and Shortage of Teachers

The development of a social science’s policy aims to establish a well-organized and
realistic program for the teaching and management of Social Science in schools.
(National Policy Guide for Social Sciences, MoE, 2008:1). The purpose of the policy
guide is also to give subject managers instructions on how to oversee and keep an
eye on the teaching and learning taking place in schools. Sutoro (2021) discovered
that educators are not always recruited based on acceptable qualifications for majority
of the schools that participated in this research employed educators who were both
unqualified and insufficiently qualified to teach SS. This situation goes against what

the policy dictates, and this situation could present difficulties for inexperienced
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teachers who are trying to implement the SS curriculum (Carl & Negumbo, 2017);
furthermore, inadequate training of these instructors may have a detrimental effect on
students' academic progress (Ingersoll, 2020). Teachers who do not have the
fundamental understanding and abilities necessary to effectively teach and apply the
Social Sciences curriculum could negatively affect the performance of the students
(Niati, Siregar & Prayoga, 2021).

2.7.5 Curriculum Transformation Challenges - Ever-Changing Curriculum by

Government Officials

Plans were made to alter the curriculum after the ANC government assumed power in
1994 (Mahabeer, 2020). It was first intended to use Curriculum 2005, which was
outcomes-based education. Due to the difficulties the new curriculum had, Curriculum
2005 was changed and the National Curriculum Statement (NCS) was updated and
released. The NCS was further altered in 2011, the Curriculum and Assessment
Policy Statement (CAPS) was adopted, however there was a serious lack of
resources, including teachers, classroom equipment, textbooks, and teachers, which

had a bad impact on how the new curriculum was implemented (Mahabeer, 2020).

Blignaut (2021), contends that each new curriculum necessitates preparation time
from teachers in order for them to get familiar with the new ideas and skills that need
to be taught. Researchers believe that learners are performing poorly as a result of
bad implementation of the Social Science curriculum (Mahabeer, 2020) and that this
has had a negative impact on actual application.  Moloi (2019), believes that
significant elements that could have a negative impact on practical implementation
include lack of - classrooms, learning aids, capable scientific educators, lasting

support networks, poor in-service training, and a common vision and commitment.

Blignaut (2021) and Aly & Nurhakim (2020), assert that the implementation of
curricular reforms is still constrained by the need for necessary change and
transformation in majority of schools. Nothing can dispute the fact that the educational
system in South Africa has faults; this results in teachers and administrators being
blamed for a system that they did not create (Chiwandire, 2019). The first aspect is

instructors' personal efficacy, or their conviction that they have the abilities needed to
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bring about change (Santi, Gorghiu & Pribeanu, 2020). The notion that students will
gain from their educational experiences, which is the second aspect, is called
“teaching efficacy” (Siyaya, 2019).  According to Driscoll (2010), school board
members are particularly important in advancing schools and communities’ causes.
They also contribute enthusiasm and dedication to the organizations they represent,
in addition to their knowledge and expertise, therefore, their participation in curriculum-

related matters is therefore significantly crucial (Lange, 2019).

On-going modifications, as well as many current trends frequently drive educators’
initiatives to change schools as there are inconsistency and irritation from these on-
going modifications (Menon & Castrillon, 2019). As soon as an educator learns
anything new, it changes once more. Teachers are usually not heavily involved in the
planning of a curriculum shift, rather, politicians are (Du Plessis & Mestry, 2019). The
management teams were afraid of the new management techniques required by the
new curriculum, which made them difficult to be put into effect (Menon & Castrillon,
2019). As part of school development, several new roles, such as decentralizing
decision-making, were not utilized and it impacted the application and supervision of
policies (Luckett & Shay, 2020).

The issue of a lack of adequate transformative leadership appears to have made all
these problems even worse (Du Plessis & Mestry, 2019). Transformative leaders
inspire their teams to work more successfully by giving them a clear vision and giving
them the tools, they need to be self-motivated, as they complete various tasks
(Dinwoodie, 2013).

2.7.6 Lack of Professional Guidance for Teachers from SMT and other
Stakeholders

According to Ball, Lubienski and Mewborn (2001), professional development for
teachers is fragmented, non-cumulative, and intellectually superficial; it is also
detached from important curricular and learning issues. Similar arguments were made
by Little and McLaughlin (1993), who claimed that professional development programs
only updated teachers' knowledge rather than offering a chance for ongoing learning

about issues related to curriculum, students, or teaching. Varella (1997 and 2000) as
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well as Franke (2002), on the other hand, demonstrate that teachers' professional
development positively influences students' academic progress, but the problem is

that, it must be long-term.

In South Africa, the management teams of the schools play a crucial function in
overseeing and assessing the departments that have been given to them. Most of
schools in South Africa are set up so that each member of the school management
team is given a set of specialized instructors and subjects to oversee, however, some
school management teams have not seen much of an influence from this delegated
style of controlling. For instance, Mogashoa (2013) discovered that members of the
school management team were uncertain of their responsibilities. This conclusion was
reached through interviews with school management teams where it was discovered
that SMT members were unsure of their crucial role in putting the curriculum into

practice and, more significantly, their responsibility as managers (Mogashoa, 2013).

Similar to this conclusion, Ntshoe and Selesho (2014) assert that HODs, who are a
member of the school administration team, could not comprehend the substance of
the variety of topics that were assigned to them for management and supervision. This
raises questions about the role that school management teams play in enhancing
academic success in particular subject areas. Ntshoe and Selesho (2014) contend
that the low success rate in the NSC exams is due to HODs' lack of subject-matter
expertise in high-ranking designated subjects, including Mathematics, Physical

Science and Accounting.

The arguments made by Nthsoe and Selesho are that the SMTs’ function focuses on
two aspects: first, that the SMT must enhance academic achievement; second, that
their role necessitates subject-matter expertise in the disciplines they supervise. The
SMT of the NSLA, school appears to encounter difficulties in performing both aspects.
Their lack content understanding in so many of the subjects they administer, means

that these SMTs faces a challenge in raising student academic achievement.

2.7.7 Lack of Social Intelligence
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The study of social intelligence examines how individuals interact with their
environment. It covers the interaction between a person's physical, social, political,
economic, psychological, and cultural contexts (Omolara, 2015). If we are to
accomplish these good and useful goals, social studies instruction and learning in our
primary schools should be done as effectively and efficiently as feasible. It is
necessary to be familiar with instructors' personalities and subject-related attitudes
because of their significant involvement in the teaching and learning processes
(Leacock, 2019). Students could integrate the topics better if teachers focused their
teachings and displayed interests in their subjects, as attitudes of teachers and

students affect instructional practices (Omolara, 2015).

One of the most challenging subjects, social sciences, should only be taught by
knowledgeable, qualified specialists (Fitchett & Heafner, 2018), however, majority of
the present instructors lack the necessary credentials to teach the subject (Ibeh,
2020). It is, therefore, challenging for these educators to give in-depth treatment of the
essential concepts. An educator's lack of knowledge in a subject makes students less
motivated to learn it as during a teaching-learning process, students are drawn to and
appreciate a knowledgeable educator and insightful comments concerning the subject
(Omolara, 2015).

2.7.8 Large Class Sizes

The quality of a social sciences educators’ instruction, communication with students,
the educational process, contentment, and enthusiastic involvement of students all
suffer, when class size increases, according to Phurutse (2005:6). Howie (2003:6-7)
argues that success in classes with fewer than 15 students outperform those in
classes with an average of about 25 students or more than 30 students; performance
in classes with 25 students is only slightly better than in classes with more students.
Numerous studies conducted in South Africa revealed that huge classes are typical
and have a negative impact on instruction and learning (Howie 2003:3; Mji & Makgato,

2006:254). Research has also shown that teachers of social sciences who have
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smaller classrooms get greater feedback from their students and achieve better

outcomes than those who have larger classes (Howie, 2003:4).
2.7.9 School-Related Factors

Saiduddin (2003:2), maintains that it is convenient that external sources are blamed
and held responsible for the learners’ poor academic achievement, such as assertions
that poor-performing learners’ families are less intelligent than well-performing
children and their parents. All students are teachable, according to research done at
high schools in Dakota, hence, the management of a school is the most important
component when determining calibre of education provided to its learners.
Researchers at Ohi State University link economic and social factors to academic
failure, and administrators and teachers have adopted this mindset as well (Saiduddin,
2003). In the majority of South Africa's rural schools, this claim can be contested
because it is impossible for students to succeed in SS courses without access to
facilities like laboratories where they can conduct experiments or libraries where they

can conduct research.
2.7.10 Medium of Instruction

Research from the Trends in Mathematics and Science Study (TIMSS) (Mullis, Martin,
Gonzalez, Kelvin, Garden, O'Connor, Chrostowski & Smith 1999), indicate that home
languages, other than English are associated with poor achievement levels in Science
(Barker & Johns, 2005:150). Learning becomes challenging for students when they
are taught in a language different from their mother tongue (Lee and Luykx, 2006:35).
When Social Sciences are taught in English, a language that some students may not
understand, a variety of communication issues between the teacher and the learner
arise, which may result in subpar performance (Marshall, 2002:5). For instance, while
learning subjects’ content, non-English speaking students must enhance their English
language literacy skills, while the content area itself ought to provide a relevant
framework for the development of English language and literacy. According to Van
der Poll and Van der Poll (2007), learners encounter the issue of content literacy when
they are obliged to acquire content in a second language, making it challenging for

them to grasp the knowledge being imparted. The learner's performance in SS is
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impacted by this fact since language is essential for comprehending a subject's
technical jargons (Van der Poll & Van der Poll 2007). It becomes more challenging

for them to understand the materials are not being taught in their home language.

2.7.11 Challenges Posed by Lack of Information and Communication

Technologies (ICT)-based Knowledge

ICT have significantly altered the way that learning occurs (Lawrence & Tar, 2018); it
is clear that the improvement of cognitive abilities is a key goal of technology education
despite the paucity of research in this area (Buckley et al., 2018). It cannot be denied,
however, that every process has advantages and possibilities, as well as injustices
and disparities. This is particularly evident in the case of emerging nations when the
resources are distributed among their citizens in an unjust and constrained manner,
which feeds a vicious cycle of social and economic inequality (Eubanks, 2007;
Torraco, 2018). All of these elements work together to increase the number of conflict
situations involving schools and teachers, which makes for difficult working conditions

for them.

The use of technology in schools has a favourable effect on teachers' professional
performance (Kopcha, 2012; Ottenbreit-Leftwich et al., 2010), however, it also brings
about changes that present new problems and conflicts that should be taken into

account in the future (Otterborn et al., 2018).

Some of the ill effects of work time and environment on employees and how they affect
work-life balance are discussed by Harris et al. (2015); other researchers have
identified increase in competition (Jena, 2015), the spread of work culture outside of
schools (Ragu-Nathan et al., 2008), the stress brought on by technology use (Joo et
al., 2016), and the frustration brought on by the complexity of the new technology.
Selwyn (2010) acknowledges that the connections between education and technology
are debatable and suggests a critical approach which should go beyond simply asking

whether a given technology functions in a particular way.

2.7.12 Lack of GIS (Geographic Information System) or Geography Laboratory
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Research and development work done in five European nations, as part of a European
project on science education, illustrated that students fared badly in SS (especially the
geography component) for the following reasons - the majority of laboratory activities
are inadequately thought out and prepared in relation to the learners' understanding
levels, resulting in students handling tools but not concepts, of inadequate, bad
laboratory procedures; when students gather data in the laboratory without
understanding why they are doing it, a lot of time is typically lost; and lack of
opportunity for learners to process and analyze collected data (Psillos & Niedderrer,
2006:2-4).

The laboratory is a special social setting with a lot of potential for promoting social
interactions that might help people develop good attitudes and cognitive growth
(Lunetta, 2004). In a number of studies, participation in laboratories as part of certain
courses and experiences led to more favourable attitudes and interest in Science. For
instance, Kerr, Rynearson and Kerr (2004:1-9), concluded that the most effective
instructional method for promoting students' interests in and attitudes toward learning
geography (map work or GIS), was for them to participate personally in a GIS
laboratory; this was according to Social Sciences students who were requested to rate
the relative effectiveness of instructional methods. This was in contrast to other
methods, such as, teacher demonstrations and documentary materials.

28 WAYS THAT CAN BE UTILIZED TO IMPROVE PERFORMANCE,
MANAGEMENT, TEACHING AND LEARNING OF SOCIAL SCIENCE
SUBJECTS

Kydd, Anderson and Newton (2013), explain performance as "the manner in which
individuals carry out their work." Performance can be rated as ‘good’ or ‘bad’ as it
can be impacted by a number of factors and it can alter over time. Performance may
be impacted by a variety of factors, including, an organization's culture and character,
leadership, and management. Bush (2007), believe that for schools to give their

students the greatest education possible, they must have efficient leaders and
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managers. He added that the effectiveness of leadership, hence has a big impact on

the school and the learners’ success.

The development of a highly collaborative, developmental style of leadership that
centres on empowering others to take responsibility for their own lives is a prerequisite
for leadership in high-achieving schools, according to Davies (2012). This process
involves re-organizing the school, forming the teams or structures, building high-
performance teamwork, and aligning rewards and incentives with team performance

and performance feedback mechanisms.

Schools that prioritize developing future leaders must ensure that they have an
outstanding leadership team if they want to achieve both recommendable performance
and high educational standards (Bush, 2003). The involvement of more personnel in
educational leadership increases the requirement for efficient and suitable
development for future leaders, which should be taken into consideration by school
leadership (Bush, 2018). For schools to acquire the required organizational character
and the anticipated steady culture of teaching and learning which is certain to produce
quality work, they urgently need effective leadership and administration. Leadership
and management work well together to create good performance, despite their
differences, (English, 2008).

2.8.1 School Planning

A strategic plan that incorporates the guiding directions on how to manage an
education system within a bigger national development perspective - which is always
changing and frequently involves limitations - is the tangible result of strategic planning
process in the education sector (Sari, Nugraha and Reftyawati, 2020). It can,
therefore, be asserted that a school’s strategic plan is a planning process intended to
carry out a school's objective over a certain time period, taking into account potentials,
opportunities, and potential obstacles (Land & Rubin, 2020). The organisation's vision,
mission, goals, and plans for accomplishing those goals are all outlined in the strategic

plan, hence, is essential in enhancing schools. An important tool in strategic planning
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and management is a SWOT analysis (Gurel, 2017); this analysis is used to develop
strong plans that will help a business achieve its goals and meet its objectives.
Different contexts, including management, engineering, and education, can use
SWOT analysis (Sari, Nugraha and Reftyawati, 2020). We can analyse the internal
and external components of a firm with the use of the SWOT analysis and the
information gathered on areas such as - finances, networking, human resources, as
well as other organizational capabilities, can all be used as "ammunition" to achieve
desired results (Al Khajeh, 2018).

Organisational flaws can be seen in factors like, the location, infrastructure, and
human resources; to create a departure strategy, these issues need to be investigated.
Opportunities and risks are examples of external organisational effects; the location of
an organisation affects a number of elements that relate to its objectives. The
stakeholders develop a strategy plan that they will be put into action after thoroughly
analysing every area of the organisation. Working together on an organisation's
strengths, weaknesses, opportunities, and threats is a fundamental role of a leader in

order to realise the organisation's vision.
2.8.2 Excellent Teachers

Proficient teachers are required in schools (Novita and Solihin, 2020). Educators
need to focus on clear, long-term learning objectives, and they must possess the
necessary knowledge and abilities, and continuously participate in a professional
learning session.  According to Milic et al. (2022), excellent schools require the
following teaching competencies: professional, learning, mentoring, communicating
with students and evaluation. Ersin et al. (2020) indicate that professional learning
among teachers must go through four stages: the preparation (the action of creating
teacher-work programmes in the form of assembling curriculum-based learning plans);
execution (mastering the curriculum and learning toolkit); subject-matter mastery
(knowledge of assessment methodologies and procedures); as well as commitment
and discipline. The OECD team's findings also underline that for students to excel,
the system's delivery quality must be equally important to teacher quality (Acosta,
2019).
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2.8.3 Instructional Leadership Orientated to Academic Achievement

For schools to effectively communicate their goals and visions, they need strong
leaders. By highlighting schools’ mission and establishing a set of shared core values
among the teaching staff, effective leaders foster a sense of unity. All members of
the teaching team are guided by shared core values and a feeling of purpose, which
prevents them from straying from the objectives (Naidoo, 2019). A school principal's
duty as an educational leader, includes defining the mission of the institution - "The
school's mission can be stated in such a way that this vision will build a sense of
common purpose in the staff and students when they are carrying out various activities

in the school and classroom" (Turkoglu & Cansoy, 2018).

According to Hallinger Gimus and Bellibas (2020), leaders who work in successful
schools have traits like fostering a routine learning environment, emphasizing success,
developing teaching strategies, regularly monitoring and evaluating student
development, and coordinating and supporting education and training. Excellent
manager is those who do not isolate themselves in their office, are constantly available
for communication, open their door to new initiatives, work to advance the school, and
foster a supportive environment by extending their efforts to other areas of the
institution (Bush, 2020). Musungu and Nasongo (2008) claim that schools with a
leader who do devote sufficient time inside the four walls of the classroom, reviewing
teaching methods and techniques, helping students recognize quality work, and
helping teachers grow through in-service training, so they could participate in ongoing
school training, are much more successful schools. Research on the effects of school
leadership on academic achievement has demonstrated that this impact can be either,
direct or indirect (Ylmaz, 2010).

Strong leadership is necessary for good schools, and strong leadership is defined by
several characteristics (Leithwood et al., 2020), such as an on-going capacity for
intelligence; significant knowledge; leadership experience, and problem-solving skills.
These traits are also features of reliable intellectual qualities that enable teachers and
employees to recognise their superiority; their possessing of endurance skills (that are
demonstrated by work tenacity, job tenacity, and being diligent, enthused, and

disciplined in order to set an example for students and co-workers. Being able to
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restrain emotions is defined by - tolerance, understanding, correct pledges, integrity,
speaking the truth, and considering people's interests before one's own. Such a
person’s character can serve as a model for educators and other high-ranking school
personnel. In addition, the capacity to respond quickly to problems at school, find
solutions to problems rapidly, choose the best problem-solving options, be willing to
compete fairly, and seize opportunities for development are signs of an efficient leader.
In this context, everyone in the school is aware of how more trustworthy their leaders
are and their innovative capacity to create new, more effective work methods to raise

the calibre of the staff with the aim of generating excellent learners.
2.8.4 Active Parental Involvement

Parental involvement offers a structure for educational activities and guards against
problems brought on by the last-minute parental summons; thorough planning from
the beginning, therefore, is crucial for active parental collaboration (Okeke, 2014). It
was thought that one way to encourage parental involvement was to anchor it in
psychological factors, including parental self-efficacy, invitation perceptions, and
engagement incentives (Baker, Wise, Kelley & Skiba, 2016; Hirano & Rowe, 2016).
This necessitates openly informing parents about the significance of their participation
in their children's education (Kabir & Aktir, 2014). Another tactic to increase parental
involvement is to create practices that respect families and cultures, including visual
displays in schools’ entry areas. (Reynolds et al., 2015).

Good home-school collaboration can be achieved by parental involvement, respectful
and effective leadership toward families and children, and institutionalized practical
cooperation (Ma, Krenn, Hu & Yuan, 2016; Tadesse, 2014). Creating interactive
homework assignments improves parental involvement in their children's education,
according to Topping and Wolfendale (2017), and Williams, Swift, Williams and Van
Daal (2017). It is believed that increasing parental involvement in their children's
education could be achieved by giving parents the chance to participate in training
sessions to learn more efficient strategies for home-school collaboration (Coleman,
2018; Topping & Wolfendale, 2017).

Coleman (2018) suggests that there are quality component frameworks in Total

Quality Management (TQM). Such components are - organizational analysis,
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leadership, commitment-related strategies, quality policy, mission, and strategic plans.
Administrative effectiveness, data interpretation, ISO, teamwork (which includes group
empowerment, self-organization, and quality tools), and self-assessment (which
involves monitoring, evaluating, and surveying customer needs and testing standards)

are some of the systems and procedures that can be employed.
2.8.5 Considerate Curriculum Change

Needs in the political, economic, social, and technological spheres of a country are
what drive changes in curricula; therefore, in these contexts, it is the responsibility of
the government to satisfy these demands by altering the curriculum. Glatthorn,
Boshee and Whitehead (2006), claim that a country's curriculum typically changes in
response to shifting political, economic, social, or a mix of these demands. The
researcher interprets this to suggest that any updated curriculum is going to
necessitate rigorous training for instructors, the supply of suitable material resources,
and suitable processes for learning-outcomes’ assessment. Further, Glatthorn et al.
(2006) contend that a high level of implementation of the curricula might be anticipated
if the changes to the curriculum are not overly complicated and are provided to
teachers with a clear explanation. That means that, if teachers have access to high-
quality materials that support the new curriculum, and if administrators take
appropriate actions to stop overload when educators feel overworked, when it comes
to putting the curriculum into practice, curriculum changes can be implemented with

minimal challenges.
2.8.6 Improving the Quality of Education in the Industrial Revolution 4.0

A superior product or service that adheres to standards depends on how quality is
defined; quality criteria are usually established in top-notch institutions, according to
Arcaro (2007). For every batch of assignment, after its completion, quality reduces the
need for inspection. A two-part definition of quality is provided by Sallis (2011). The
first step is conforming to requirements and meeting clients’” demands comes in
second. To assist the process of school improvement, quality is crucial. Both the
quality process and the school improvement model aim to find the best practices,

although, the gold standard against which all advancements are measured is best
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practice. Both approaches seek for organizational practices that are in line with desired
results and educational goals and both focus on continuous progress. Quality is
nothing more than the management system's implementation process that can be

applied to create a model for improving schools.

Sallis (2011) explains the application of TQM in connection with enhancing academic
quality based on enhancing the standard of instruction provided in educational
institutions. Focusing on learning activities is crucial for educational institutions
because most of them are under pressure to perform better. In order to satisfy
students as clients for education, educational institutions utilizing integrated
excellence methods, need to seriously consider concerns of style and the requirement
for the learning process to produce the necessary strategies. According to Trilling and
Fadel (2009), in order to raise the standard of education, during the Industrial
Revolution 4.0, the current educational system must be flexible enough to
accommodate students' preferences for digital lives, cognitive instruments,
educational research, and knowledge creation. The ability to adjust to the
advancement of digital technology and the existence of many types of artificial
intelligence is referred to as a "digital lifestyle." While "way of working" refers to the
ability to work in teams or with others in a range of situations and with a variety of
tools; "tools of thinking" relate to the ability to use technology, digital tools, and
services.

Enhancing educational standards during the Industrial Revolution 4.0 must be flexible
enough to adapt to the tenets of cyber-based education. There are three principles
that are applicable in industry-era Education 4.0, according to Herman et al. (2016).
First, interconnectivity, sometimes referred to as the Internet of Things (loT) or the
Internet of People (loP) is the capacity to connect to and interact using machines,
gadgets, and sensors; standards, cooperation, and security are essential in putting
this notion into practice. The ability of information systems to create digital models
that are virtual replicas of the real world is the second factor. Third, technical support,
which comprises the system's capacity to accommodate people as well as any

accompanying visual or physical aids (Raden, Bambang & Sumarsono, 2019).

2.8.7 Computer Accessibility
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The inclusion of ICT in education requires that schools have access to ICT
infrastructure and resources (Japhet & Usman, 2018). ICT resources including
hardware, software, and other resources are largely dependent on accessibility and
availability for successful implementation and assimilation into schools’ instruction.
Computer access, up-to-date hardware and software, are, therefore, essential
components for successful technology adoption and integration (Lembani, Gunter,
Breines & Dalu, 2020). It goes without saying that teachers will not use ICT resources
if they cannot access them. The availability of hardware, software, and network
infrastructure for teachers in schools is, therefore, an urgent requirement. According
to a study by Wastiau and Pagano (2013) on "teacher effect" on the use of ICT in the
classroom, fewer instructors work in environments with high access to ICT. The
European Commission (2013) determined that the biggest barrier to teachers using
ICT in the classroom is access. The suitability of tools and programs to support
teaching and learning is just as important as their availability when it comes to access
to technology resources (Oke & Fernandes, 2020). ICT is more likely to be included
into instructional activities by educators who have gained access to the required

technological resources (Japhet & Usman, 2018).

2.8.7.1 Provision of teacher’s training regarding ICT

Successful computer integration into classroom instruction depends heavily on
educators' training. Numerous researchers have indicated that ICT-related training
programs enhance educators' computer skills and have significant impact on their
attitudes toward computers, regardless of their level of experience (Aydin, Gurol &
Vanderlinde, 2016). According to Adeleye and Eboagu (2019), teachers' usage of
technology in the classroom, is most strongly influenced by their training. Instructors
back up this up by asserting that they are more probable to comprise ICT into their
teaching activities if they engage in high-quality technology professional training that
will increase their ICT competency (Hutchson, 2015).

Professional development events for teachers are frequently criticized for being too
brief and providing little follow-up for teachers after they start teaching. Lawless and
Pellegrino (2007), maintain that a top-notch training program should have a clear goal
for student accomplishment; extends the training term, if necessary; provides

innovative technology for teaching and learning; actively involves educators in
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meaningful context-related activities, and fortifies collegial teamwork. Wikan and
Molster (2011) found that teachers with only brief ICT training, lacked both skill and
confidence in their use of the technology, as well as knowledge of how to use it to
enhance and assist students' learning. Educators who participate in training programs
that support methods and approaches used in education that focus on knowledge,
abilities, and beliefs have greater awareness of and insight into changes in classroom
activities, in the future (Levin & Wadmany, 2008). Mulhim (2013) also discovered that
instructors' limited ICT usage is a result of their lack of training. The study’s outcome
indicated a pressing need for teachers to receive training in the pedagogical and
technical application of ICT in schools. The research found that ICT training programs
help teachers, therefore, become more proficient with computers. The research
makes it clear that teachers must also acquire other technological abilities, but that
ICT training skills are crucial prerequisites for its integration into the educational
process. This study will include computer training as a variable because a review of
the literature revealed that training has a significant role in determining how teachers

use technology.

2.8.7.2 Leadership providing ICT support to the staff

It is clear that elements like access to computers, networks, and the internet, training
for teachers, the availability of resources for ICT-based curricula, and technical
assistance, are crucial for the application of ICT in education (Du Plessis & Mestry,
2019). Numerous national policies on ICT in education have plans for this kind of
provisions, however, these elements by themselves would not be sufficient to affect
the type of institutional transformation that would be required (Shin, 2015). In order to
define and achieve the desired goals, leadership must focus on acquiring and
coordinating these components within the constraints of an organization. Boulton
(2017), avers that leadership support is an essential factor in determining how well
instructors integrate ICT into their lessons. According to Schiller (2003), the
educational potential of information and communication technology may not be

achieved without the leadership support.

For starting and executing school transformation by utilizing ICT (Information and
Communications Technology), principals need to take on a significant amount of

responsibility. Uluyol and Sahin (2016) found that despite significant investments in
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technology in schools, leadership support has been disregarded, however, to fully
grasp the value of the technology, school administrators must demonstrate their
unwavering dedication to teachers' incorporation of ICT (Japhet and Usman (2018).
In their study on the usage of ICT in nine Israeli schools that had effectively integrated
it into the classroom, Bond, Zawacki-Richter and Nichols (2019) discovered that the
manner of leadership can enable the adoption of ICT in educational settings, although,
demonstrating good leadership is a difficult task. Support for leadership and the

school community are crucial for the long-term viability of ICT in the classroom.
2.8.8 Adequate Subject-Time Allocation

The time allotted for SS at schools must match the requirements described in the
Curriculum Assessment Policy Statement (CAPS). If schools are not adhering to the
guidelines of the CAPS document, teachers will not be able to achieve the SS-related
classroom objectives. If, for instance, the time allotted for SS learning does not follow
the guidelines outlined in the Department of Education's educational publications, the

goals of SS cannot be achieved.

Social Sciences is an interdisciplinary study, according to Mashiapata (2006). Due to
this, SS calls for a variety of teaching methods, hence, its nature becomes challenging
as interdisciplinary curriculum rarely adheres to the recommended teaching and
learning methods (Modise, 2014). It becomes a difficult task for an educator to develop
an environment for interdisciplinary learning that is logical, easily adaptable, and will
effectively meet a variety of needs. The issue of perception is the other issue with
trans-disciplinary subjects; some educators view anything unfamiliar as being difficult
and unreachable. What emerged from the Modise, 2014 study is that some teachers
have also ignored the value of interdisciplinary curriculum. Some educators are
unaware of the valuable role that SS may play in meaningfully addressing the cultural
and socioeconomic concerns of a community because they lack a thorough
comprehension of the trans-disciplinary notion (DBE, 2010). There are, other factors
in addition to teachers' perceptions, that prevent students from fully appreciating
multidisciplinary programs. The multidisciplinary nature of the curriculum is not without
controversy, among parents. Regarding the schooling of their children, parents

reportedly do not often think beyond the box, according to Mashiapata (2006). Most
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parents are cautious to embrace anything wholeheartedly that they are unfamiliar with.
Nieman and Monyai (2006), who argued that the combination of topics to constitute
SS, still poses a threat to parents and SS teachers, provide evidence to support this

claim.
2.8.9 Teacher Effectiveness

When a teacher evaluates his or her own teaching abilities and believes that it will
have a favourable impact on pupils' learning, that teacher is said to be effective (Teel,
2003). Put differently, the expectation is that, educators who possess high levels of
efficiency and competence (professional knowledge, abilities, attitudes, and values)
will work more effectively, thereby, positively influence students' academic progress.
Research findings, have demonstrated that effective teaching methods, discipline, and
instructor competency are all factors that affect student accomplishment, although,
course presentation and testing are also important (Kemp & Hall, 1992). In the study
on examining teacher-student relationships and educational performance, Hartzell
(2018) discovered that the academic performance of students increases if teachers

formed a comfortable and secure rapport with them.

Washington (2011) found that, there was minimum correlation between teacher
credentials/competences and student accomplishment, however, according to Ontai
Machado (2016), the factors that positively impacted school performance were
teachers' educational backgrounds and experience, their tenure at the school they
were in, and the development of a healthy school climate. Additionally, Konok (2011)
found that finance and an enhancing school culture are the two categories into which
effective school construction activities fall. He adds that in order to improve school
efficacy, institutions must hire more specialized teachers, apply effective teaching
techniques, improve the public perception of the teaching profession, and offer

professional development opportunities for teachers.
2.8.10 Performance Evaluation

The goal of performance evaluation is to ascertain an individual's level of success in

a position or work and to assess the variables influencing that achievement (Ertirk,
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2018), also there are several ways in which performance evaluation in education is
different from that of other professional groups. Evaluating teacher effectiveness is
an irreversible process and it has a separate character in the field of education.
Customer satisfaction or production results can provide insight into success in several
occupational groupings, however, due to the yearly changes in student profiles,
teachers are unable to directly offer information on performance (Peterson, 1995).
There are various techniques for evaluating performance, however, a model known as
"360-degree feedback," which has become increasingly popular in recent years, is

routinely utilized.

All parties whose interests are affected by an individual's behaviour can provide
feedback under this approach. Within such a team in which an employee is a member,
notifications are received from friends, clients, bosses, and suppliers. These alerts
allow for an identification of individuals assets and shortcomings, the provision of
support for pressing problems, and the promotion of the individuals (Wells, 1999).
Using this paradigm, the evaluation process in the field of education involves parents,
organizations, administrators, and inspectors, although, teachers assess their own
performance as well. Performance reviews analyze an employee's current job
performance using predetermined criteria and provide feedback to him/her (Ministry
of National Education, 2006). The goal of a teacher’s performance assessment is to
evaluate the effectiveness of the teaching strategies and practices using measuring

techniques and to provide the teacher with feedback (Zkan & Elikten, 2018).

Aslan’s study of 2000, revealed that primary and secondary school administrators' and
inspectors' assessments of the level of performance of these individuals were very
dissimilar from one another; in addition, according to Zen (2002), a new model needs
to be developed because the requirements included in inspection reports, from
education inspectors, are insufficient to assess educator performance. Erken's (1990)
research, argues that performance evaluation seems to have fallen short of the
primary goals of the national educational system and secondly, supervisors appear to

inflate evaluations.

The Ministry of National Education's large-scale survey on performance evaluation

from 2017, showed that a holistic evaluation model should be used for teachers; one
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that incorporates information from a variety of sources, - parents, educators’ groups,
educators themselves, administrators, and inspectors. There have been some issues
with the scoring system, according to Bozan and Ekinci (2018), although the method
of performance review is seen favourably by educators and school administrators.
The authors discovered that the current issues can be resolved by increasing the
quantity and calibre of in-service trainings that teachers and administrators receive in

relation to performance evaluation.
2.8.11 Leadership Delegating Roles amongst the Staff

Sharing authority with subordinates is the process of empowering leadership and
giving them autonomy and responsibility through a variety of leadership behaviours to
boost their internal motivation (Amundsen & Martinsen, 2014; Sharma & Kirkman,
2015). Most of these studies emphasize the advantages of empowering leadership.
In related studies, empowering leadership affects teachers' organizational
commitment (Bogler & Somech, 2004); occupational burnout (Dee, Henkin & Duemer,
2003); purpose to leave (Stander & Stander, 2016); and organizational citizenship
behaviour. The process also has an impact on pupils' academic performance, for
instance, in reading and math, even in cases where their socio-economic condition is
poor (Sweetland & Hoy, 2000; Raub & Robert 2015); ultimately, an effective leadership

style is one that empowers others.

Kim, Beehr, Matthew and Prevett (2018) conclude that empowering leadership had
complex implications and that having educators participate in decision-making would
lead to more conflicts in the school environment, however, another study, Cheong,
Yammarino, Dionne, Spain and Tsai (2019) discovered an increase in job-induced
tension among employees, given that these relationships are highly culturally-
dependent social interactions. Other works, recommend that more has to be done to
understand the connections between different organizational behaviours (for example,
work satisfaction, organizational commitment and organizational citizenship
behaviour) and empowering teachers (Jiang, Li, Wang & Li, 2018; Zembylas &
Papanastasiou, 2005).
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Assigning responsibilities and power to staff members, encouraging their participation
in making decisions, educating them regarding organizational processes, and
supporting their professional development are all components of an empowerment
leadership style (Lee & Nie, 2014). According to studies on teachers' job satisfaction,
participation in decision-making authority, independence, and administration support
at the schools all have a beneficial impact on teachers' job satisfaction (Park & Le
Tendre, 2019; Wang, Li, Luo, & Zhang, 2019). Principals are crucial in boosting
teachers' organizational commitment and job happiness in traditional educational
settings. Additional studies on teachers' job satisfaction have shown that a lack of
effective leadership abilities has a detrimental impact on teachers' job satisfaction
(Wang, Li, Luo, & Zhang, 2019). Early research findings have also demonstrated that
management practices in schools have a significant impact on job satisfaction (Al-
Yaseen & Al-Musaileem, 2015).

Tesfaw (2014) makes the suggestion that principals should exhibit proper leadership
qualities in this situation to boost teachers' organizational commitment and,
consequently, students' academic success. Teachers' job satisfaction is vital for
boosting student success and accomplishing educational objectives since it has a
favourable impact on the efficiency of the school and teachers' performance.
Teachers' job satisfaction is negatively impacted by low pay, media criticism of them,
a lack of professional autonomy, and issues brought on by hierarchical school
management, therefore, long-term policies must be put in place in order to solve such
issues. One other pressing problem that needs a solution is raising teachers' job
happiness; in some nations (such as the Servet Atik & Osman Tayyar Elik 179 US),
40-50% of teachers are said to have left their profession in the first few years of
teaching (Ingersoll, 2003); however, another issue that also needs attention is the
teachers who choose to continue in their field despite feeling unsatisfied with their
work. Teachers' psychological empowerment and subsequently wellness and work
happiness are influenced by an effective school principals’ leadership style that
support autonomy, participation in decision-making, power-sharing, professional

growth, and awareness of obligations.

29 SUMMARY
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The literature on controlling social science teaching and learning is examined
throughout this chapter. The goal of the theoretical framework and literature evaluation
was to establish a connection between the research findings and theories regarding
the management of SS teaching and learning and the inquiry that was conducted. The
review indicated that - effective management of teaching and learning is positively
correlated with students' performance; that subject-matter expertise of teachers
influences students' performance in SS and that the role of the SMT is crucial in the
subject.

This chapter also addressed the problem of how academics and researchers perceive
managing the teaching and learning of SS both in South Africa and internationally.
The significance of the SMT in overseeing teaching and learning was outlined with the
aid of the literature review. The research identified ways that can be used to enhance
the functionality, administration, teaching, and learning of SS topics. These strategies
include - effective management planning, instructional leadership, hiring skilled
educators, and increasing teacher effectiveness.

The theoretical framework of this study was founded on the leadership and managerial
function that SMTs play, as described by Turner and Bolam (1998). The Contingency
Theory looked at how SMTs' behaviour affected the caliber of SS teaching and
learning, since it underpinned this study. The discussions also focused on the

leadership approach that the SMTs use to oversee instruction in SS.

The approach and research paradigm of this study will be covered in detail in Chapter
3. The target population, sampling strategies, and the tools to be utilized for data
collecting, analysis, and presentation will all be covered in the deliberation. Measures
to ensure the study's validity and reliability will be examined; the ethical principles
adhered to, as well as an outline of the research's limitations are centred upon in this

chapter.
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CHAPTER 3
RESEARCH METHODOLOGY
3.1  INTRODUCTION

The research's methodology and research design are explicated in Chapter 3. The
objectives of the chapter are outlined along with the study design, paradigm, and
approach. This chapter discusses the research design and approach that were
employed to gather the data required to respond to the research question.
Investigating how Social Sciences are managed, taught and learned in rural schools
of North West in the GET band at the Ganyesa Circuit was the goal of the study. In
this chapter explanation on the population, samplings as well as data-gathering are
provided. For this process, methods of data analysis are examined and safeguards
to ensure the validity of the study are indicated and ethical issues that must be taken
into account when doing research are described. Finally, the investigation's

shortcomings/limitations are addressed.

3.2 RESEARCH DESIGN
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Study design is defined as a structure or collection of methods and procedures for
collecting and analyzing data on the variables in a study (Ranganathan & Aggarwal,
2018). A research design is an organized strategy employed for conducting a study,
(Walliman, 2021). The design adopted was a multiple case-study design. Creswell
(2013) claims that a multiple-case study involves a real-world multiple-bounded
system, through which in-depth data, from numerous data-collecting sources, can be
investigated. A multiple-case study design explores real-life multiple contexts
(Creswell, 2013), hence, was deemed appropriate for an investigation into teaching
and learning within rural schools in the Ganyesa Circuit. The researcher used this
design because there was an aim of generalizing the findings to other contexts. This
is because contextual research, in the opinion of George (2019), can support

agreement or provide guidance for practice in comparable scenarios.
3.3 RESEARCH PARADIGM

The word, paradigm, according to Kivunja and Kuyini (2017), is derived from the Greek
word for “trends” and has been variously defined by academics. A paradigm is a group
of presumptions or assumptions about fundamental aspects of reality that support a
certain worldview. Numerous paradigms, such as positivism, interpretivism, critical
theory, pragmatism, subjectivism are possible during research, (Jahja, Ramalu &
Razimi, 2021). Interpretivism is concerned with participants' individual thoughts and
feelings hence, the researcher considered it appropriate for the topic. (Hussain, Elyas
& Nasseef, 2013), asserts that by using an interpretive paradigm, researchers can
learn about participants' perspectives, histories, and experiences. Alharahsheh and
Pius (2020) define interpretivism as depending on variables and context-related
factors that give meanings more depth, under the premise that it is impossible to

investigate humans in the same way as physical phenomena.

Riyami (2015) asserts that a researcher who uses the interpretivist paradigm is more
likely to view subjects as research participants rather than as inert objects. Such
researchers try to capture different viewpoints and analyze a phenomenon from a
variety of angles and are more likely to conduct a study in its natural environment.
Ugwu (2021) explains that the interpretivist paradigm is characterized by the following

elements:
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+ Context is essential for knowledge acquisition.

» Contextual considerations must be made while attempting to comprehend any
methodical exploration.

» There is a relationship between causes and effects.

» Reality is socially-constructed and is perceived to be multifaceted.

+ Rather than focusing on global laws, the research tries to comprehend the

individual.

In order to collaborate with the participants in the investigation process and to evaluate
and analyze how they derive meaning from the specific context, interpretivism was
used. Kivunja and Kuyini (2017), claim that in a qualitative setting, validity is better
attained through the interpretivism paradigm, therefore, the study should be carried
out with individuals who have fairly evaluated their own situations. For this study,
based on the participants’ individual perspectives and experiences, the interpretivism
paradigm helped the researcher determine how SMTs and teachers behave toward
the academic accomplishment of students in schools (Mack & Thanh, 2015). To find
out what principals, DHs, and teachers regard to be truthful and accurate regarding
managing the teaching and learning of social sciences in the GET Band towards
schools' academic achievement, data was collected from different schools. Each
person's behaviours and opinions are complicated and best understood in the context
of a specific event, therefore interpretative paradigms require close interaction

between the researcher and the participants.
3.4 RESEARCH APPROACH

A qualitative research method was applied in this study. Qualitative research entails
“an interpretative, naturalistic approach” where the researcher study the participants
“in their natural settings” with the sole purpose to interpret the identified phenomena
“in terms of the meanings people bring to them”. (Seth, Chadha and Bhatia, 2022). In
this type of research the expression of human emotions and thoughts are through
actions such as speaking and writing. In order to better comprehend reality and affect
social change, qualitative research seeks to offer a transparent and comprehensive

explanation of acts (Hammarberg, Kirkman & Lacey, 2016). Data collection can be
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undertaken through methods like - field notes, interviews, conversations, images,
recordings, and personal memos. The researcher used the qualitative approach
because of the need to assess individual challenges faced when managing SS at
selected school as well as identifying the management strategies to be utilize for its

effective managing.

3.5 RESEARCH METHODOLOGY

The participants' information was gathered through open-ended interviews. Maree
(2011) notes an interview as a conversation that takes place in both directions with the
interviewer asking the participants questions, in order to gather information and
understand the principles, perspectives, attitudes, and actions of the participants. In
addition to being a great source of data for case studies, interviews are structured
more like assisted talks rather than formal questioning sessions. One-on-one
interviews allow the researcher to immediately confirm any interviewee's claims, save
the interviewees’ time, and enable them to talk freely (Karp, 2016). According to
Matshaba (2013) an open-ended interview is a kind of interview in which the intention
of the researcher is to discover participant’s thoughts, views, beliefs and attitudes
about actions or things. For the purpose of fulfilling the objectives of this study, open-
ended questions were used as another advantage of interviews is that the data

collected can be easily analyzed and interpreted (Yin, 2018).

One-on-one interviews were carried out by the researcher with educators, DHs, and
principals. In order to ensure uniformity and standardization in the questions posed,
the answers given, and the outcomes generated, all respondents were subjected to
the same semi-structured interviewing, by utilizing the face-to-face method with a

comparable set of prepared questions.

The interpretive paradigm, which emphasizes variables and context-related factors
under the premise that human beings cannot be investigated in the same way to
physical phenomena, was the rationale behind conducting individual interviews with

the principals, DHs and educators (Alharahsheh & Pius, 2020). These authors
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contend that interpretivism views people as distinct from physical things and is based
on in-depth variables and context-related considerations. The researcher was
interested in each participant's unique ideas and emotions. Positive feedback was
obtained during the sessions as the researcher showed interest in learning from the
participants who were required to express their own experiences and opinions about

managing and teaching SS.

The interviewer recorded the sessions with a cellphone, while also taking notes. After
the sessions, the researcher listened to the recorded data and simultaneously

prepared it for analysis.

3.6 POPULATION AND SAMPLING

The population and sampling procedure will be discussed hereunder:
3.6.1 Population

According to Kenton and Scott (2020), the population of a research is the entire pool
from which a sample will be drawn, hence, it describes a collection of individuals or
things. The population for this study comprised of all principals, Departmental Heads
and educators, from primary schools in the Ganyesa Circuit, North-West Province,
South Africa.

3.6.2 Sampling Procedure

Kothari (2008) defines a sample as the selected items, units or elements from which
the researcher's conclusions will be made. Busetto, Wick and Gumbinger (2020), add
that purposive sampling focuses on all pertinent stakeholders and/or groups.
Purposive sampling was employed in this study to choose a sample of educators, DH,
and principals; this was with the aim of getting detailed data to enable the achievement

of the objectives.

In the Ganyesa Circuit of the Dr. Ruth Segomotsi Mompati District in the North-West

of South Africa, four schools participated in the study; these educational institutions
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were specifically selected because their SMTs fit the study's premise and objective.
These four schools are easily accessible and in close proximity to the researcher's
home, therefore convenience sampling was employed in their selection. A previously
established criteria enabled the sixteen participants for the study to be carefully

chosen from the four schools under investigation.

3.6.3 Sample Size

The sample comprised of 4 principals (4 males), 4 DH (1 male, 3 females) and 8

educators (1 male, 7 females) from the selected schools.

Table 3.1: Selection of Participants (16 Participants)

School A Principal Male
DH Female
Educator 1 Female
Educator 2 Female
School B Principal Male
DH Female
Educator 1 Female
Educator 2 Female
School C Principal Male
DH Female
Educator 1 Male
Educator 2 Female
School D Principal Male
DH Male
Educator 1 Female
Educator 2 Female
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3.7 RESEARCH INSTRUMENT

An interview schedule was employed to collect the data from the participants and the
objectives of the study were considered when developing this. The schedule had two
sections - one requested participants’ biographical information and second comprised
of contextual questions based on the research objectives. The time for each interview

was approximately 30 minutes.
3.8 DATA ANALYSIS

Data analysis is, basically, the process of meaningfully characterizing data (Kenny,
Kashy and Cook, 2020). Extending the explanation, Bengtsson and Zago, (2019)
state data analysis as the process of interpreting information and translating what
people have said about a certain phenomenon using various research techniques.
This merely suggests that it is a method of interpreting what participants have said.
Similarly, according to Moser and Korstjens (2018), data analysis is the methodical
review of data, in order to gain a comprehensive picture of data provided by different

participants using various methods of data gathering.

After collecting the data, the researcher used a thematic approach for analyzing it.
According to Braun Clarke and Boyatzis (2019), the thematic approach is best
understood as a general phrase that can refer to a variety of often very distinct
methods used to find patterns in qualitative information. The researcher used different
codes in order to maintain participants’ anonymity and confidentiality during the
process. Coding is the process assisting the breaking up of texts into smaller chunks.
The procedure is useful to researchers as it facilitates the evaluation and
comprehension of data patterns that aid in the explanation of the participants’
responses in line with the articulated objectives. The responses that were gathered

from the participants were read, in accordance with the steps below:

e Responses were selected from one participant and read carefully to understand
and describe the impact of management strategies on the schools;
e After reading the responses, similar topics on management strategies were

categorised under columns marked "major topics" and "leftovers."
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e These abbreviated themes were given codes and which were written next to
the appropriate segment of the text.

e The organized data was rechecked to see if new categories or codes would
emerge.

e Management strategies were created out of the themes using the most
descriptive expressions.

e The organized data was then recorded as a research report
3.9 TRUSTWORTHINESS OF THE STUDY

Amankwaa (2016) defines “trustworthiness” as the obligations and necessary actions
that must be built into a study, by the researcher for it to be worthy of consideration.
The credibility and trustworthiness of the researcher are essential in research using
qualitative methods (Merriam & Tisdell, 2016; Patton, 2015). Credibility,
transferability, dependability, and conformability are the four variables that the

researcher took into account to ensure trustworthiness.
3.9.1 Credibility

It was required of the participants to read any transcript of the interview in which they
had participated (Mai, Goebel, Jentschke, Van Oorschot, Renner & Weber, 2018).
Credibility is defined as belief in the 'truth' of the findings (Kyngas, Kaariainen & Elo,
2020). The researcher used two strategies to increase credibility: membership
verification and triangulation. Triangulation is the use of numerous instruments to
collect data aims to produce "thick" details of the topic under consideration. This
increases the study's credibility and provides the researcher with a chance to reconcile
any significant disparities giving precision and depth to the investigation (Henning,
2004; Khumalo, 2014). Member-checking is the second crucial tactic employed by
qualitative researchers to establish credibility. This tactic allows the participants to
view their information, as well as its analyses, and conclusions. During the process,
participants might explain their intentions, correct mistakes and, if necessary, add
further details. Mai, Goebel, Jentschke, Van Oorschot, Renner and Weber (2018),
advise that all interview transcripts that the participants had been a part of should be

available for them to read.
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3.9.2 Transferability

Transferability is defined by Cho (2017) as the ability to adequately describe the
context of an investigation so that readers can determine whether the current state of
affairs is similar to a previous situation, they are familiar with and if the results may be
suitably applied to the next setting. Transferability in qualitative research is equivalent
to generalizability in quantitative research, (Maxwell, 2021). By demonstrating to
readers how findings from a research study may be applied to numerous situations,
settings, periods of time, and people, the concept of transferability is established. The
researcher in this investigation used purposeful sampling to attain transferability, and
comprehensive, in-depth descriptions were supplied to account for any further study
or insights that might surface at different study locations and with different populations
(Gatti, Brownlee & Bricker, 2021). This indicates that the results can be applied in
different situations.

3.9.3 Dependability

Dependability is another aspect of trustworthiness since it proves the validity and
consistency of the research study's conclusions, hence, additional researchers who
examine the data should reach the same findings, interpretations, and conclusions.
The researcher ensured the results were dependable by accurately and
comprehensively reporting all the aspects of the process study. This is necessary to
ensure that nothing was overlooked throughout the study investigation and that the
final report was neither irresponsible nor dishonest (Maponyana, 2015:140; Trochim,
2021). This suggests that the research findings in this study are consistent and

replicable.
3.9.4 Confirmability

Leavy (2017) explicates confirmability as ascertaining whether the researcher
tampered with the study's findings or not. Confirmability describes the degree of
neutrality, or in other words, the research results reflect the opinion and experience of

the interviewees rather than those of the investigator and the degree of bias inherent
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in the findings and interpretation (Kyngas, Kaariainen & Elo, 2020). Confirmability is
a form of authenticity, which refers to the capacity of a researcher to precisely convey
the diverse realities found in participants’ data. Conformability was verified by taking
into account the precise data provided by participants and not the researcher. In order
to confirm the accuracy of the data, the researcher made notes during the interview
sessions. Additionally, the researcher used both a laptop recorder and a smartphone

audio recorder to guarantee conformity in this study.
3.10 DELIMITATION OF THE STUDY

Delimitations are factors primarily concerned with the study's scope, hence, provides
the parameters or explains the study's scope. Additionally, delimitations restrict
researchers from asserting that their results apply to all contexts. Unlike limitations,
which have inherent restrictions on your approach, delimitations are restrictions
researchers place on their studies before commencing (Miles & Scott, 2017). This
research was conducted strictly with principals, Departmental Heads, and teachers
who were in the selected schools in Ganyesa Curcuit, North-West Province. Schools

which are outside Ganyesa Circuit were excluded from the study.
3.11 ETHICAL CONSIDERATIONS

Alderson and Morrow (2020) state that as research in education involve data obtained
from and about persons, such research require research ethics. Banegas and de
Castro (2015) contend that ethical issues are crucial to research because they guard
against data fabrication or falsification, which advances the production of accurate
data and knowledge. They also suggest that ethical issues include cooperation,
anonymity, and secrecy, therefore, there are a lot of ethical principles which
researchers must adhere to in their studies.

3.11.1 Ethical Clearance
For reasons of quality, the research proposal was initially submitted at the School of

Education and the Department of Education. The proposal was subsequently sent for

additional review and assessment to the University of Venda's Higher Degree

60

© University of Venda



)
o

&5 ) university of Venda
C

Committee. After that, the proposal was sent to the University of Venda's Research
Ethics Committee to get ethical approval. The Department of Basic Education in the
North-West Province's Kagisano Molopo District received the research proposal and
ethical clearance before approving the study.

3.11.2 Permission to Conduct the Study

The study targeted primary school stakeholders from Kagisano Molopo District in
North-West Province, and the researcher sought permission to collect data from the
community leaders as well. The researcher sought permission and held preliminary
meetings with the community leaders to enlist their support to mobilize community
participation. Before starting the study, the researcher produced a letter outlining its
goals, duration, possible effects, and conclusions, for the community as a whole.

3.11.3 Informed Consent

According to Millum & Bromwich (2021), informed consent comprises informing
participants regarding the study's objective; their right to leave the study whenever
they want without being penalized or justification, and outlining any possible dangers.
For this process, the researcher identified herself to the participants, mentioned the
institution that she was coming from, and introduced the topic of the research and
purpose. The researcher then explained the benefits of participation and any possible
risks to the participants. The researcher guaranteed confidentiality to the participants
by reading the respondents’ information letter/ the informed consent form. The
participants received reassurance that they voluntarily choose to participate in the
study, hence, they could leave at any time. Relevant information was given to the
participants, which included persons to contact in case they had any further questions

to ask about the study.

3.11.4 Confidentiality
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Confidentiality of the research data was ensured to all the participants. To ensure that
there is total confidentiality, research participants were not expected to reveal their
identities. To guarantee confidentiality, the schools were assigned labels - School A,
School B, School C, and School D hence, their contributions remained anonymous
during data collection, analyses and presentation; participants, hence, were granted

the right to privacy, anonymity and confidentiality.

3.11.5 Respect

The researcher respected the norms, values, traditions and personal beliefs of the
participants. Participants were told that in the event that they wished to leave the study
or did not want to give any information, their decisions will be respected without any
threats. The setting for collecting data was also respected and was changed if a

participant considered it unsuitable.
3.12 CHAPTER SUMMARY

Summary of the research methodology and approach was given in this chapter. This
chapter explored the study's location within the interpretivist paradigm of the
qualitative approach. Purposive sampling was chosen to select the location of the
study as well as the participants; the sampling technique was presented along with the
justification. The use of semi-structured interviews as a method for gathering data and
its analysis using thematic and content analysis was described in this chapter.
Credibility, transferability, reliability, and conformability were some of the
trustworthiness issues that were discussed. All parties' informed consent for the study
was detailed, and the chapter went on to examine the research ethics adhered to. The
following chapter covers the data - presentation, analysis, and interpretation - in

addition to the themes and patterns the researcher discovered during this study.
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CHAPTER 4
DATA ANALYSIS AND PRESENTATION
41 INTRODUCTION

The research methodology utilized to gather data for this study was covered in Chapter
3. The previous chapter covered topics on - the research approach, data collection
techniques, data analysis techniques, population and the sampling processes used in
schools and participants’ selection, and the research paradigm that the study is
located within. The thematic analysis of the data gathered through the study locations
serves as the foundation for this chapter. Semi-structured interviews were used as a
single mode of data collection with participants recruited from four schools in the
Ganyesa Circuit in the province of North-West. The interviewer interviewed eight
teachers, four DHs, and four principals. The information is given and discussed with
regards to the study's objectives and research questions. The theoretical framework
that directed the investigation and the literature review in Chapter 2 are integrated into
this data presentation and discussion. Based on the thoughts, perceptions, and
experiences of the participants in managing, teaching, and learning SS in their
schools, the data is presented and analysed. In this chapter, the researcher analyses,
compares, interprets, and discusses the opinions that were obtained by collecting
empirical data from participants, to address the research topic. The chapter concludes

with a summary.
4.2 PROFILING OF PARTICIPATING SCHOOLS AND PARTICIPANTS

Four schools in the Ganyesa Circuit at DR Ruth Segomotsi Mompati, North-West
Province, South Africa, were the sites of this study. To protect confidentiality and
anonymity, various codes were employed. Through coding, the texts were divided into
smaller chunks. Coding helped with the analysis and comprehension in terms of data
patterns that clarified participants’ replies and were utilized to construct various kinds
of knowledge. The researcher interviewed 4 principals, 4 heads of department (HODs)
and 8 educators. The participating schools were identified as School A, School B,

School C, and School D, in order to preserve confidentiality. Table 4.1 displays the
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biographical data of the individuals who participated in the GET band discussion and

gave their opinions on managing SS teaching and learning.

Table 4.1: Biographical Information of the Participants

Biographical Information of the Participants

Principal 1 | Male -59 | Tertiary-None Advance Certificate in | 32 years
years Education

Principal 2 | Male -52 | Tertiary- National Professional | 25 years
years Mathematics Diploma in Education

Principal 3 | Male -53 | Tertiary-Geography | Advance Certificate in | 31 years
years Education

Principal 4 | Male -63 | Tertiary-None University Diploma in | 30 years
years Education for Primary

HOD 1 Female -60 | Tertiary-None Advanced Certificate | 33 years
years in Education

HOD 2 Female -37 | Tertiary-Accounting | PGCE in Accounting | 8 years
years

HOD 3 Female -39 | Tertiary-Accounting | Honours in School | 12 years
years Management

HOD 4 Male -32 | Tertiary-Business PGCE-Business 9 years
years Studies Studies

Educator 1 | Female -32 | Tertiary-Business PGCE-Business 1 year
years Studies

Educator 2 | Female- 51 | Tertiary-English Bachelor of Education | 9 years
years

Educator 3 | Female -53 | Tertiary-None National Professional | 9 years
years Diploma and

Advanced Certificate
in Education
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Educator 4 | Female - | Tertiary-Business PGCE in Business | 1 year
28 years Studies Studies and
Economics
Educator 5 | Female -61 | Tertiary-None Diploma in Education | 13 years
years
Educator 6 | Male -29 | Tertiary-History PGCE in History 3 years
years

Educator 7 | Female -27 | Tertiary-Accounting | PGCE in Accounting | 7 years

years

Educator 8 | Female -31 | Tertiary-Geography | PGCE in Geography | 3 years

years

A purposeful sample of participants was selected based on their background and
expertise about the phenomena under investigation. In order to interview SMT
members, HODs, and educators who have a thorough understanding of the research
question, the researcher employed a purposive sampling method. HODs oversee the
curriculum in several departments, hence, they were specifically chosen for this
reason; as a result, they offered comprehensive data on curriculum management and
the operation of their individual departments. Teachers who specialize in SS
instruction were chosen due to their familiarity with the field. In all, positive feedbacks
were obtained from the 16 participants who were interviewed.

4.3 PRESENTATION AND ANALYSIS OF DATA COLLECTED THROUGH
INTERVIEWS

Semi-structured interviews served as the main method of data collecting for this study.
The interviewer posed questions to the participants in order to gather information on
their beliefs, viewpoints, attitudes, and actions. Open-ended questions were asked,
hence, participants were free to voice their different experiences in as much detail as
was necessary. Interviewees, therefore answered based on their backgrounds,
expertise, and viewpoints, regarding the subject of the study. The interviews were
conducted at a time and place convenient for the participants, so there was no
interference with their responsibilities.
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A thematic analysis was used to examine the data. To start the process, the researcher
listened to the voice recordings of each interview, took notes, categorized every
participant's response, and summarised the transcribed information, individually and
according to themes. Additionally, the researcher categorized and examined themes
for related interview questions that were answered as a single theme by various
individuals. The information gathered through interviews led to the development of the
following themes:

THEME 1: The role of School Management Team (SMT), particularly the HODs

THEME 2: The effect of subject specialisation on learners’ performance in Social
Sciences.

THEME 3: The effect of management of Social Sciences.

THEME 4: Improving the management of teaching and learning in Social Sciences.
Below is the presentation of analysis of the four (4) themes in greater details.
4.3.1 Theme 1: The Role of the School Management Team (SMT)

The principals indicated that the roles of SMT are to manage teaching and learning
which include monitoring and moderating, providing teaching resources, ensuring

availability of timetable as well as providing the staff with relevant policies.

Principal 1: The departmental head makes sure that their teachers are carrying out
their duties related to the subject. The departmental head is involved in the day-
to-day monitoring of teaching and learning. They do this by monitoring the

lessons, the lesson plans and the curriculum coverage.

Principal 2: The SMT, which is the School Management Team, is made up of
Principal, Deputy Principal, together with departmental heads. The head of the
department is directly involved in making sure that teachers within the
department are doing their job. The departmental head monitors the teaching
and learning proceedings on a day-to-day basis. She conducts class visits and

monitors both formal and informal activities. She is also responsible for
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providing teachers’ support and ensures progress in social sciences as a

subject.

Principal 3: | think the role of the school management team, particularly the DH, is
to support learning and teaching, both of teachers and learners. Support
learning and teaching by providing necessary resources relevant to the
teaching and learning and by monitoring and moderating the work of both

teachers and learners.

Principal 4: The very first and important point is to make sure that they have a
timetable. This will enable her to see the workload. Each and every teacher
must make sure that he or she attends classes regularly. He checks the
Curriculum Tracker against the Annual Teaching Plan; provides educators with
policy document for this particular subject. the DHs have to make sure that they

analyse the formal activities.

The DHs/HODs agreed with the view that the role of SMT is to monitor, moderate,
conduct class visits, provide necessary resources and the timetable. DH 1 also said
that it involves helping teachers with issues that contribute to curriculum coverage and

collaborating with them to enhance curriculum coverage.

To support the above finding the four DHs said:

DH 1: / collaborate with educators to enhance the scope of the curriculum, support
them in resolving issues related to it, and ensure that they are appropriately
evaluating students. | also conduct class visits. | have to engage in class
teaching, be responsible for effective functioning of the department and

organised extra-curricular activities.

DH 2: As a DH, my role is to manage and monitor teachers' work. | make sure that |
monitor lesson plans together with informal activities. Even though it is
challenging because sometimes they don't submit on time or they don't submit
at all. | find it challenging, managing a subject that | did not specialize in. | lack

content knowledge. There are no enough trainings to train DHs by subject
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specialists. In conclusion, managing social sciences is not easy due to lack of

content knowledge and managing educators who also lack content knowledge.

| assist the educators with all the resources which they need. | do monitor the
educators' work, checking whether they are on par with the Annual Teaching
Plan and also hold meetings with them so that we can be able to check any
challenges which they are facing based on the subject, and coming up with
strategies to improve the teaching and learning of the subject. | come up with
strategies for improving learning and teaching of the subject. The educators, do
comply, hence they can be able to voice out the challenges which they are
facing. So, they even go an extra mile to make sure that teaching and learning
is effective.

To make sure that the timetable is available and ensuring full implementation
of the timetable. And then | regularly do class visits of social science teachers
with the intention of supporting them. And then | also monitor regularly the
implementation of the annual teaching plan. | monitor and moderates,
thereafter | give out a report with recommendations. If there are Annual
teaching plan gaps, | sit with the educator to draw up a recovery plan that must
be implemented within a reasonable period of time.

The educators had the same views that the role of the SMT includes supervising the

educators nominating suitably qualified educators monitoring and moderating as well

as, providing learner-resources. The curriculum implementation of topics is under the

DHs' supervision as teachers are to be led by them. The role of curriculum leadership

includes overseeing and directing activities, such as - planning; teaching and learning,

ensuring accountability; monitoring and evaluating of curriculum and assessing

student performance.

To support what the Principals and DHs said, six educators responded as follows:

Educator 1: The role of DH is to supervise the teachers and ensuring that Social

Sciences educators follow the syllabus as stipulated by the Department of Basic

Education; making sure that marking is done and feedback given on time.

68

© University of Venda



)
o

&5 ) university of Venda
C

Educator 2: Managing teaching and learning. It is the responsibility of the DH to
select or nominate suitably qualified teachers during subject allocation. The DH
is also involved in monitoring the progress of teaching and learning by
moderating formal and informal assessment together with class visits for quality

assurance.

Educator 3: The role of SMT is to ensure that delivery of the curriculum is productive
by establishing staffing; directing and managing the use of human, financial and

material resources. The DH of my school does not give me support at all.

Educator 4: The role of my DH is to monitor the informal activities of the learners.
And then the other thing is that she also engaged in class teaching and is
responsible for the effective functioning of the department and to moderate and
support educators. In week one she monitors the lesson plans. And in the
second week she monitors the informal activities of the learners. She doesn't
have the content knowledge. It affects me as a teacher because she does not

develop me due to lack of knowledge.

Educator 6: The first role we talk about is curriculum development. They also work
to ensure that the curriculum is comprehensive, up to date, with the educational
standards and goals. The other role will be for resource allocation. SMT is
responsible for allocating resources, including textbooks, teaching materials,
and technology to support teaching of Social Sciences effectively. This may
involve budgeting for resources and making decisions on their distribution. The
other role, it will be for teacher support and professional development. The DH
is often involved in supporting Social Sciences teachers. This includes
providing guidance, mentorship and opportunities for professional development
to help teachers improve their instructional techniques and content knowledge.
Then lastly, we'll talk about monitoring and assessment where their role is to
oversee the assessment and evaluation of social sciences programs and
teachers. This will involve ensuring that assessment methods are fair, reliable
and aligned with learning objectives. Then we are done on the rules.

69

© University of Venda



)
o

&5 ) university of Venda
C

Educator 7: The SMT of my school makes sure that the school is running smoothly.
They make sure that there is always good communication amongst the staff
members. When it comes to my DH, he makes sure that he monitors, controls
and moderates’ learners' activities. He monitors lesson preparations, which
include lesson plan weekly. Where | need assistance, he is always available for
me. He also makes sure that we have enough materials, which includes social

services, textbooks, charts, worksheets, and many more.

The above provided data indicates a positive correlation between learners' academic
achievement and the School Management Team (SMT). When the role of the School
Management Team (SMT), particularly the DHs is performed efficiently, learners'
academic achievement also improves. In essence, School Management Teams’
functions are directly proportional to learners' academic achievement. One of the
common submissions made by all the participants is that the most important role of
the SMT, particularly, the DH is to support fundamentally in the governance of the
school and activities. Such governance was widely interpreted and explained to
include -ensuring availability of timetable and full implementation of the same
timetable; monitoring annual academic plan was one of the fundamental roles that was
mentioned. Assisting educators and learners with syllabus coverage and teachers’
assessment were also some of the most important roles which all participants talked
about. It is also apparent that SMT is the engine of the school. As such the school
activities would not run without its operation. In a nutshell, the SMT assists the school
with each and every core aspect of its operation. This includes, assisting teachers and

learners in execution of their respective roles.

In addition, it is apparent from the above collected data that SMT ought to carry out its
management obligations effectively as this will positively affect the daily operating of
school activities, hence, in any event that the SMT fails to carry out its mandate and/or
obligations, the school is negatively affected. The literature from Motshekga (2021)
supports the above findings as it indicates that principals, deputy principals, and DHs
have important tasks to complete in accordance with their job descriptions. These
tasks include administrative work, in which they are accountable for the professional
management of the schools; keeping accurate financial records; conducting routine

school inspections to protect the facilities and equipment and upholding discipline.
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(Refer to Chapter 2 par. 2.5). This indicates that the participating principals, DHs and

educators have got common understanding of the role of the SMT.

43.2 Theme 2: The Effect of Subject Specialisation on Learners’

Performance in Social Sciences

Principals indicated that subject specialisation is crucial, as it affects learners’
performance. It is essential, hence, for schools to obtain qualified teachers, who are

specialised to deal with Social Sciences.

Principal 1: Subject specialization plays a very huge role in the performance of
learners in a particular subject. In most cases, when a teacher is qualified to
teach the subject, they become the subject expert and impact positively the
performance of learners. For example, SS is a multidisciplinary subject. If a
teacher is not qualified to teach both Geography and History, learners are most
likely to underperform. This is one of the problems we have in SS. In our case,
teachers are qualified to teach Geography and not History or History and not
Geography, so performance of learners is good in the area that the teacher is

an expert in.

Principal 2: Even though a teacher is a lifelong learner, once they are qualified to
teach a particular subject, | believe they are regarded as subject experts for the
above-mentioned reason. | am confident to say that teacher’s subject
specialization affects learner performances. Social Sciences is complex for a
teacher who is not qualified to teach it. It is even worse when the teacher does

not have the background of either Geography or History or both.

Principal 3: /It does affect the performance of the learners because Social Science in
the GET band is a combination of two subjects, which sometimes a teacher will
excel in one area and sometimes overlook the other area, as this subject at

tertiary level is treated as separate disciplines.

The DHs agree with the views that subject specialisation is important, and it affects

learners’ performance. They added that learners taught by an educator who is
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specialised, tend to perform better. Furthermore, if an educator has not specialised in

SS, he/she tends to lack confidence due to the content gap.

To support the above finding three DHs said:

DH 1: If the teacher or teachers are not properly trained, it means that they lack the
necessary tools and fundamental subject knowledge and abilities to effectively
teach and administer the Social Sciences curriculum. Subject specialization
plays a huge role when it comes to learners' performance. Learners taught by
a suitably-qualified teacher tend to perform better compared to learners taught
by a teacher who is not qualified to teach the subject. For instance, some
teachers dodge classes because they are not happy or comfortable with the
subject they are teaching, which disadvantages learners. If a teacher is not a

subject specialist, it also means that his/her knowledge will be limited.

DH 2: | have specialised in accounting and accounting is numbers. So, it affects
learners' performance negatively. | don't enjoy monitoring Social Sciences

because I lack content knowledge.

DH 3: | have specialised in Economics Management and Sciences. My subject
specialization affects learner’s performance in Social Science negatively

because of the content gaps that | may sometimes

The educators also had the same view that subject specialisation affects learners’
marks. They also said that if one is not specialised to teach SS, one lacks content

knowledge which also affects how one demonstrates concepts in the lesson.

To support the above finding four educators said:

Educator 3: / did not specialise in Social Sciences, so it affects my learner’s marks
negatively. Because | don't have confidence when teaching the subject and

sometimes the content can be challenging.

Educator 4: /It affects my learners' performance negatively. Hence, | have

specialized in Business Studies and Economics. | have specialised in Business
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and Economics. And | sometimes find some content being challenging which

makes me to have lack of confidence while presenting my lesson.

Educator 7: |/ did not specialise in Social Sciences, hence, | lack content knowledge,
but because | have a DH who is always hands-on, | make sure that | refer my
content challenge to him. Obviously, learners suffer because | lack confidence
sometimes when dealing with a topic that | don't understand. There are certain
topics that | understand, so when | teach them, they tend to enjoy the topic
more because | make it more interesting, than when | don't understand the
topic. In conclusion, teaching the subject that you are not qualified to teach is
not easy, and it is a challenge, hence, it affects learners' performance

negatively.

Educator 8: Subject specialisation plays a vital role when it comes to learner’s
performance. I'm not qualified to teach History but at least | am qualified to
teach Geography, however, | have a challenge when it comes to teaching the
History part of the subject and | believe it affects learners' performance. It's
difficult to balance the two (Geography and History and learners' performance

also suffers because of this.

From this discussion, it is clear that subject specialisation is essential. Properly-
qualified teachers are vital for the optimal performance of learners. Given that Social
Sciences is very vital and complex, it requires that educators who teach it are specialist
in Geography and History. It is clear that there are a lot of teachers who are not
qualified to teach Social Sciences but who are teaching the subject, hence, learners’
poor performance. Given this, it is important that teachers who get appointed to impart
Social Sciences are vetted in order to determine whether they are qualified to teach
the subject; this will improve the understanding of the learners and make teachers
more comfortable in class. Ultimately positive results will be achieved, as learners will
improve their performance. Literature by Mabena, Mokgosi and Ramapela (2021)
support the above findings that teachers have an impact on students' poor
performance in the subjects they are teaching. This is because a teacher who lacks
sufficient subject knowledge and pedagogic knowledge may present incorrect

information or even skip over material, which could result in poor performance. (Refer
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to Chapter 2 par 2.4.2). This implies that the participating principals, DHs and

educators have got a common understanding of the effect of subject specialisation on

learners’ performance in Social Sciences.
4.3.3 Theme 3: The Effect of Management of Social Sciences

The principals indicated that the management of Social Sciences affects learner’s
performance, hence, it plays an important role in management of the subject. They
also said that DH must support the educators and do class visits, monitoring and

moderation.

Two principals said:

Principal 1: In this school, | can say that Social Sciences is managed well, and it is
affecting the performance of learners positively. The departmental head is
always hands-on and supportive of the teachers who are teaching the subject.
The regular monitoring and class visits ensure that the teachers are always at

the top of their game.

Principal 3: If the DH does not play his role accordingly, it may affect the learning
and teaching of the Social Sciences in the sense that moderations and
monitoring must take place constantly. If it does not happen, learning and
teaching may be affected. If the teacher has not been made aware of the
policies relevant to the management of Social Sciences, it will also affect the
performance of the learner. The fact that two learning areas are combined into

one is also a problem.
The DHs agreed that the management of Social Sciences affects learners’
performance and that the management of the subject has its strengths and
weaknesses that affect learners’ performance.
To support the above finding two DHs said:

DH 1: The management of the subject has its strength and weakness that affect the

learners’ performance at the end of the day. Through monitoring of
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assessments by the DH and class visits will ensure that the learners perform

well.

DH 2: | make sure that | monitor educators work even though | feel that it is not
enough. | do class visits because | lack confidence in the subject. When it
comes to moderation of formal tasks, it’s a challenge because of content gap,

hence, this affects the quality of the formal tasks.

The DHs also had a similar view, that the management of Social Sciences affects

learners’ performance, hence, monitoring is very important.

To support the above finding five educators said:

Educator 2: |/ can say the management of Social Sciences at our school affects the
performance of learners negatively because the DH is not qualified to teach the
subject, however, monitoring is done regularly. As a teacher, | don't get full
support from my DH, especially when it comes to Social Sciences content.

Educator 3: /t affects learners' performance negatively because | don't get support
from my DH. Most of the things we do by ourselves. The DH does not do class

visits. The class visit was going to help the DH to identify the content gap.

Educator 4: |t affects my learners negatively, as we don't get full support. The area
that limits me is when it comes to the geomorphological part of Geography. The
landforms that we have around here are not enough. For example, there are
no mountains, rivers, wetlands and others. So, it makes it worse because the
school is in the rural area where we cannot connect and watch the videos on

content.

Educator 6: The management of Social Sciences education can have a significant
impact on learner’s performance in several ways, okay, firstly, curriculum
design and relevant design of the Social Sciences curriculum plays a crucial
role. It covers key topics, historical events, and contemporary issues can
engage students and enhance their understanding. Effective teaching methods,

qualified teachers and their ability to communicate complex concepts can
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greatly influence learners' performance. Then we also have class size and
individualised attention. Smaller class sizes can allow for more individualised
attention and support which is particularly valuable in a subject like Social
Sciences that often involves critical thinking and discussion.

Educator 7: At my school, they are managing Social Sciences in a good way, which
leads to the learner’s performance to be good. My DH makes sure that he
trains us and sends us to attend workshops for the sake of our development.
He also does classes visits and after that he provides me with constructive
feedback. We don't lack resources, even though we have work overload due
to staff shortages. My DH makes sure that he assists where he can. He
sometimes jumps in and teaches Social Sciences.

Educator 8: SS as a subject is managed well. At our school, when it comes to
teaching and learning, teachers make sure that they attend their classes with
lessons planned beforehand. Learners are given informal activities every now
and then to address issues. We have meetings every now and then to address

our shortfalls.

From this discussion, it is clear that analysing management of Social Sciences is a
prerequisite for successful performance. It is however important to take into
cognisance that not just mere management, but effective management that is needed.
It is common cause that without effective management anything that requires
management would malfunction. Principal 1 holds the view that, the Social Sciences
subject is managed well, and as a result is affecting the performance of the learners
positively. This requires that all relevant stakeholders of the SMT, such as principals,
are properly managing this subject to able learners achieve optimal performance.
Educators 2, 3 and 4 mentioned that they do not get support from their DHs resulting
in the poor performance of the learners. Sutoro (2021) supports the above findings as
the policy guide also gives subject managers instructions for monitoring and
overseeing teaching and learning activities in schools. Participants’ responses,
however, indicates that this approach is not always followed by the participating
schools, as sometimes, educators are not always hired based on acceptable

qualifications. (Refer to Chapter 2 par. 2.5.2). This indicates that the principals, DHs
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and educators have got common understanding of the effect of management of Social

Sciences.

4.3.4 Theme 4: Improving the Management of Teaching and Learning in Social

Sciences

To improve the performance of the learners in the subject, the principals indicated that
the educators who are teaching Social Sciences must be qualified to teach the subject;
more teaching materials must be provided for the teachers and support must be given

to the educators and the learners.

Three principals said:

Principal 1: [/ think under the circumstances, the school is trying to manage teaching
and learning of the subject. For improvement if the Department can provide
teachers with more teaching materials, such as laptops, projectors, and a lot of
workshops, this can remove some of the gaps. With recruitment and subject
allocation, the school should hire teachers who are experts in the subject to

improve the performance of learners.

Principal 2: The SMT should always be committed and ensure that their teachers
are carrying out their duties related to the social sciences. There are times when
teachers need supports related to certain topics in the subject or discipline in

class, when such cases arise, teachers should be offered necessary support.

Principal 4: In our schools, as we are working in a deep rural area, we need to make
sure that we have TVs. For improvements, learner must have a laptop or tablet
for goggling; encourage communities to see the purpose of education in our
area;, make use of quality learning and teaching campaigns. We must also
encourage our learners to live with an aim of being exemplary in their

community.

The DHs also agree that the usage of ICT; provision of teaching resources,

encouragement of regular communication; regular training and workshops and by
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appointing specialized educators can improve the management of teaching and

learning of Social Sciences.

To support the above finding 3 DHs said:

DH 1: / think by incorporating new technology, which will help teachers streamline
their work and assist in educators’-behaviour management. By sharing
teaching, planning and organisational tips with other teachers can improve
teaching and learning; sharing best practices as well as encouraging regular
communication between staff. Staff who build strong relationships with other
colleagues allows for a more positive and creative environment; encourage

regular reflection and use new perspectives to refine the teaching style.

DH 2: By appointing specialized educators. The subject specialists must provide
enough training and workshops. Providing enough teaching resources, must

include information and communication technologies.

DH 4: According to our situation in the school, | think provision of resources will do.
Provision of resources, meaning human resources, which are qualified
educators. And then we must also have the accommodation or infrastructure
readily available to accommodate our learners and provide learning and
teaching support material. And then the Department must regularly organise

workshops that will help in the development of best educators and monitors.

The DHs also agreed with the views that the usage of ICT, provision of teaching
resources, regular training and workshops and appointing specialized educators can
enhance the management of teaching and learning of Social Sciences. They added
that continuous professional development to improve the subject matter expertise and
pedagogical approaches of educators, can also contribute to better teaching and

learning of the subject and its administration. The educators responded as follows:

Educator 1: /ntroduce technology in the classroom. We should be innovative and
explore using technologies that appeal to the learners. This does not
necessarily mean large investment in screens and apps. Teachers can use

videos, digital games, free online resources, and digital tools that can be easily
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implemented in their classrooms. Young learners are more adept with
technological skills, so by integrating technology into the classroom, you will

instantly help our learners learn better and fast.

Educator 2: The main problem arises from the subject specialization, and it can only
be solved by allocating Social Sciences to suitably qualified teachers. DH
should also ensure that monitoring, teaching and learning are done regularly.
Teachers' support in terms of content delivery should also be normalized to
ensure that teachers are always at the top of their game. | think also adequate
preparation can help us because preparation is the mother of manifestation.
And lesson planning by the educator is also very much important. DH must
know the subject content to support the teachers. Monitoring and moderation
are also very much important. The DH must control the work of teachers and
learners. When it comes to appointment, they must appoint the relevant

teachers and induct them.

Educator 6: [/t can be teacher training and professional development. Investing in
training programs and continuous professional development of Social Sciences
teachers will enhance their subject knowledge and teaching methods. This can
include workshops, seminars and online courses. The curriculum should focus
on building critical thinking, problem-solving and research skills. | will now talk
about the classroom size and facilities. We have to ensure that classrooms are
adequately sized and equipped to accommodate interactive teaching methods
and engage students in discussion and activities. Then we have the last one
which is the use of technology. We have to integrate technology into the
teaching of Social Sciences where appropriate making use of digital resources,

online research tools, and interactive educational software.

Educator 7: The only thing that we lack is ICT; since we live in a deep rural area,
some features are not available. Using video will be of good assistance to
learners' performance. Networking with other teachers who teach Social
Sciences will also be of good help and appointing of qualified Social Sciences
educators. Lastly, | think by also encouraging teachers to take control of their

personal development.
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The above submissions by teachers concur with those made earlier on by principals
and DHs. It is extremely significant that all participants agree on the introduction of
new technological material. Such materials will equip and strengthen the level of
understanding amongst learners. Technology and digitalisation of studies in schools
is inevitable, as the times are evolving. Educator 2 above also concurred with the
submissions made by principals and DHs, that specialised SS teachers must be
appointed to the schools in the area as this will address the inadequacies in the
teachers who are teaching Social Sciences. Educator 6 suggested that continuous
professional development for teachers of Social Sciences to enhance their subject
knowledge and teaching methods, can include workshops, seminars and online
courses. Furthermore, the classroom must be adequately sized and equipped to
accommodate interactive teaching methods and engage student in discussion.
Educator 7 said that by networking with other teachers who teach Social Sciences will

also be of help.

It is important to take note that most part of management stakeholders are old as their
age are above 50, hence, most of them are resigning and others are going on pension.
This will leave a gap as the in-coming educators will be new to the profession,
particularly, Social Sciences educators and DHs. As such, this requires urgent
attention and proper plans to redress the issue. One of the management
improvements that can be implemented is for well-experienced DHs and educators to
regularly engage with new educators and DHs. Such engagements can be done
through workshops and meetings, which must focus on knowledge and management-
skills transfer. This will effectively fill the gap that is created when old and experienced

DHs and educators retire or resign.

In this context, it is clear that improvement in the management of learning and teaching
is centred around, providing learners and teachers with more advanced technological
and/or digital materials. Principals and DH, as shown from the above responses,
share the same sentiments around this issue. One of the solutions that they proposed
was that the sharing of tips on how to tackle Social Sciences amongst teachers would
assist greatly. This is not limited to teachers only, even, learners can be trained on
how to conduct group studies and discussions, and also to participate in different

learning programmes. Such programmes might be copied from a particular school or

80

© University of Venda



)
o

&5 ) university of Venda
C

from the TV. The inclusion of ICT in education requires that schools have access to
ICT infrastructure and resources (Japhet & Usman, 2018). ICT resources, including,
hardware, software, and other resources are largely dependent on accessibility for
successful implementation and assimilation into teaching in schools. (Refer to
Chapter 2 par. 2.6.5). These responses are evidence that the principals, DHs and
educators have got a common understanding of the strategies to enhance the manner

in which teaching and learning are managed in Social Sciences.
44 SUMMARY

The data gathered from participants in the four elementary schools in the Ganyesa
Circuit was presented by the researcher in this chapter; participants were interviewed
in order to gather this data. Face-to-face interviews were carried out with the
principals, department heads and teachers of the selected schools; the findings were

the result of data collected from the literature review and the conducted interviews.

The data gathered was organised based on various themes that emerged and were
connected to the study's objectives. The findings focused on how SMTs' leadership
behaviours impacted the calibre of social sciences teaching and learning; this formed
the basis of the study hence the applicability of the Contingency Theory to this
investigation. In order to determine the leadership approach SMTs employ to oversee
teaching and learning in the Social Sciences, the study also examined the school
setting and the circumstances in which they act as leaders. The developed themes
were - the role of School Management Team (SMT) particularly the DHs; the effect of
subject specialisation on learners’ performance in Social Sciences; the effect of
management of Social Sciences and improving the management of teaching and

learning in Social Sciences.

The findings from Theme 1 showed that the DHs are not giving full support to the
educators which hampers learner’s performance. The findings on the second theme
revealed that the DHs and the educators are not qualified to teach Social Sciences
which show that there is a problem with recruitment and subject allocation. Results
on the third theme indicated that most of the educators are not getting full support from

their DHs due to them not having enough content knowledge, therefore, DHs need
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proper trainings to empower them. The last findings based on theme 4 identified
factors like - offering teacher training and professional development; appointment of
specialised Social Sciences educators; allocation of teaching resources; the usage of
ICT and SMT giving full support to the educators, as some methods for enhancing the

way that teaching and learning of Social Sciences are managed.

The results and conclusions are summed up in the following chapter, along with ideas

and recommendations for more study.
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CHAPTER 5
SUMMARY OF FINDINGS, CONCLUSIONS AND RECOMMENDATIONS
5.1 INTRODUCTION

The major purpose of this study was to investigate how teaching and learning are
managed in the GET band in North-West Ganyesa. The results of the qualitative data
collected, following the methods, described in Chapter 3 and involving the sampled
principals, DHs, and educators as research participants, were presented in Chapter 4.
A thematic presentation and discussions from the data collected from the semi-
structured interviews were done in the previous chapter. This final chapter provides
an overview of the earlier chapters, highlighting the relationships between the study's
background, goal, research questions, theoretical framework, literature review,
research design, and outcomes presentation. Subsequently, the results are
summarized, with emphasis on the most significant findings, as well as providing
suggestions for enhancing instructional leadership. The chapter ends with potential
directions for further investigation based on the objectives, results, the boundaries of

the investigation, and the ultimate conclusions.

The study’s aim was supported by the following objectives:

e To determine the role of SMTs in managing the teaching of Social Sciences in
the GET band.

e To investigate how teacher qualifications influence the management of
teaching of Social Sciences

e To evaluate the extent to which subject-management affects learner
performance.

e To suggest ways that can be utilised to effectively improve managing the

teaching and learning of Social Sciences.
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5.2 SUMMARY OF THE STUDY

This study's objective was to discover a workable way to enhance the management of
Social Science instruction in the GET band in the Ganyesa Circuit in the North-West

Province of South Africa.
5.2.1 Chapter 1: Introduction and Background of the Study

An outline of the study was presented in Chapter 1. This involved detailing the study's
background, introduction and justification. Additionally, the researcher stated the
purpose and objectives of the study and offered a definition of the problem and
research questions.

The study's theoretical framework was determined as collaborative instructional
leadership and contingency theory, and the research methodology was described.
The goal of these theoretical models is to identify the best leadership behaviors for
various organizational circumstances. Additionally, it was deemed appropriate that

the research be based on the interpretivist research paradigm.

A qualitative approach was used. Information on the research population and
research sample was covered in Chapter 1. Purposive sampling technique was
employed by the researcher to select the research sites (schools) and eighteen people
in all participated in the interview. Techniques for gathering data were described, and
the process of data analysis and interpretation was described. The researcher also
made a few succinct comments regarding the legitimacy and dependability of this
qualitative research conducted. Key concept definitions and ethical considerations
were noted. The researcher listed the study's limitations and provided summaries of
the layout of the research report at the end of the chapter.

5.2.2 Chapter 2: Literature Review
This chapter offered a critical analysis of the topic and literature on the contribution of

SMT to schools' academic success. In order to do this, the chapter started with

outlining the theoretical framework that served as the study's direction. This chapter
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also discussed viewpoints on SMT in various contexts, as well as managing the
teaching and learning of Social Sciences in South Africa. The discussions focused on
the roles of school management teams, particularly how teacher qualifications
influence the management of teaching Social Sciences; the extent to which subject
management affects learner performance and to suggest ways that can be utilised to

effectively enhance managing the teaching and learning of Social Sciences.
5.2.3 Chapter 3: Research Design and Methodology

The study's design and research technique were covered in this chapter. There were
also explanations of the research paradigm of the study, (interpretivism paradigm) and
the qualitative research approach; how data was collected, analyzed and interpreted
within the thematic framework. The qualitative approach assisted the researcher in
evaluating and looking into how the participants make sense of their particular
circumstance. This chapter also covered the population, sampling techniques used in
participant selection, and the data collection tools and processing, within the
qualitative nature of the study. Data collection was done through interviews with the
participants into how Social Science is taught and learned in the GET band, in the
Ganyesa Circuit of North-West Province. The researcher's difficulties faced during the

process were also detailed in this chapter.
5.2.4 Chapter 4: Data Analysis and Presentation

In Chapter 4 of the study, the researcher presents the findings from the data collected.
The participants' biographies were given; the information comprised of the number of
participants, their age, sex, level of education, teaching experience, teaching
qualification and their majoring subject between Geography and History. The chapter
also presented information on the data analysis and interpretation in relation with
existing literature, the thematic analysis and the four study objectives. The

interpretations were supported by direct quotations from the participants.
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5.2.5 Chapter 5: Summary of Findings, Conclusions and Recommendations

This chapter covers the overview of the main conclusions, recommendations, and the
data-and literature-based study findings. Conclusions were then made taken in the
light of the findings. The recommendations and ideas for additional research are

presented in the final sections of this chapter.
5.3 SUMMARY OF THE RESEARCH FINDINGS

As stated by Busetto, Wick and Gumbinger (2020), research is essentially a
methodical and defined way of thinking that makes use of specialized instruments,
techniques, and processes in order to arrive at a more satisfactory solution to a
problem than would be possible without them. Acquiring new knowledge or improving
understanding of a subject or problem is the aim of research. The synthesis of the
findings was prompted by the research issues that guided this investigation. The
researcher endeavored to effectively tackle every research question mentioned in
Chapter 1, for this investigation. The main conclusions drawn from the empirical data
are summarized in this part together with the research findings. During the data

analysis and presentation, the following themes came to light and were discussed:

e Theme 1: The Role of School Management Team (SMT), particularly the
DHs

The data from the participants in the four selected elementary schools, was gathered
from - principals, DHs and educators - in Ganyesa Circuit. The findings indicated that
some of the roles of the DHs is to manage teaching and learning by means of
monitoring and moderating learners’ activities, doing class visits and providing learning
and teaching materials as well as support for Social Sciences educators (cf. 4.3.1).
Principal supported these points by highlighting that the DHs must make sure that
timetable are available in order to see the educators workload (cf. 4.3.1 p.5). DHs
also indicated that curricular oversight and monitoring will assist the SMTs in creating
and putting into practice, initiatives that will enhance academic performance (cf. 4.3.21
p.7). Their opinions were relevant because they clarified the functions of the SMT. The
participants indicated that the role of the SMT affects the teaching and learning of

Social Sciences. Data from the literature also indicated similar views, that depending
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on how big the school is and how much work they have, the DHs are responsible for
overseeing one or more courses and/or departments and ensuring that students and
teachers perform well in those fields (Munje, Tsakeni & Jita 2020) (cf.2.5.1). As part
of their responsibilities for curricular leadership, the DH must also keep an eye on and
moderate the work that teachers and students produce. In order to ensure that the
intended curriculum and instruction are implemented in both quality and quantity, they

must also visit classrooms and observe lessons (Ogina, 2017) (cf. 2.5.1 p 1)

Furthermore, the literature indicated that, the DHs also strategizes for their
department, fosters a sense of community among staff members, provides pastoral
care to teachers and students, advises the principal, deputy principal, parents, and
teachers on curriculum-related issues, and fills in for the principal when the principal
is away (RSA, 2016) (cf. 2.5.1.2). The DHs are also expected to work as a team and
as a leader (Bassett & Robson, 2017; De Nobile, 2018), (cf. 2.5.1.2). Lastly, the
literature indicated that organizing is the process of creating a framework that will
enable DHs in schools to work effectively as a team to accomplish predetermined
goals (Van Wyk, 2020). Furthermore, making the best use of resources that are
already available and those that are needed to carry out plans effectively is another
definition of organizing. Without being adept at management activities like organizing,
delegating, and coordinating, DHs cannot achieve predetermined results in their

numerous departments (cf. 2.5.3).

e Theme 2: The Effect of Subject Specialisation on Learners’ Performance
in Social Sciences

The study revealed that certain educators in Ganyesa Circuit are not qualified to teach
Social Sciences as some educators are only qualified to teach either Geography or
History (Table 4.1), hence, the majority of teachers struggled with teaching Social
Sciences due to lack of content knowledge. This has led to educators failing to present
the lesson with confidence. One of the DHs complained that some teachers dodge
classes because they are not happy or comfortable with teaching the subject; this
disadvantages learners. These findings clearly indicated that subject specialisation is

essential, as it affects learners’ performance significantly (cf 4.3.2).
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The biographical information in Table 4.1 indicated that none of the Social Sciences
educators did major in Social Sciences. Given the impact of educators' subject
specialisation on students' academic performance; it is possible that the large
proportion of Social Sciences educators who do not major in Social Sciences will
negatively impact students' academic performance in the schools selected for this
research. For itis highly unlikely that a teacher who did not major in Social Sciences
will possess sufficient topic knowledge of the subject to comprehend its concepts, be
able to navigate the system and help students build the necessary knowledge.

Educators teaching Social Sciences must be qualified to teach both Geography and
History. Literatures has revealed that educators have an impact on students' poor
performance in subjects they are teaching, because a teacher who lacks sufficient
subject knowledge and pedagogical content knowledge may present incorrect
information or even under-utilise resources, which result in inadequate learner-
performance (Mabena, Mokgosi & Ramapela, 2021) (cf. 2.6.2). A study on high school
students' success in the Social Sciences by Darling-Hammound (2000), revealed that
educators majoring in the topic they teach is the most accurate way to predict their

pupils' achievement scores, in those particular disciplines (cf. 2.6.2).

e Theme 3: The Effect of Management of Social Sciences
The goal of managing the Social Sciences, according to all participants, is to improve
students' academic achievement, therefore, better management results in higher

academic achievement for learners, and vice versa (cf. 4.3.3).

Ensuring everyday functionality and regulating teaching and learning are some of the
consequences of Social Science management. According to the data from the
interviews with principals, DHs, and educators, monitoring, class visits, appointment
of qualified educators and setting clear directions (cf.4.3.3), has this effect. This is
supported by literature from Van der Westhuizen (1997) that a manager defines the
roles of others, holds them responsible, maintains open lines of communication,
allocates resources, organizes individuals who can collaborate successfully in a
methodical manner, and oversees school activities while planning teaching and
learning activities (Van der Westhuizen, 1997). Managers in addition, plan subject

meetings, visit classrooms, and make sure teachers are aware of the type and extent
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of the work they will be expected to complete during the year (cf.2.5.3). Some of the
DHs revealed that it is not easy to manage or generate any interest in a subject that
they did not specialised in, hence, poor management occurs in that subject. Some
educator-participants, in line with this point, were complaining that they were not
getting any support from their DHs, hence they lack interest and confidence in Social

Sciences.

One of the principals said that it is important to provide Social Sciences educators with
subject policies so that thorough monitoring and moderating of educators’ task is done
according to the drafted yearly plan (cf 4.3.3). Literature by Chauke, Litshani,
Muthambi, Mudau and Ncube (2022), supported the above statement, that an
intentional action in which school administrators create a year plan that collaborates
with the term, weekly, and daily plans of the teachers, is essential. It is the SMT's duty
to ensure that all educators follow their daily plans, which may include using
appropriate and efficient teaching strategies for educational process, and the teaching
and learning year’s assigned duties. Participants said that in order to attain high

academic achievement, it is critical to provide appropriate school management.

DHs indicated that as part of their responsibilities, they ensure that educators do not
lack teaching resources. This is supported by the 2005 study conducted in China by
Mercer and Ri that revealed that - establishing relationships, motivating staff members,
supporting their professional growth, ensuring the quality of pedagogy, controlling
resources and taking responsibility for the teaching and learning in the classroom are
all part of leading people (cf.2.5.4). Furthermore, Daniéls, Hondeghem and Dochy
(2019) concluded that the roles of the School Management Team include - planning,
organising, controlling, and evaluating the entire process of students' academic

development (cf. 2.5.7).
Some educators indicated that they attend workshops and training which is supported
by literature Kuitert (2020) that school Management Teams (SMTs) coordinate

teachers in schools in a variety of ways, like - managing departmental or subject
meetings, informal staff meetings, and subject meetings (cf. 2.5.6).
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e Theme 4: Improving the Management of Teaching and Learning in Social
Sciences

The data gathered from the interviews with the principals, DHs and educators
indicated several ways to advance the management of teaching and learning of Social
Sciences. Some of these strategies were - providing more learning and teaching
materials such laptops, projectors, television and tablets so as to integrate technology
into the teaching of Social Sciences through making use of digital resources, online
research tools, and the interactive educational software (cf.4.3.4). The above findings
are supported by Japhet and Usman (2018) who maintain that inclusion of ICT in
education requires that schools have access to ICT infrastructure and resources. ICT
resources including hardware, software, and other resources are largely dependent
on accessibility and availability for effective adoption and integration into teaching in
schools. Access to computers, updated software, and hardware are therefore
essential components for successful technology adoption and integration (Lembani,
Gunter, Breines & Dalu, 2020). this means that teachers will not use ICT resources if

they cannot access them (cf. 2.8.7 p1).

Other findings indicated that by appointing qualified educators will help improve the
management of teaching and learning of Social Sciences (cf.4.3.4). In this study, one
of the DHs talked of struggling to lead teachers in his department and asserted that
DHs and teachers who do not comprehend the subject find it very difficult to manage,
and for teachers to interpret certain concepts and teach learners using the language
of that particular subject. This finding implies that some DHs are not competent in the
content knowledge of Social Sciences, hence, are unable to help teachers who are
struggling to teach the subject in a way that the learners are able to understand the
subject content; this also affects the moderations of the task by the DHs (cf 3.4.4).
The above statement is supported by Agu and Ramsey (2021) that specialising in one
area of instruction is the most accurate forecast of students' progress in social studies.
According to a similar study on high school students' success by Darling-Hammound
(2000), educators majoring in the subjects they teach, is the most direct prediction of
their pupils' achievement scores in those particular disciplines (cf 2.6.2).

Some educators indicated that getting support from their DHs will help them improve

their performance; this involves good interaction. Communication is vital for the
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effective functioning of any institution and the building of a shared vision, however in
some of the schools in the study there were very few opportunities created for
communication. Effective communication is necessary for relationships to operate at
their best, which in turn enables fruitful and effective collaboration. Having regular,
honest, and established channels of communication is the greatest approach to
prevent miscommunications among stakeholders, ensure implementation of plans and

relevant and effective leading (cf.3.4.4).

Some educators indicated that improvement of learners’ performance is dependent on
the up-skilling of educators, which must be in the form of continuous professional
development (cf 3.4.4). This is supported by Imants and Van der Wal (2020), that
professional development leadership of the SMTs is crucial to the processes of school
improvement. It is envisaged that administrators, deputy principals, and HoDs will
offer formal training to teachers, with a clear emphasis on classroom procedures (cf.
2.6.3 1). Harreveld (2022) also support that possibilities should be provided to working
educators to acquire new knowledge, skills, attitudes, and habits in order to increase
their efficiency in the classroom, hence, continuous teacher professional development,
either by DHs or subject specialists. Put differently, it is improving/ progress of
instructors' understanding of the pupils, the subject, instructional strategies, and
educational legislation that can, collectively, result in learner achievement (The
professional Affairs Department, 1999) (cf. 2.6.3).

Similarly, Tongchai, Wichaidit and Koocharoenpisal (2019) assert that that SMT
members are responsible for making sure that all instructors receive the appropriate

assistance by ensuring that they have access to content and pedagogic skills (cf.
2.6.3.1).

Data gathered from the interviews with the principals, DHs and educators also
stressed that DH must do moderating and monitoring to improve the management of
teaching Social Sciences. The above statement is supported by literature from policies
(DBE, 2016:10-14; DBE, 2016:27-35) since the SMTs and the principals are
accountable for curriculum oversight; department heads need to ensure high-quality

teaching and learning as part of their job descriptions, and the deputy principals, in
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particular, are also required to be actively involved in instructional leadership (cf..
2.5.7.1).

54 RECOMMENDATIONS

It is fundamental for a researcher to make recommendations on studies of this kind,
therefore, in this segment the researcher strives to provide some recommendations
after the detailed analysis of teaching and learning of Social Sciences, in the GET
band in North-West, Ganyesa, using the 04 (four) main objectives outlined in Chapter
1, which hence, served as the backbones and the fundamental basis of this study.
The researcher will, therefore, in the sections bellow provide detailed
recommendations from the findings of the study conducted.

The data collected noted that the world is evolving, continuously. Most things are now
technology-inclined or digital, as we are living under the Fourth Industrial Revolution
era. This factor is very important and requires one to give it attention. On this basis, it
is clear from the results that teaching in the GET band in North-West, Ganyesa lacks
technologically advanced learning and teaching materials. In this instance, the
management of this school ought to request the Department of Basic Education to
provide the school with necessary technological teaching and learning materials. This
will create an environment wherein learners and teachers can easily access
information from across the world without difficulties. Such access to learning
information stimulates and accelerates the way in which learners acquire knowledge
and it helps learners to improve their academic performances. Such technological
materials, therefore, can also assist learners and teachers to engage with their
counterparts in different jurisdiction on particular subjects this would enhance sharing

of knowledge and learning materials among schools.

One of the aspects that came under critical scrutiny was the fact that in GET band,
North- West, Ganyesa, most experienced teachers and DHs are old and soon would
resign and go on pension. This would affect the management of learning and teaching
in different subjects. Those senior teachers, and DHs possess quality experience that
had enabled them to properly manage their subjects. Given the above fact, a

knowledge gap would be created as, there will be a lack of well-experienced teachers
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and DHs in their subjects’ field. In order to address such a gap, there must be regular
workshops that occur between newly appointed teaches who lack experience and old
teachers who possess valuable experience in particular subjects. It is therefore,
suggested that well-experienced teachers must be paired with incoming teachers who
do not have experience. This will create an environment that would allow effective

transfer of knowledge, which will stimulate proper management of subjects.

A similar recommendation is that proper and regular communication and workshops
among specialists and non-specialist teachers of Social Sciences should be
encouraged. It is also vital for the SMT to strictly hire educators who are specialised
in Social Sciences without any compromise. This will result in improving learners’
understanding of Social Sciences as a subject and generally improve their academic
performance. It is therefore, imperative to engage in ongoing professional
development for educators to acquire new ideas, abilities, and information that they

may use to improve learners’ performance in the classroom.
5.5 LIMITATIONS OF THE STUDY

The information gathered reflects the context of four schools, and data provided by
eight educators, four principals, and four DHs who were involved in teaching Social
Sciences. This is evidence that this is a small-scale study, thus, the conclusions
cannot be applied outside the setting of the study. The researcher concluded from the
interview that more schools could have been involved to increase the validity of this
study, although, the interviews proceeded without any issues, and every selected

participant offered comprehensive responses to the questions.

Looking back, the fact that the principals’, DHs’, and the educators' data was gathered
solely through interviews represents one of the study's limitations. This did not meet
the mark of being adequate. Adding other forms of data collection, like questionnaires
and observations to ensure triangulation would have produced a deeper
understanding of the management of Social Science teaching and learning. For
instance, a report from an observer could have produced more accurate data than

self-reporting from the teachers, however, due to variations in how Social Science
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teaching and learning are managed across schools and globally, studies might not

always produce comparable findings.
5.6 CONCLUSION

Based on the collected data and its critical analysis, the researcher managed to
investigate the managing of teaching and learning of Social Sciences in Ganyesa
Circuit in North-West. The results of this research indicate that a lack of - resources,
adequate educator qualifications, subject content, communication, and needed
support - from the DHs are the variables connected to education quality that had led

to bad management in Social Sciences.

The researcher managed to conduct this study through critical interpretation of existing
studies, and empirical data collection, analysis and interpretation. The researcher
ultimately provided recommendations that are deemed appropriate based on the
conducted study. The researcher has systematically structured this study, starting
with the following the fundamentals of an academic research and ending with
appropriate recommendations. Such recommendations sought to address the
questions that this study aimed to answer; this is after the researcher had analysed
the current challenge of learner performance in the Social Sciences and realised the

need and urgency to address the situation.

The study's conclusions can, with discretion, be applied to primary schools in other
rural communities in South Africa that have similar socio-economic circumstances to
those in the Ganyesa Circuit, in spite of the fact that the participants were chosen from
a sample of four schools.

REFERENCES

Acosta, M.M. 2019. The Paradox of Pedagogical Excellence among Exemplary Black
Women Educators. Journal of Teacher Education, 70(1): 26-38.

94

© University of Venda



)
o

&5 ) university of Venda
C

Adeleye, N. & Eboagu, C. 2019. Evaluation of ICT Development and Economic
Growth in Africa. NETNOMICS: Economic Research and Electronic
Networking, 20(1): 31-53.

Afrina, A., Abbas, E.W. & Susanto, H. 2021. The Role of Historical Science in Social
Studies Learning Materials for Increasing Values of Student's Nationalism. The
Innovation of Social Studies Journal, 3(1): 1-8.

Agnes, E.M. 2013. Attitudes of Teachers in Yenogoa Local Government Area
Bayselsa State Nigeria: Towards the Teaching Profession, Counselling
Implications. International Journal of Research in Social Sciences, 2(2): 61-67.

Agu, P. & Ramsey, J., 2021. A Comparison of Teaching Efficacy Beliefs of Generalist
and Subject-Specific Certified Biology Teachers. Journal of Education Social
Policy, 8(1).

Al Khajeh, E.H. 2018. Impact of Leadership Styles on Organizational Performance.
Journal of Human Resources Management Research, 2018: 1-10.

Al Mulhim, E. 2013. The Current use of ICT by Novice Female Teachers in Saudi
Primary Schools and their Perceived Training Needs. In ASCILITE-Australian
Society for Computers in Learning in Tertiary Education Annual Conference
(pp. 597-601). Australasian Society for Computers in Learning in Tertiary
Education.

Al Riyami, T. 2015. Main Approaches to Educational Research. International Journal
of Innovation and Research in Educational Sciences, 2(5): 412-416.

Alderson, P. & Morrow, V. 2020. The Ethics of Research with Children and Young
People: A Practical Handbook. London: Sage.

Alharahsheh, H.H. & Pius, A. 2020. A Review of Key Paradigms: Positivism VS
Interpretivism. Global Academic Journal of Humanities and Social Sciences,
2(3): 39-43.

Aly, A. & Nurhakim, M. 2020. The Role of Transformation in the Curriculum for
Sustainability of Schools. International Journal of Innovation, Creativity and
Change, 12(1): 401-418.

Al-Yaseen, W.S. & Al-Musaileem, M.Y. 2015. Teacher Empowerment as an Important
Component of Job Satisfaction: A Comparative Study of Teachers’
Perspectives in Al-Farwaniya District, Kuwait. Compare: A Journal of

Comparative and International Education, 45(6): 863-885.

95

© University of Venda



)
o

&5 ) university of Venda
C

Amankwaa, L., 2016. Creating protocols for trustworthiness in qualitative
research. Journal of cultural diversity, 23(3).

Amundsen, S. & Martinsen, J.L. 2014. Self-other Agreement in Empowering
Leadership: Relationships with Leader Effectiveness and Subordinates' Job
Satisfaction and Turnover Intention. The Leadership Quarterly, 25(4): 784-800.

Arends, A.M. 2021. The Instructional Leadership Role of the Head of Department in
South African Primary School Classrooms in Enhancing the use of Technology-
Based Education (Doctoral Dissertation). Pretoria: University of South Africa.

Atik, S. & Celik, O.T. 2020. An Investigation of the Relationship between School
Principals' Empowering Leadership Style and Teachers' Job Satisfaction: The
Role of Trust and Psychological Empowerment. International Online Journal of
Educational Sciences, 12(3): 177-193.

Aydin, M.K., Gurol, M. & Vanderlinde, R. 2016. Evaluating ICT integration in Turkish
K-12 Schools Through Teachers' Views. Eurasia Journal of Mathematics
Science and Technology Education, 12(4):747-766.

Ayibatonye, J.E. 2020. Enhancing Students Academic Achievement in Basic Science
in Public Secondary Schools: The Contributions of Teachers Academic
Qualification and Subject Specialization. Cross-Currents: An International
Peer-Reviewed Journal on Humanities & Social Sciences, 6(12): 180-187.

Bafadal, |., Nurabadi, A., Sobri, AY. & Gunawan, |. 2019. The Competence of
Beginner Principals as Instructional Leaders in Primary Schools. International
Journal of Innovation, Creativity and Change, 5(4): 625-639.

Bailey, T. 2017. The Impact of Parental Involvement on Student Success: School and
Family Partnership from the Perspective of Students. Education Policy, 8(1):
3.

Baker, R. & Jones, A. 2005. How can International Studies such as the International
Mathematics and Science Study and the Programme for International Student
Assessment be used to Inform Practice, Policy and Future Research in Science
Education in New Zealand? International Journal of Science Education, 27(2):
145-157.

Baker, T.L., Wise, J., Kelley, G. & Skiba, R.J. 2016. |dentifying Barriers: Creating
Solutions to Improve Family Engagement. School Community Journal, 26(2):
161-184.

96

© University of Venda



)
o

&5 ) university of Venda
C

Ball, D.L., Lubienski, S.T. & Mewborn, D.S. 2001. Research on Teaching
Mathematics: The Unsolved Problem of Teachers’ Mathematical Knowledge.
Handbook of Research on Teaching, 4: 433-456.

Bal-Tastan, S., Davoudi, S.M.M., Masalimova, A.R., Bersanov, A.S., Kurbanov, R.A.,
Boiarchuk, A.V. & Pavlushin, A.A. 2018. The Impacts of Teacher’s Efficacy and
Motivation on Student’'s Academic Achievement in Science Education among
Secondary and High School Students. EURASIA Journal of Mathematics,
Science and Technology Education, 14(6): 2353-2366.

Banegas, D.L. & Villacanas de Castro, L.S. 2015. A Look at Ethical Issues in Action
Research in Education. Argentinian Journal of Applied Linguistics, 3(1): 58-67.

Bassett, M. & Robson, J. 2017. The Two Towers: The Quest for Appraisal and
Leadership Development of Middle Leaders Online. Journal of Open, Flexible
and Distance Learning, 21(2): 20-30.

Ben-Ari, A. & Enosh, G. 2019. Dialectics, Power, and Knowledge Construction in
Qualitative Research: Beyond Dichotomy. New York: Routledge.

Bengtsson, E. & Zago, M. 2019. Big Data Analytics and Auditing-Implementation and
Knowledge. Sweden: Lund University.

Benoliel, P. 2021. A Team-based Perspective for School Improvement: The Mediating
Role of School Management Teams. Journal of Research on Educational
Effectiveness, 14(2): 442-470.

Betts, J.R., Zau, A. & Rice, L. 2003. Determinants of Student Achievement: New
Evidence from San Diego. San Francisco, CA: Public Policy Institute of
California.

Bipath, K., Weber, E. & Nkabinde, M.M.B. 2012. The Roles and Responsibilities of
Foundation Phase Heads of Department (Doctoral Dissertation). Pretoria:
University of Pretoria.

Birkinshaw, J. & Mark, K. 2015. Key MBA Models: The 60+ Models Every Manager
and Business Student Needs to Know. UK: Pearson.

Blignaut, S. 2021. Transforming the Curriculum for the Unique Challenges Faced by
South Africa. Curriculum Perspectives, 41: 27-34.

Bond, M., Zawacki-Richter, O. & Nichols, M. 2019. Revisiting Five Decades of
Educational Technology Research: A Content and Authorship Analysis of the
British Journal of Educational Technology. British Journal of Educational
Technology, 50(1): 12-63.

97

© University of Venda



)
o

&5 ) university of Venda
C

Borges Notarjacomo, M.H., Strapazzon Do Couto, B., Bica de Almeida, F., Borchart,
M. & Medeiros Pereira, G. 2022. Total Quality Management: Practices to
Leverage Its Principles in Distance Higher Education. In International Scientific-
Technical Conference Manufacturing (pp. 60-71). Cham: Springer International
Publishing.

Boulton, H. 2017.  Exploring the Effectiveness of New Technologies: Improving
Literacy and Engaging Learners at Risk of Social Exclusion in the UK. Teaching
and Teacher Education, 63: 73-81.

Braun, V. & Clarke, V. 2019. Reflecting on Reflexive Thematic Analysis. Qualitative
Research in Sport, Exercise and Health, 11(4): 589-597.

Buckley, J., Seery, N., Power, J. & Phelan, J. 2019. The Importance of Supporting
Technological Knowledge in Post-Primary Education: A Cohort Study.
Research in Science & Technological Education, 37(1): 36-53.

Buda, A. 2020. Stumbling Blocks and Barriers to the use of ICT in Schools: A Case
Study of a Hungarian Town. Informatics in Education-An International Journal,
19(2): 159-180.

Busetto, L., Wick, W. & Gumbinger, C. 2020. How to use and Assess Qualitative
Research Methods. Neurological Research and Practice, 2: 1-10.

Bush, T. 2003. Theories of Educational Leadership and Management. London: Sage.

Bush, T. 2018. Preparation and Induction for School Principals: Global Perspectives.
Management in Education, 32(2): 66-71.

Bush, T. 2020. Theories of Educational Leadership and Management. Theories of
Educational Leadership and Management, pp.1-208. California: Sage
Publications.

Carl, A.E. & Negumbo, T.A. 2017. Underperformance in Social Studies in Grades 5-
7 in Namibian Primary Schools: A Case Study. Yesterday and Today, (17): 92-
120.

Chauke, N.D., Litshani, N.F., Muthambi, S.K., Mudau, T.J. & Ncube, D. 2022.
Assessing the Extent to which the School-Parent Partnership in the Malamulele
Northeast Circuit in the Limpopo Province Enhances Effective Teaching and
Learning of Learners in Primary Schools. Gender and Behaviour, 20(3): 20327-
20340.

Chemers, M.M. 2000. Leadership Research and Theory: A Functional Integration.
Group Dynamics. Theory, Research and Practice, 4(1): 27.

98

© University of Venda



3
o]

&5 ) university of Venda
C

Cheong, M., Yammarino, F.J., Dionne, S.D., Spain, S.M. & Tsai, C.Y.2019. A Review
of the Effectiveness of Empowering Leadership. The Leadership Quarterly,
30(1): 34-58.

Chiwandire, D. 2019. Universal Design for Learning and Disability Inclusion in South
African Higher Education Curriculum. Alternation, 27: 6-36.

Cho, J. 2017. Evaluating Qualitative Research. New York: Oxford University Press.

Coleman, J.S. 2018. Parents, their Children and Schools. UK: Routledge.

Connolly, M., James, C. & Fertig, M. 2019. The Difference Between Educational
Management and Educational Leadership and the Importance of Educational
Responsibility. Educational Management Administration & Leadership, 47(4):
504-519.

Covey, S.R. 2020. The 7 Habits of Highly Effective People. New York City: Simon &
Schuster.

Creswell, J.W. & Poth, C.N. 2016. Qualitative Inquiry and Research Design: Choosing
Among Five Approaches. Thousand Oaks: Sage Publications.

Creswell, J.W. 2013. Educational Research: Planning, Conducting, and Evaluating.
W. Ross MacDonald School Resource Services Library.

Daniel, N.L. 2017. A Case Study: The Role of School Management Team in
Curriculum Management (Master Dissertation). KwaZulu-Natal: University of
KwaZulu-Natal.

Daniéls, E., Hondeghem, A. & Dochy, F. 2019. A Review on Leadership and
Leadership Development in Educational Settings. Educational Research
Review, 27: 110-125.

Darling-Hammond, L. 2000. Teacher Quality and Student Achievement. Education
Policy Analysis Archives, 8: 1-1.

David, A.A. 2013. The Attitudes of Students Towards the Teaching and Learning of
Social Studies Concepts in Colleges of Education in Ghana. Research on
Humanities and Social Sciences, 3(9): 83 — 89.

Davies, A. 2012. New Forms of Management and Governance in the School System
in England and Wales. Logos, Universality, Mentality, Education, Novelty.
Section: Philosophy and Humanistic Sciences, 1(1): 237-248.

DBE, R. 2012. Approval of the Regulations Pertaining to the National Curriculum
Statement Grades R-12. Pretoria: Government Gazette No. 36041, 28
December 2012.

99

© University of Venda



)
o

&5 ) university of Venda
C

De Nobile, J. 2018. Towards a Theoretical Model of Middle Leadership in Schools.
School Leadership & Management, 38(4): 395-416.

Dee, J.R., Henkin, A.B. & Duemer, L. 2003. Structural Antecedents And
Psychological Correlates of Teacher Empowerment. Journal of Educational
Administration, 41(3): 257-277.

Department of Basic Education (DBE), 2016. Policy on Standards for South African
Principals. Government Gazette 39827. Pretoria: Government Printers.
Department of Basic Education (DBE), 2016. Policy on Standards for South African
Principals. Government Gazette 39827. Pretoria: Government Printers.
Department of Basic Education (DBE), 2017. CAPS Evaluation: DBE Briefing.

Available at: https://pmg.org.za/committee-meeting/24054/.

Department of Basic Education, 2010. Final Draft (EMS): Curriculum Assessment
Policy (CAPS). Pretoria. Government Printers.

Department of Education, 1998. Terms and Conditions of Employment of Teachers
Determined in Terms of Section 4 of the Employment of Teachers Act, 1998
(Personnel Administrative Measures (PAM). Pretoria: Department of
Education.

Department of Education, 2002. Revised National Curriculum Statement: Social
Sciences. Pretoria: Government Printers.

Department of Education, 2011.  Curriculum and Assessment Policy Statement:
Social Sciences. Pretoria: Government Printers.

Department of Education, 2014. The South African Standard for Principalship.
Government Gazette no 37897 of 07 August 2014. Pretoria: Department of
Education.

Department of Planning, Monitoring and Evaluation (DPME), 2018. Implementation
Evaluation of the National Curriculum Statement Grade R to 12 Focusing on
the Curriculum and Assessment Policy Statements (CAPS). Pretoria:
Government Printers.

DiscoverPhDs, 2020. “What is the Significance of the Study?,” DiscoverPhDs, 25
August. Available at: https://www.discoverphds.com/blog/significance-of-the-
study (Accessed: November 11, 2023).

du Plessis, A. 2020. The Emergence of Decentralised Centralism In The South
African Education Governance System. Journal of Southern African Studies,
46(1): 165-183.

100

© University of Venda



)
o

&5 ) university of Venda
C

Du Plessis, P. & Mestry, R. 2019. Teachers for Rural Schools — a Challenge for South
Africa. South African Journal of Education, 39(4): S1-S9.

Du Plessis, P. 2017. Challenges for Rural School Leaders in a Developing Context:
A Case Study on Leadership Practices of Effective Rural Principals. Koers,
82(3): 1-10.

Ehren, M.C.M., Altrichter, H., McNamara, G. & O’Hara, J. 2013. Impact of School
Inspections on Improvement of Schools — Describing Assumptions on Causal
Mechanisms in Six European Countries. Educational Assessment, Evaluation
and Accountability, 25: 3-43.

Emeda, A. 2021. Contribution of Laboratory Activities on Student’s Academic
Performance in Community Secondary Schools in Babati District, Manyara
Region (Doctoral Dissertation). Dar-Salam, Tanzania: The Open University of
Tanzania.

English, F.W. 2007. The Art of Educational Leadership: Balancing Performance and
Accountability. Thousand Oaks, CA: Sage.

Ersin, P., Atay, D. & Mede, E. 2020. Boosting Preservice Teachers’ Competence And
Online Teaching Readiness Through E-Practicum During the COVID-19
Outbreak. International Journal of TESOL Studies, 2(2): 112-124.

Eubanks, V. 2007. Popular Technology: Exploring Inequality in the Information
Economy. Science and Public Policy, 34(2): 127-138.

Fagerlind, |I. and Saha, L.J., 2016. Education and national development: A
comparative perspective. Elsevier.

Fitchett, P.G. & Heafner, T.L. 2018. Teacher Quality or Quality Teaching? Eighth
Grade Social Studies Teachers’ Professional Characteristics and Classroom
Instruction as Predictors of US History Achievement. RMLE Online, 41(9): 1-
17.

Gatti, E.T., Brownlee, M.T. & Bricker, K.S. 2022. Winter Recreationists’ Perspectives
on Seasonal Differences in the Outdoor Recreation Setting. Journal of Outdoor
Recreation and Tourism, 37: 100366.

Gay, G., 2018. Culturally responsive teaching: Theory, research, and practice.
teachers college press.

George, A.L. 2019. Case Studies and Theory Development: The Method of
Structured, Focused Comparison (pp. 191-214). Netherlands: Springer

International Publishing.

101

© University of Venda



)
o

&5 ) university of Venda
C

Ghouri, A.M. 2020. Leading Sustainable Schools in the Era of Education 4.0:
Identifying School Leadership Competencies in Malaysian Secondary Schools.
International Journal of Management in Education, 6: 580

Glatthorn, A.A., Boschee, F., Whitehead, B.M. & Boschee, B.F. 2018. Curriculum
Leadership: Strategies for Development and Implementation. Los Angeles:
SAGE Publications.

Goldhaber, D.D. & Brewer, D.J. 1996. Evaluating the Effect of Teacher Degree Level
on Educational Performance. Washington, DC: National Center for Education
Statistics, U.S. Department of Education.

Goldhaber, D.D. & Brewer, D.J. 1997. Why don't Schools and Teachers Seem to
Matter? Assessing the Impact of Unobservables on Educational Productivity.
The Journal of Human Resources, 32: 505-523.

Gough, A. 2009. Editorial. Eurasia Journal of Mathematics, Science and Technology
Education, 5(3): 183-185.

Greenberg, M.T., Weissberg, R.P., O'Brien, M.U., Zins, J.E., Fredericks, L., Resnik,
H. & Elias, M.J. 2003. Enhancing School-based Prevention and Youth
Development Through Coordinated Social, Emotional, and Academic Learning.
American Psychologist, 58(6-7): 466.

Greenwald, R., Hedges, L.V. & Laine, R.D. 1996. The Effect of School Resources on
Student Achievement. Review of Educational Research, 66(3): 361-396.

Grogan, D. 2020. Cultural Planning Handbook: An Essential Australian Guide. UK:
Routledge.

Grootenboer, P. 2018. The Practices of School Middle Leadership. Singapore:
Springer.

Gurl, E. 2017. SWOT Analysis: A Theoretical Review.
http://dx.doi.org/10.17719/jisr.2017.1832. (Accessed: October 10, 2022).

Gurl, Mili¢, M., Radi¢ Hozo, E., Maulini, C., De Giorgio, A. & Kuvaci¢, G. 2022. What
is the Place of Physical Education among the Teaching Priorities of Primary

School Teachers? An Empirical Study on Importance, Qualification and
Perceived Teachers’ Competence. Education Sciences, 12(9): 613.

Gurr, D. & Drysdale, L. 2020. Leadership for Challenging Times. International
Studies in Educational Administration, 48(1): 24-30.

Gustafsson, J. 2017. Single Case Studies Vs. Multiple Case Studies: A Comparative
Study. Halmstad, Sweden: Halmstad University.

102

© University of Venda


http://dx.doi.org/10.17719/jisr.2017.1832

3
o]

&5 ) university of Venda
C

Hallinger, P., Gumus, S. & Bellibag, M.$. 2020. Are Principals Instructional Leaders
Yet? A Science Map of the Knowledge Base on Instructional Leadership,
1940-2018. Scientometrics, 122(3): 1629-1650.

Hamari, J., Sjoklint, M. and Ukkonen, A., 2016. The sharing economy: Why people
participate in collaborative consumption. Journal of the association for
information science and technology, 67(9), pp.2047-2059.

Hammarberg, K., Kirkman, M. & de Lacey, S. 2016. Qualitative Research Methods:
when to use them and how to Judge them. Human Reproduction, 31(3): 498-
501.

Harris, A. 2020. COVID-19 — School Leadership in Crisis? Journal of Professional
Capital and Community, 5(3/4): 321-326.

Harris, K.J., Harris, R.B., Carlson, J.R. & Carlson, D.S. 2015. Resource Loss from
Technology Overload and its Impact on Work-Family Conflict: Can Leaders
Help? Computers in Human Behaviour, 50: 411-417.

Harrison, G.D. 2020. A Snapshot of Early Childhood Care and Education in South
Africa: Institutional Offerings, Challenges and Recommendations. South
African Journal of Childhood Education, 10(1): 1-10.

Hartzell, L. 2018. Teacher-student Relationships and School Effectiveness (Doctoral
Dissertation). Pittsburgh, USA: Point Park University.

Hedge, D.M., Lester, J.P. & Stewart, J. 2008.  Public Policy: An Evolutionary
Approach. Boston: Thomson Wordsworth.

Henning, E. 2004. Finding your Way in Qualitative Research. Pretoria: Van Schaik.

Herman, T., Dareng, S.Y. & Bakri, Z. 2020, April. Education for Industry Revolution
4.0: Using Flipped Classroom in Mathematics Learning as Alternative. In
Journal of Physics: Conference Series, 1521(3): 032038. IOP Publishing.

Hirano, K.A. & Rowe, D.A. 2016. A Conceptual Model for Parent Involvement in
Secondary Special Education. Journal of Disability Policy Studies, 27(1): 43-
53.

Howie, S.J. 2003. Conditions of Schooling in South Africa and the Effect on
Mathematics Achievement (PhD Dissertation). Enschede: University of Twente.

Hussain, M.A., Elyas, T. & Nasseef, O.A. 2013. Research Paradigms: A Slippery
Slope for Fresh Researchers. Life Science Journal, 10(4): 2374-2381.

Hutchison, A. 2018, March. Technology Integration with the Technology Integration

Planning Cycle Model of Professional Development. In Society for Information

103

© University of Venda



)
o

&5 ) university of Venda
C

Technology & Teacher Education International Conference (pp. 938-948).
Association for the Advancement of Computing in Education (AACE).

IBEH, A.l. 2020. Curriculum Implementation Challenges to the New Social Studies
Education Teacher. Unizik Journal of Educational Research and Policy
Studies, 1: 84-89.

Imants, J. & Van der Wal, M.M. 2020. A Model of Teacher Agency in Professional
Development and School Reform. Journal of Curriculum Studies, 52(1): 1-14.

Indriati, Y. & Perrodin, D.D. 2022. Certification Allowances as a Means of Improving
Teacher Performance. PPSDP International Journal of Education, 1(1): 145-
156.

Ingersoll, R. 2003. Out-of-field Teaching and the Limits of Teacher Policy.
Washington: Centre for the Study of Teaching and Policy and the Consortium
for Policy Research in Education, University of Washington.

Ingersoll, R.M. 2020. Misdiagnosing the Teacher Quality Problem. In The State of
Education Policy Research (pp. 291-306). UK: Routledge.

Igbal, K., Parveen, S. & Imran, Y. 2022. The Effect of Teachers’ Attitudes on Students’
Personality and Performance. Journal of Social Sciences and Management
Studies, 1(3): 30-34.

Iswadi, |. & Iriansyah, H.S. 2020. The School Management in the Islamic-Based
Excellent Vocational High School. International Journal for Educational and
Vocational Studies, 2(10): 861-870.

lyer, L.M. 2018. South African Social Sciences Teachers’ Views on the Integration of
History and Geography in the General Education and Training phase. The
Journal for Transdisciplinary Research in Southern Africa, 14(2): 1-7.

Jahja, A.S., Ramalu, S.S. & Razimi, M.S.A. 2021. Generic Qualitative Research in
Management Studies. JRAK (Jurnal Riset Akuntansi Dan Bisnis), 7(1): 1-13.

James, C. & Hopkins, J.A. 2003. The Leadership Authority of Educational 'Middle
Mangers': The Case of Subject Leaders in Secondary Schools in Wales.
International Studies in Educational Administration, 31(1):1-14.

Jeffery, K.A. & Bauer, C.F. 2020. Students’ Responses to Emergency Remote Online
Teaching Reveal Critical Factors for all Teaching. Journal of Chemical
Education, 97(9): 2472-2485.

104

© University of Venda



)
o

&5 ) university of Venda
C

Jena, R.K. 2015. Technostress in ICT Enabled Collaborative Learning Environment:
An Empirical Study Among Indian Academician. Computers in Human
Behavior, 51: 1116-1123.

Jiang, Y., Li, P., Wang, J. & Li, H. 2019. Relationships Between Kindergarten
Teachers’ Empowerment, Job Satisfaction, And Organizational Climate: A
Chinese Model. Journal of Research in Childhood Education, 33(2): 257-270.

Joubert, R. & Prinsloo, S. 2009. The Law of Education in South Africa (2" Ed.).
Pretoria: Van Schaik Publishers.

Kabir, A.H. & Akter, F. 2014. Parental Involvement in the Secondary Schools in
Bangladesh: Challenges and a Way Forward. International Journal of Whole
Schooling, 10(2): 1-18.

Kafi, Z., Motallebzadeh, K., Khodabakhshzadeh, H. & Zeraatpisheh, M. 2020. Quality
in English Language Teaching: Postulating a Prospective Quality Enhancement
Model. Research in English Language Pedagogy, 8(2): 311-333.

Kaiseroglou, N. & Sfakianaki, E. 2020. A Review of Total Quality Management
Applications in Schools. International Journal of Management in Education,
14(2): 121-134.

Kareem, O.A. & Kin, T.M. 2019. Emotional Intelligence of School Principals in
Managing Change: Malaysian Perspective. International Journal of
Management in Education, 13(3): 281-306.

Karp, D.A., Yoels, W.C., Vann, B.H. & Borer, M.l. 2016. Sociology in Everyday Llife.
Long Grove, lllinois, United States: Waveland Press.

Kemp, L. & Hall, A.H. 1992. Impact of Effective Teaching Research on Student
Achievement and Teacher Performance: Equity and Access Implications for
Quality Education. Jackson, MS: Jackson State University: ERIC Document

Kenny, D.A., Kashy, D.A. & Cook, W.L. 2020. Dyadic Data Analysis. New York City:
Guilford Publications.

Kerr, M.S., Rynearson, K. & Kerr, M.C. 2004. Innovative Educational Practice: Using
Virtual Labs in the Secondary Classroom. The Journal of Educators Online,
1(1): 1-9.

Kerry, C. 2005. Headteacher Performance Management: An Investigation of the Role
of the Governor. School Leadership and Management, 25(5): 473-492.

105

© University of Venda



)
o

&5 ) university of Venda
C

Khumalo, V.P. 2014. School as a Curriculum Management Site in an Era of
Curriculum Change (Doctoral Dissertation). Pretoria: University of South
Africa.

Kin, T.M. & Kareem, O.A. 2019. School Leaders’ Competencies that Make a
Difference in the Era of Education 4.0: A Conceptual Framework. International
Journal of Academic Research in Business and Social Sciences, 9(5): 214-225.

Kivunja, C. & Kuyini, A.B. 2017. Understanding And Applying Research Paradigms in
Educational Contexts. International Journal of Higher Education, 6(5): 26-41.

Klar, HW. 2012. Fostering Department Chair Instructional Leadership Capacity:
Laying the Groundwork for Distributed Instructional Leadership. International
Journal of Leadership in Education, 15(2): 175-197.

Konok, M.M.I. 2011. Sustainable School Improvement: A Case Study of the Needs of
Two Bangladeshi Schools (Doctoral Dissertation). Canada: University of
Saskatchewan.

Kopcha, T.J. 2012. Teachers' Perceptions of the Barriers to Technology Integration
and Practices with Technology Under Situated Professional Development.
Computers & Education, 59(4): 1109-1121.

Kothari, C.R. 2008. Research Methodology, Methods and Techniques (pp. 109-110).
New Delhi: New Age Inter-national (P) Limited.

Krasnova, L.A. & Shurygin, V.Y. 2020. Blended Learning of Physics in the Context
of the Professional Development of Teachers. International Journal of
Technology-Enhanced Learning, 12(1): 38-52.

Kuitert, M.E. 2020. School Leadership in a School with Professional Learning
Communities Focused on Sustainable Data Use (Master's Thesis).
Netherlands: University of Twente.

Kusno, K., Rokhman, F., Rusdarti, R. & Sutarto, J. 2021. The Implementation of Total
Quality Management (TQM) Model at State Senior High Schools in Semarang.
In 6th International Conference on Science, Education and Technology (ISET
2020) (pp. 80-83). Atlantis Press.

Kyngas, H., Kaariainen, M. & Elo, S. 2020. The Trustworthiness of Content Analysis:
The Application of Content Analysis in Nursing Science Research, pp.41-48.
Pringer Link: Online Publication.

106

© University of Venda



3
o]

&5 ) university of Venda
C

Land, C.L. & Rubin, J.C. 2020. Part of the Assignment: Student—teachers’ Planning
Instruction Within/Across Activity Systems. Teaching Education, 31(3): 279-
297.

Lange, L. 2019. The Institutional Curriculum, Pedagogy and the Decolonisation of the
South African University. Decolonisation in Universities: The Politics of
Knowledge, pp.79-99. Johannesburg: Wits University Press.

Lawless, K.A. & Pellegrino, J.W. 2007. Professional Development in Integrating
Technology into Teaching and Learning: Knowns, Unknowns, and Ways to
Pursue Better Questions and Answers. Review of Educational Research,
77(4): 575-614.

Lawrence, J.E. & Tar, U.A. 2018. Factors that Influence Teachers’ Adoption and
Integration of ICT in Teaching/Learning Process. Educational Media
International, 55(1): 79-105.

Le Mare, L. 2011. Social and Emotional Education in the Canadian Context. Social
and Emotional Education: An International Analysis I, pp.179-218. Santander,
Spain: Fundacion Marcelino Botin.

Leacock, E. 2019. The Influence of Teacher Attitudes on Children’s Classroom
Performance: Case Studies. In The Social Life of Children in a Changing
Society (pp. 47-64). Psychology Press.

Leavy, P. 2022. Research Design: Quantitative, Qualitative, Mixed Methods, Arts-
Based, and Community-Based Participatory Research Approaches. New York
City: Guilford Publications.

Lee, ANN. & Nie, Y. 2014. Understanding Teacher Empowerment: Teachers'
Perceptions of Principal's and Immediate Supervisor's Empowering
Behaviours, Psychological Empowerment and Work-Related Outcomes.
Teaching and Teacher Education, 41: 67-79.

Lee, O. & Luykx, A. 2006. Science Education and Student Diversity: Synthesis and
Research Agenda. Cambridge: Cambridge University Press.

Leithwood, K., Harris, A. & Hopkins, D. 2020. Seven Strong Claims about Successful
School Leadership Revisited. School Leadership & Management, 40(1): 5-22.

Lembani, R., Gunter, A., Breines, M. & Dalu, M.T.B. 2020. The Same Course,
Different Access: The Digital Divide Between Urban and Rural Distance
Education Students in South Africa. Journal of Geography in Higher
Education, 44(1): 70-84.

107

© University of Venda



)
o

&5 ) university of Venda
C

Lemov, D. 2010. Teach Like a Champion. San Francisco CA: Jossey-Bass.

Lester, F.K. 2005. On the Theoretical, Conceptual, and Philosophical Foundations for
Research in Mathematics Education. Zdm, 37: 457-467.

Levin, T. & Wadmany, R. 2008. Learning to Change: Factors that Facilitate or Hamper
the use of ICT in School from the Teachers’ Perspective. Education and
Technology, ICITE, Corfu, Greece, July, pp.10-12.

Limon, |. 2022. Relationship between Empowering Leadership and Teachers’ Job
Performance: Organizational Commitment as Mediator. Journal of Theoretical
Educational Science, 15(1): 16-41.

Little, J.W. & McLaughlin, M.\W. 1993. Teachers' Work: Individuals, Colleagues, and
Contexts. (No Title).

Luckett, K. & Shay, S. 2020. Reframing the Curriculum: A Transformative Approach.
Critical Studies in Education, 61(1): 50-65.

Luhalima, T.R. & Mulovhedzi, S.A. 2021. The Role of School Management Teams in
Managing Curriculum Delivery During and After Covid-19. In Investigating the
Roles of School Management Teams in Curriculum Delivery (pp. 15-32). |Gl
Global.

Ma, X., Shen, J., Krenn, H.Y., Hu, S. & Yuan, J. 2016. A Meta-analysis of the
Relationship Between Learning Outcomes and Parental Involvement During
Early Childhood Education and Early Elementary Education. Educational
Psychology Review, 28: 771-801.

Mabena, N., Mokgosi, P.N. & Ramapela, S.S. 2021. Factors Contributing to Poor
Learner Performance in Mathematics: A Case of Selected Schools in
Mpumalanga Province, South Africa. Problems of Education in the 21st
Century, 79(3): 451.

Maepa, M.M. 2017. The Experience of Social Sciences Secondary School Teachers
on the Changing Curriculum: A Case Study of Mankweng Cluster Capricorn
District in Limpopo Province (Doctoral Dissertation). Polokwane, Limpopo:
University of Limpopo.

Mahabeer, P. 2020. Decolonising the School Curriculum in South Africa: Black
Women Teachers’ Perspectives. Third World Thematics: A TWQ Journal, 5(1-
2): 97-119.

108

© University of Venda



)
o

&5 ) university of Venda
C

Mahlobogoane, M.M. 2013. The Leadership Practices of Heads of Department in the
Implementation of Physical Development Activities in Primary Schools
(Doctoral Dissertation). Pretoria: University Of Pretoria.

Mai, S.S., Goebel, S., Jentschke, E., Van Oorschot, B., Renner, K.H. & Weber, M.
2018. Feasibility, Acceptability and Adaption of Digofty Therapy: A Mixed
Methods Study Achieving 360 Feedback. BMC Palliative Care, 17: 1-10.

Makoelle, T.M. & Makhalemele, T. 2020. Teacher Leadership in South African
Schools. International Journal of Management in Education, 14(3): 293-310.

Manaseh, A.M. 2016. Instructional Leadership: The Role of Heads of Schools in
Managing the Instructional Programme. International Journal of Educational
Leadership and Management, 28(1): 30-47.

Manning, J., Cosby, A., Fogarty, E. & Harreveld, B. 2022. Do Teacher Workshops as
a Professional Development Activity Provide the Adequate Skills, Knowledge
and Confidence to Deliver the GPS Cows NSW Stage 4 Technology Mandatory
Module? Australian and International Journal of Rural Education, 32(3): 22-
37.

Maponya, S.H. 2015. The Role of the Principal as Instructional Leader in Improving
Learner Achievement in South African Primary Schools (Doctoral Dissertation).
Pretoria: University of South Africa.

Marianne, C., Michael, G. & Middlewood, D. 2003. Managing the Curriculum in South
African Schools, Commonwealth Secretariat, Exclusive Books.

Marshall, P.L. 2002. Cultural Diversity in our Schools. (No Title).

Martin, T. 2019. Self-managed Teams: Success Factors That Managers Should
Consider when Establishing and Sustaining Self-Managed Teams within
Organizations (Doctoral Dissertation). United States: University of Maryland
University College.

Matshaba, M.G. 2013. Atomistic Simulation Studies of Nanostructural Titanium
Dioxide and its Lithiation (Doctoral Dissertation). Limpopo, Polokwane:
University of Limpopo (Turfloop Campus).

Maxwell, J.A. 2021. Why Qualitative Methods are Necessary for Generalization.
Qualitative Psychology, 8(1): 111.

McGee, C., Harlow, A., Miller, T., Cowie, B., Hill, M., Jones, A. & Donaghy, A. 2004.

Teachers' Experiences in Curriculum Implementation: General Curriculum, the

109

© University of Venda



)
o

&5 ) university of Venda
C

Arts, and Health and Physical Education. New Zealand: The Ministry of
Education.

McMillan, W. 2010. Moving Beyond Description: Research that Helps Improve
Teaching and Learning. African Journal of Health Professions Education, 2(1):
3-7.

Menon, K. & Castrillén, G. 2019. Reimagining Curricula for the Fourth Industrial
Revolution. The Independent Journal of Teaching and Learning, 14(2): 6-19.

Mercer, D. & Ri, L. 2006. Closing the Gap: The Role of Head of Department in
Chinese Secondary Schools. Educational Management Administration &
Leadership, 34(1): 105-120.

Merriam, S.B. & Tisdell, E.J. 2015. Qualitative Research: A Guide to Design and
Implementation. Toronto, Canada: John Wiley & Sons.

Mhlophe, Z.H. 2021. School-based Professional Development Initiatives for Novice
Teacher Development: Experiences of Heads of Department in Public Primary
Schools (Doctoral Dissertation).

Miles, D.A., MCP, R. and Scaott, L., 2017. WORKSHOP: Confessions of a Dissertation
Chair Part 1: The Six Mistakes Doctoral Students Make With the Dissertation.

Mili¢, M., Radi¢ Hozo, E., Maulini, C., De Giorgio, A. & Kuvaci¢, G, 2022. What is the
Place of Physical Education among the Teaching Priorities of Primary School
Teachers? An Empirical Study on Importance, Qualification and Perceived
Teachers’ Competence. Education Sciences, 12(9): 613.

Mills, C. 2011. Enterprise Orientations: A Framework for Making Sense of Fashion
Sector Start-up. International Journal of Entrepreneurial Behavior & Research,
17(3): 245-271.

Millum, J. & Bromwich, D. 2021. Informed Consent: What must be Disclosed and
what must be Understood? The American Journal of Bioethics, 21(5): 46-58.

Miji, A. & Makgato, M. 2006. Factors Associated with High School Learners' Poor
Performance: A Spotlight on Mathematics and Physical Science. South African
Journal of Education, 26(2): 253-266.

Modise, A.M. 2014. Towards Improving Quality of Teaching of Accounting
Lejwelephutswa District. Pretoria: African Academic Research Forum.
Mogashoa, T.l. 2013. Teaching and Learning Policies in South African Schools in the

New Democratic Dispensation: A Critical Discourse Analysis (Doctoral

Dissertation). Pretoria: University of South Africa.

110

© University of Venda



)
o

&5 ) university of Venda
C

Moloi, K. 2019. Learners and Educators as Agents of Social Transformation in
Dysfunctional South African Schools.  South African Journal of Education,
39(1): a1800.

Monk, D.H. and King, J.A., 1994. Multilevel teacher resource effects in pupil
performance in secondary mathematics and science: The case of teacher
subject matter preparation. Choices and consequences: Contemporary policy
issues in education, pp.29-58.

Monyai, R.B. 2006. The Educator as Mediator of Learning. Pretoria: Van Schaik
Publishers.

Mopeli, N.A. 2017. Curriculum and Assessment Policy Statement: Challenges and
Dilemmas Facing Senior Phase Social Science Teachers in Lejweleputswa
District (Doctoral Dissertation). Bloemfontein: Central University of
Technology, Free State.

Moser, A. & Korstjens, |. 2018. Series: Practical Guidance to Qualitative Research.
Part 3: Sampling, Data Collection and Analysis. European Journal of General
Practice, 24(1): 9-18.

Motshekga, A.M. 2021. Government Notices.  GoewermentskennisGewinGs.
Eccurriculum.Co.Za. https://www.eccurriculum.co.za/Circulars/2021-
Circulars/25%20Government%20Gazette %2044433%20Re-employment.pdf.
(Accessed: September 15, 2021).

Mpungose, J.E. and Ngwenya, T.H., 2017. School leadership and accountability in

managerialist times: Implications for South African public schools. Education as
Change, 21(3), pp-1-16.

Mukhopadhyay, M. 2020. Total Quality Management in Education. Los Angeles:
SAGE Publications Limited.

Mulenga, I.M. 2018. Conceptualization and Definition of a Curriculum. Journal of
Lexicography and Terminology, 2(2): 1-23. (Online: ISSN 2664-0899. Print:
ISSN 2517-9306).

Mullen, C.A. 2005. Fire & Ice: Igniting and Channeling Passion in New Qualitative
Researchers. New York: Peter Lang.

Mullis, 1.V. 2000. TIMSS 1999 International Mathematics Report: Findings from IEA’s
Repeat of the Third International Mathematics and Science Study at the Eighth

Grade. Stockton-on-Tees: Durham University, International Study Centre.

111

© University of Venda


https://www.eccurriculum.co.za/Circulars/2021-Circulars/25%20Government%20Gazette%2044433%20Re-employment.pdf
https://www.eccurriculum.co.za/Circulars/2021-Circulars/25%20Government%20Gazette%2044433%20Re-employment.pdf

)
o

&5 ) university of Venda
C

Munje, P.N., Tsakeni, M. & Jita, L.C. 2020. School Heads of Departments' Roles in
Advancing Science and Mathematics through the Distributed Leadership
Framework. International Journal of Learning, Teaching and Educational
Research, 19(9): 39-57.

Muremela, G.M., Kutame, A.P., Kapueja, |.S. & Lawrence, K.C. 2020. Challenges of
Retaining Qualified Scarce Skills Subject Teachers in Rural Secondary
Schools: Lens of Stakeholders in Mutale District, Limpopo. African
Renaissance, (3): 73.

Musodza, B.R. 2019. Effectiveness of the Teacher Performance Evaluation System,
Kwekwe District in Zimbabwe (Doctoral Dissertation).  Thohoyandou:
University of Venda.

Musungu, L.L. & Nasongo, J.W. 2008. The Head-teacher's Instructional Role In
Academic Achievement in Secondary Schools in Vihiga District, Kenya.
Educational Research and Reviews, 3(10): 316.

Naidoo, P. 2019. Perceptions of Teachers and School Management Teams of the
Leadership Roles of Public-School Principals. South African Journal of
Education, 39(2): 102-123.

Naidoo, R.R. 2021. Instructional Leadership Roles of School Management Teams:
An Exploratory Study of Five Township Secondary Schools (Doctoral
Dissertation). Bloemfontein: University of the Free State.

Ndashe, T.S. 2016. How Heads of Departments Manage the Teaching of Social
Sciences in the Intermediate Phase (Doctoral Dissertation). Pretoria: University
of Pretoria.

Ndou, A. 2022. A Reflection on the Curriculum and Assessment Policy Statement’s
Implementation by Social Sciences Educators in Selected Gauteng Schools
(Doctoral Dissertation). Pretoria: Unisa.

Nemaston, A.R. 2020. Novice Teachers' Experience of Support from the Head of
Department in Primary Schools (Doctoral Dissertation). Pretoria: University of
Pretoria.

Netolicky, D.M. 2020. School Leadership during a Pandemic: Navigating Tensions.
Journal of Professional Capital and Community, 5(3/4): 391-395.

Nguyen, P.T., Yandi, A. & Mahaputra, M.R. 2020. Factors that Influence Employee
Performance: Motivation, Leadership, Environment, Culture Organization,

Work Achievement, Competence and Compensation (A Study of Human

112

© University of Venda



)
o

&5 ) university of Venda
C

Resource Management Literature Studies). Dinasti International Journal of
Digital Business Management, 1(4): 645-662.

Nhlumayo, B.S. 2022. The Dynamics of Implementing School-Based Teacher
Professional Development in a South African Rural Context: Responding to
Crises. Journal of Educational Studies, 21(3): 104-123.

Niati, D.R., Siregar, ZM.E. & Prayoga, Y. 2021. The Effect of Training on Work
Performance and Career Development: The Role of Motivation as Intervening
Variable. Budapest International Research and Critics Institute (BIRCI-
Journal): Humanities and Social Sciences, 4(2): 2385-2393.

Nkambule, B.l. 2022. Ubuntu-Inspired Principals’ Leadership Styles: A Conduit for
Effective and Ethical Knowledge Management Practices in Under-Resourced
South African Public Schools. International Journal of Social Science
Research and Review, 5(12): 258-270.

Noddings, N. 2018. Philosophy of Education. London: Routledge.

Northouse, P.G. 2021. Leadership: Theory and Practice. New York: Sage
Publications.

Novita, M. & Solihin, M. 2020. The Role of Education Management in Improving the
Quality of Excellent School Education. Innovation: Journal For Religious
Innovations Studies, 20(1): 53-66.

Ntshoe, |.M. & Selesho, J.M. 2014. Investing in Leadership, Governance and
Management to Improve Quality of Teaching And Learning: A Human Capital
Perspective. International Business & Economics Research Journal (IBER),
13(3): 475-484.

Ntuli, L.T. 2018. Managing Curriculum Implementation at Selected Primary Schools
in the Sekhukhune District, Limpopo Province (Doctoral Dissertation). Pretoria:
University of South Africa.

Nugraha, D., Reftyawati, D. & Sari, Y.A. 2020. The Effective School Strategic Plan
Implementation: A Best Practice of School Improvement. Attractive: Innovative
Education Journal, 2(2): 9-19.

Ogina, T.A. 2017. How Heads of Departments Understand their Roles as Instructional
Leaders: A South African Study. International Journal of Educational Sciences,
18(1-3): 224-230.

113

© University of Venda



)
o

&5 ) university of Venda
C

Oke, A. & Fernandes, F.A.P. 2020. Innovations in Teaching and Learning: Exploring
the Perceptions of the Education Sector on the 4th Industrial Revolution (4IR).
Journal of Open Innovation: Technology, Market, and Complexity, 6(2): 31.

Okeke, C.l. 2014. Effective Home-school Partnership: Some Strategies to Help
Strengthen Parental Involvement. South African Journal of Education, 34(3):
1-9.

Olivier, W.A. 2019. Reflection on the Training of Teachers for the CAPS Curriculum
— Brief Report. Available at: http://www.samf.ac.za/en/caps-mathematics-
report - Google Search. (n.d.). Google.com. Retrieved July 6, 2022, from
https://www.google.com/search?

Omolara, S.R. & Adebukola, O.R. 2015. Teachers' Attitudes: A Great Influence on
Teaching and Learning of Social Studies. JL Policy & Globalization, 42: 131.

Ontai-Machado, D. 2016. Teachers' Perceptions of Elementary School Principals’
Leadership Attributes and their Relationship to School Effectiveness (Doctoral
Dissertation). USA: Walden University.

Ottenbreit-Leftwich, A.T., Glazewski, K.D., Newby, T.J. & Ertmer, P.A. 2010. Teacher
Value Beliefs Associated with Using Technology: Addressing Professional and
Student Needs. Computers & Education, 55(3): 1321-1335.

Otterborn, A., Schonborn, K. & Hultén, M. 2019. Surveying Preschool Teachers’ use
of Digital Tablets: General and Technology Education Related Findings.
International Journal of Technology and Design Education, 29(4): 717-737.

Ozgenel, M. & Mert, P. 2019. The Role of Teacher Performance in School
Effectiveness. International Journal of Education Technology and Scientific
Researchers (IJETSAR)., 11(11): 671-688.

Patton, M.Q. 2014. Qualitative Research & Evaluation Methods: Integrating Theory
and Practice. Australia: Sage Publications.

Petersen, C.l., Baepler, P., Beitz, A., Ching, P., Gorman, K.S., Neudauer, C.L.,
Rozaitis, W., Walker, J.D. & Wingert, D. 2020. The Tyranny of Content:
“Content Coverage” as a Barrier to Evidence-based Teaching Approaches and
Ways to Overcome it. CBE - Life Sciences Education, 19(2): ar17.

Pettiford, M.A. 2020. Exploring the Effectiveness of a Freshman/Success Academy
Program through the Perceptions of Educators in an Urban High School. Boiling
Springs, USA: Gardner-Webb University.

114

© University of Venda



)
o

&5 ) university of Venda
C

Philipsen, B., Tondeur, J., Pareja Roblin, N., Vanslambrouck, S. & Zhu, C. 2019.
Improving Teacher Professional Development for Online and Blended
Learning: A Systematic Meta-aggregative Review. Educational Technology
Research and Development, 67: 1145-1174.

Phurutse, M.C. 2005. Factors Affecting Teaching and Learning in South African
Public Schools. HSRC Press.

Popova, A., Evans, D.K., Breeding, M.E. & Arancibia, V. 2022. Teacher Professional
Development Around the World: The Gap Between Evidence and Practice.
The World Bank Research Observer, 37(1): 107-136.

Prestiadi, D., Zulkarnain, W. & Sumarsono, R.B. 2019, December. Visionary
Leadership in Total Quality Management: Efforts to Improve the Quality of
Education in the Industrial Revolution 4.0. In the 4th International Conference
on Education and Management (COEMA 2019) (pp. 202-206). Atlantis Press.

Psillos, D. & Niedderer, H. 2006. Teaching and Learning in a Science Laboratory.
Boston: Kluwer Academic Publishers.

Quay, J. & Noddings, N. 2018. Nel Noddings on Care Theory and Caring Practice: in
Dialogue with John Quay. In Theory and Philosophy in Education Research
(pp. 101-113). Philadelphia: Routledge.

Ragu-Nathan, T.S., Tarafdar, M., Ragu-Nathan, B.S. & Tu, Q. 2008. The
Consequences of Technostress for End Users in Organizations: Conceptual
Development and Empirical Validation. Information Systems Research, 19(4):
417-433.

Ranganathan, P. & Aggarwal, R. 2018. Study Designs: Part 1 — An Overview and
Classification. Perspectives in Clinical Research, 9(4): 184.

Ravitch, S.M. & Carl, N.M. 2019. Qualitative Research: Bridging the Conceptual,
Theoretical, and Methodological. Los Angeles: Sage Publications.
Reproduction Service No. ED 348 360.

Rice, J.K. 2003. Teacher Quality: Understanding the Effectiveness of Teacher
Attributes. Washington, DC: Economic Policy Institute, 1660 L Street, NW,
Suite 1200, 20035.

Richardson S. & Hémon D. 1981. On the Variance of the Sample Correlation Between
Two Independent Lattice Processes. J Appl Probab, 18: 943—-948.

Rivkin, S.G., Hanushek, E.A. & Kain, J.F. 2005. Teachers, Schools, and Academic
Achievement. Econometrica, 73(2): 417-458.

115

© University of Venda



)
o

&5 ) university of Venda
C

Robinson, V. & Gray, E. 2019. What Difference does School Leadership Make to
Student Outcomes? Journal of the Royal Society of New Zealand, 49(2): 171-
187.

Rockoff, J.E. 2004. The Impact of Individual Teachers on Student Achievement:
Evidence from Panel Data. American Economic Review, 94(2): 247-252.

Rodriguez, J. & Walters, K. 2017. The Importance of Training and Development in
Employee Performance and Evaluation. Worldwide Journal of Multidisciplinary
Research and Development, 3(10): 206-212.

Rowe, W.G. & Guerrero, L. 2016. Cases in Leadership (4" Ed.). Los Angeles: SAGE.

Saiduddin, J. 2003. Factors Affecting Achievement at a Junior High School on the
Pine Ridge Reservation, South Dakota. Columbus, USA: The Ohio State
University.

Saldafia, J. & Omasta, M. 2016. Qualitative Research: Analyzing Life. Los Angeles:
Sage Publications.

Sallis, E. 2014. Total Quality Management in Education. UK: Routledge.

Santi, E.A., Gorghiu, G. & Pribeanu, C. 2020. Teachers' Perceived Self-Efficacy for
Mobile Teaching and Learning. Romanian Journal for Multidimensional
Education/Revista Romaneasca Pentru Educatie Multidimensionala,
12(1Sup2): 157-166.

Santos, G., Marques, C.S., Justino, E. & Mendes, L. 2020. Understanding Social
Responsibility’s Influence on Service Quality and Student Satisfaction in Higher
Education. Journal of Cleaner Production, 256: 120597.

Saputra, H.A. 2020. Principal Leadership for School-Based Management.
Educational Leadership, 72(#5): 36-40.

Sarta, A., Durand, R. & Vergne, J.P. 2021. Organizational Adaptation. Journal Of
Management, 47(1): 43-75.

Scheerens, J. 2016. Educational Effectiveness and Ineffectiveness. A Critical
Review of the Knowledge Base, 389. New York: Springer Publishing.

Schiller, J. 2003. Working with ICT: Perceptions of Australian Principals. Journal of
Educational Administration, 41(2): 171-185.

Selwyn, N. 2010. Schools and Schooling in the Digital Age: A Critical Analysis. UK:
Routledge.

Seth, S., Chadha, N.K. and Bhatia, H., 2022. Qualitative Methods: A Practical Journey

into Research. Friends Publications (India).

116

© University of Venda



)
o

&5 ) university of Venda
C

Seyranian, V. 2014. Social Identity Framing Communication Strategies for Mobilizing
Social Change. The Leadership Quarterly, 25(3): 468-486.

Shaked, H. and Schechter, C., 2017. Systems thinking among school middle leaders.
Educational Management Administration & Leadership, 45(4), pp.699-718.

Sharma, P.N. & Kirkman, B.L. 2015. Leveraging Leaders: A Literature Review and
Future Lines of Inquiry for Empowering Leadership Research. Group &
Organization Management, 40(2): 193-237.

Shaturaev, J. & Bekimbetova, G. 2021. The Difference Between Educational
Management and Educational Leadership and the Importance of Educational
Responsibility. InterConf Journal.

Shikalepo, E.E. 2019. Teacher Recruitment, Motivation and Retention at Rural
Schools in Namibia. The European Educational Researcher, 2(2): 127-144.

Siyaya, M.C. 2019. Factors Influencing Learner Performance in the Economic and
Management Sciences in the llembe District (Doctoral Dissertation). KwaZulu-
Natal, Durban: University of Zululand.

South Africa (Republic), 1996a. South African Schools Act 84 of 1996. Pretoria,
RSA: Government Printer.

Sprott, R.A. 2019. Factors that Foster and Deter Advanced Teachers’ Professional
Development. Teaching and Teacher Education, 77: 321-331.

Sprott, R.A. 2019. Factors that Foster and Deter Advanced Teachers’ Professional
Development. Teaching and Teacher Education, 77: 321-331.

Stander, A.S. & Stander, M.\W. 2016. Retention of Educators: The Role of Leadership,
Empowerment and Work Engagement. International Journal of Social
Sciences and Humanity Studies, 8(1): 187-202.

Steinbrenner, J.R., Hume, K., Odom, S.L., Morin, K.L., Nowell, S.W., Tomaszewski,
B., Szendrey, S., Mcintyre, N.S., Yiicesoy-Ozkan, S. & Savage, M.N. 2020.
Evidence-Based Practices for Children, Youth, and Young Adults with Autism.
Chapel Hill, North Carolina: FPG Child Development Institute.

Sumarsono, R.B., Kusumaningrum, D.E., Gunawan, |., Alfarina, M., Romady, M.,
Ariyanti, N.S. & Budiarti, E.M. 2019, December. Training on the
Implementation of Cooperative Learning Models as an Effort to Improve
Teacher's Performance. In: The 4th International Conference on Education
and Management (COEMA 2019) (pp. 259-263). Atlantis Press.

117

© University of Venda



)
o

&5 ) university of Venda
C

Sunker, S. 2021. The Role of School Management Teams in Designing and
Implementing Continuous Professional Development Programmes for
Secondary School Teachers. Johannesburg, South Africa: University of
Johannesburg.

Sutoro, M. 2021, November. Reality of Lecturers’ Performance, What’s Next? In: the
1st International Conference on Research in Social Sciences and Humanities
(ICoRSH 2020) (pp. 320-324). Atlantis Press.

Sweetland, S.R. & Hoy, W.K. 2000. School Characteristics and Educational
Outcomes: Toward an Organizational Model of Student Achievement in Middle
Schools. Educational Administration Quarterly, 36(5): 703-729.

Tadesse, S. 2014. Parent Involvement: Perceived Encouragement and Barriers to
African Refugee Parent and Teacher Relationships. Childhood Education,
90(4): 298-305.

Tapala, T.T. 2019. Curriculum Leadership Training Programme for Heads of
Departments in Secondary Schools (Doctoral Dissertation). North-West, South
Africa: North-West University.

Tapala, T.T. 2020. The Need for Curriculum Leadership Training Programmes for
Members of School Management Teams: Leadership Approaches to Negotiate
Challenges in a Changing Education Landscape, pp.191-217. Durbanville,
Cape Town: AOSIS Publishing.

Tapala, T.T., Van Niekerk, M.P. & Mentz, K. 2021. Curriculum Leadership Barriers
Experienced by Heads of Department: A Look at South African Secondary
Schools. International Journal of Leadership in Education, 24(6): 771-788.

Teel, S.R. 2003. Relationships among Perceived Organizational Support, Teacher
Efficacy, and Teacher Performance. San Diego: Alliant International
University.

Tesfaw, T.A. 2014. The Relationship Between Transformational Leadership and Job
Satisfaction: The Case of Government Secondary School Teachers in Ethiopia.
Educational Management Administration & Leadership, 42(6): 903-918.

Thanh, N.C. and Thanh, T.T., 2015. The Interconnection Between Interpretivist
Paradigm and Qualitative Methods in Education. American Journal of
Educational Science, 1(2): 24-27.

118

© University of Venda



3
o]

&5 ) university of Venda
C

Thorpe, A. & Bennett-Powell, G. 2014. The Perceptions of Secondary School Middle
Leaders Regarding Their Needs Following A Middle Leadership Development
Programme. Management in Education, 28(2): 52-57.

Tongchai, A., Wichaidit, P.R. & Koocharoenpisal, N. 2019. A Professional
Development Program to Enhance Thinking and Problem-Solving Skills for Thai
Science, Mathematics and Technology (SMT) Teachers. Journal of Science &
Mathematics Education in Southeast Asia, 42(2): 1-21.

Topping, K. & Wolfendale, S. eds. 2017. Parental Involvement in Children's Reading.
UK: Routledge.

Torraco, R. 2018. Economic Inequality, Educational Inequity, and Reduced Career
Opportunity: A Self-perpetuating Cycle? New Horizons in Adult Education and
Human Resource Development, 30(1): 19-29.

Torres, D.G. 2019. Distributed Leadership, Professional Collaboration, and Teachers’
Job Satisfaction in US Schools. Teaching and Teacher Education, 79: 111-
123.

Trilling, B. & Fadel, C. 2009. 217t Century Skills: Learning for Life in our Times.
Toronto, Canada: John Wiley & Sons.

Trochim, W.M.K. 2021. Dummy Variables [Internet]. Outbreak, Surveillance,
Investigation and Response (OSIR) Journal, 15(4): 138-143.

Tshabalala, L.H. 2015. The Role of Instructional Leadership in Ensuring Quality
Assessment Practices in Primary Schools in the Free State Province (Doctoral
Dissertation). Pretoria: University of South Africa.

Tshinnane, R., Tshiovhe, T. & Monobe, R. 2017. Challenges Regarding
Implementation of the Redeployment Policy in Limpopo Province, South Africa.
Journal of Social Sciences, 51(1-3): 145-152.

Tarkoglu, M.E. & Cansoy, R. 2020. Instructional Leadership Behaviors of School
Principals in Turkey. International Online Journal of Educational Sciences,
10(5): 36-53.

Turner, C. & Bolam, R. 1998. Analysing the Role of the Subject Head of Department
in Secondary Schools in England and Wales: Towards a Theoretical
Framework. School Leadership & Management, 18(3): 373-388.

Ugwu, C.l., Ekere, J.N. & Onoh, C. 2021. Research Paradigms and Methodological
Choices in the Research Process. Journal of Applied Information Science and
Technology, 14(2): 116-124.

119

© University of Venda



)
o

&5 ) university of Venda
C

Uluyol, C. & Sahin, S. 2016. Elementary School Teachers' ICT use in the Classroom
and their Motivators for using ICT. British Journal of Educational Technology,
47(1): 65-75.

Van der Poll, H.M. & Van der Poll, J.A. 2007. Towards an Analysis of Poor Learner
Performance in a Theoretical Computer Literacy Course. Paper Presented at
the 2007 Informing Science and IT Education Joint Conference. Ljubljana
Slovenia (2007).

Van der Westhuizen, P C. 1997.  Effective Educational Management. Pretoria:
Kagiso.

Van Deventer, I. 2008. An Educator's Guide to School Management Skills. Pretoria:
Van Schaik Publishers.

Van Wyk, J.M. 2020. Primary School Principals’ Lived Experiences of their Roles as
Instructional Leaders in Selected Primary Schools (Doctoral Dissertation).
Stellenbosch: Stellenbosch University.

Varela, D.G. & Fedynich, L. 2020. Leading Schools from a Social Distance: Surveying
South Texas School District Leadership During the COVID-19 Pandemic. In:
National Forum of Educational Administration and Supervision Journal, 38(4):
1-10.

Varpio, L., Paradis, E., Uijtdehaage, S. & Young, M. 2020. The Distinctions Between
Theory, Theoretical Framework, and Conceptual Framework. Academic
Medicine, 95(7): 989-994.

Vasold, K.L., Deere, S.J. & Pivarnik, J.M. 2019. Club and Intramural Sports
Participation and College Students’ Academic Success. Recreational Sports
Journal, 43(1): 55-66.

Viennet, R. & Pont, B. 2017. Education Policy Implementation: A Literature Review
and Proposed Framework. OECD Education Working Papers. Paris: Eric
Publishers.

Wahyudi, C., Utami, A.R. & Education, E. 2021. Exploring Teachers’ Strategy to
Increase the Motivation of the Students During Online Learning. Jurnal Pustaka
lImu, 9(3): 1-9.

Walliman, N. 2021. Research Methods: The Basics. UK: Routledge.

Wang, K., Li, Y., Luo, W. & Zhang, S. 2020. Selected Factors Contributing to Teacher
Job Satisfaction: A Quantitative Investigation using 2013 TALIS Data.
Leadership and Policy in Schools, 19(3): 512-532.

120

© University of Venda



)
o

&5 ) university of Venda
C

Wastiau, P. & Pagano, P. 2013. The ‘Teacher Effect’ on the use of ICT in the
Classroom. European Schoolnet, 1: 1-4.

Wells, L. T. 1999. Revisiting Marketing a Country: Promotion as a Tool for Attracting
Foreign Investment. Boston, Massachusetts: Harvard Graduate School of
Business Administration.

Wenglinsky, H. 2000. How Teaching Matters: Bringing the Classroom Back into
Discussions of Teacher Quality: A Policy Information Centre Report. Beverly
Hill CA: Milken Family Foundation.

Wieczorek, D. 2017. Principals’ Perceptions of Public Schools’ Professional
Development Changes During NCLB. Education Policy Analysis Archives, 25:
8-8.

Wikan, G. & Molster, T. 2011. Norwegian Secondary School Teachers and ICT.
European Journal of Teacher Education, 34(2): 209-218.

Williams, K., Swift, J., Williams, H. & Van Daal, V. 2017. Raising Children’s Self-
Efficacy Through Parental Involvement in Homework. Educational Research,
59(3): 316-334.

Wills, G. 2019. School Leadership and Management: Identifying Linkages with
Learning and Structural Inequalities. In: South African Schooling: The Enigma
of Inequality: A Study of the Present Situation and Future Possibilities (pp. 301-
320). Cham: Springer International Publishing.

Yaraya, T.A., Masalimova, A.R., Vasbieva, D.G. & Grudtsina, L.Y. 2018. The
Development of a Training Model for the Formation of Positive Attitudes in
Teachers Towards the Inclusion of Learners with Special Educational Needs
into the Educational Environment. South African Journal of Education, 38(2): 1-
9.

Yildirim, A., Ustiin, A. & Celikten, M. 2021. An Analysis of Teachers’ Attitudes Towards
Women School Managers. International Journal of Organizational Leadership,
10(2): 171-182.

Yilmaz, E., 2010. ilkégretim Okulu Miidiirlerinin Odretimsel Liderlik Rolleri lle Etkili
Okul Arasindaki lliskinin Dederlendirilmesi. Ankara: Gazi Universitesi Egitim
Bilimleri Enstitisu.

Yin, R.K. 1994. Discovering the Future of the Case Study. Method in Evaluation
Research. Evaluation Practice, 15(3): 283-290.

121

© University of Venda



)
o

&5 ) university of Venda
C

Yin, R.K., 2018. Case Study Research and Applications (Vol. 6). Thousand Oaks, CA:
Sage.

Yoo, J.H. 2016. The Effect of Professional Development on Teacher Efficacy and
Teachers’ Self-analysis of their Efficacy Change. Journal of Teacher Education
for Sustainability, 18(1): 84-94.

Zembylas, M. & Papanastasiou, E.C. 2005. Modeling Teacher Empowerment: The
Role of Job Satisfaction. Educational Research and Evaluation, 11(5): 433-
459.

122

© University of Venda



3

o

e University of Venda
vy Creating Future Leaders

123

© University of Venda



)
o

&5 ) university of Venda
C

APPENDICES
APPENDIX A: INTERVIEW QUESTIONS
INTERVIEW SCHEDULE FOR PRINCIPALS

This interview schedule is for principals. The aim of the interview schedule is to
investigate the experiences of primary school principals in managing the teaching and

learning of Social Sciences. The following questions will be asked during the interview.
SECTION A: BIOGRAPHICAL INFORMATION

1. Age: ..............

2. Sex: Male [[] Female []

3. Level of Education: Primary D Secondary D Tertiary D

4. For how long have you been employed as a principal?

1-5years [] 6-10years[] 10 years and above []

SECTION B: CONTEXTUAL QUESTIONS

5. What role is the School Management Team (SMT), particularly the HOD is playing
to manage teaching and learning of Social Sciences?

6. How does your subject specialisation affect learners’ performance in Social
Sciences?

7. How does the management of Social Sciences affect learners’ performance?

8. What do you think can be done to improve the management of teaching and

learning in Social Sciences in the GET Band?

THANK YOU!
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APPENDIX B: INTERVIEW SCHEDULE FOR DEPARTMENTAL HEADS

This interview schedule is for Departmental Heads. The aim of the interview schedule
is to investigate the experiences of primary school Departmental Heads in managing
the teaching and learning of Social Sciences. The following questions will be asked

during the interview.
SECTION A: BIOGRAPHICAL INFORMATION

1.Age: ..............

2. Sex: Male [] Female []

3. Level of Education: Primary D Secondary D Tertiary D

4. For how long have you been employed as a teacher?

1—-5years D 6 — 10 years D 10 years and above D

5. What teaching qualification do you hold?

6. Which of the two Social Sciences (SS) disciplines have you been trained in at

college or university?
Geography D History D Both D None D

SECTION B: CONTEXTUAL QUESTIONS

7. What role is the School Management Team (SMT), particularly the HOD is playing
to manage teaching and learning of Social Sciences?
8. How does your subject specialisation affect learners’ performance in Social
Sciences?
9. How does the management of Social Sciences affect learners’ performance?
10. What do you think can be done to improve the management of teaching and
learning in Social Sciences in the GET Band?

THANK YOU!
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APPENDIX C: INTERVIEW SCHEDULE FOR TEACHERS

This interview schedule is for teachers. The aim of the interview schedule is to
investigate how primary school teachers experience the management of the teaching
and learning of Social Sciences. The following questions will be asked during the

interview.
SECTION A: BIOGRAPHICAL INFORMATION

1.Age: ..............

2. Sex: Male [] Female []

3. Level of Education: Primary D Secondary D Tertiary D

4. For how long have you been employed as a teacher?

1-5years D 6 — 10 years D 10 years and above D

5. What teaching qualification do you hold?

6. Which of the two Social Sciences (SS) disciplines have you been trained in at

college or university?
Geography D History D Both D None D

SECTION B: CONTEXTUAL QUESTIONS

7. What role is the School Management Team (SMT), particularly the DH is playing
to manage teaching and learning of Social Sciences?

8. How does your subject specialisation affect learners’ performance in Social
Sciences?

9. How does the management of Social Sciences affect learners’ performance?

10. What do you think can be done to improve the management of teaching and

learning in Social Sciences in the GET Band?

THANK YOU!
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